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ABSTRACT 
 
Tiar Rivani. 2018. The Effectiveness of Story Pyramid Strategy to Teach Reading at Tenth 
Grade of SMK Negeri 2 Sragen in Academic Year 2018/2019. Thesis. English Education 
Study Program, Islamic Education and Teacher Training Faculty.  
 
Advisor : Novianni Anggraini, S.Pd, M.Pd. 
 
Key Words : Effectiveness, Story Pyramid Srategy, Reading Comprehension. 
 
The aim of this research are to find out whether there is any significant difference 
on reading comprehension who are taught using story pyramid strategy and those who are 
taught using conventional strategy and to know the students’ response to story pyramid 
strategy to teach reading on narrative texts and recount text at tenth grade students of SMK 
Negeri 2 Sragen in academic year 2018/2019. 
The research design in this research was true-experimental. The population of this 
research is the tenth-grade students of SMK Negeri 2 Sragen in academic year 2018/2019. 
From the whole population, two classes were taken as the sample where each class consists 
of 30 students by using random sampling technique. The research used test, questionna ire 
and interview to collect the data. In analyzing data, the researcher used descriptive analysis 
(mean, median, mode, standard deviation), prerequisite test (normality and homogeneity), 
hypothesis testing (Independent T-test and result of questionnaire and interview to know 
how is the students’ response to story pyramid strategy.  
The result of t-test computation indicates that there are any differences between the 
students who are taught by story pyramid and those who taught by small group discussion 
strategy. The t-count was 2,59 and ttable 2,002. Based on the computation above, it can be 
seen tcount > ttable. The mean of experimental group is 67,073 and the mean of control group 
is 60,52. The result of the research is story pyramid strategy is effective to teach reading at 
ten grade students of SMK Negeri 2 Sragen in academic year of 2018/2019. From the result 
from questionnaire and interview to know how is students’ response, the students who are 
taught by using story pyramid strategy have good response after they taught. They want 
story pyramid can be apply in the English learning process. 
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ABSTRAK 
 
Tiar Rivani. 2018. Keefektifan Strategi Story Pyramid untuk mengajar membaca di Kelas 
Sepuluh SMK Negeri Sragen in Academic Year 2018/2019. Skripsi. Jurusan Pendidikan 
Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan. 
 
Pembimbing : Novianni Anggraini, S.Pd, M.Pd 
 
Kata Kunci : Keefektifan, Strategi Story Pyramid, Pemahaman membaca. 
 
Tujuan dari penelitian ini adalah untuk menemukan apakah ada perbedaan yang 
signifikan pada pemahaman membaca yang diajar menggunakan strategy story pyramid 
dan yang diajar menggunakan strategi konvensional dan untuk mengetahui respon siswa 
terhadap strategi story pyramid untuk mengajar membaca pada teks naratif dan teks recount 
pada siswa kelas sepuluh SMK Negeri 2 Sragen pada tahun ajaran 2018/2019. 
Desain penelitian dalam penelitian ini adalah true-eksperimen. Populasi penelit ian 
ini adalah siswa kelas X SMK Negeri 2 Sragen tahun akademik 2018/2019. Dari seluruh 
populasi, diambil dua kelas sebagai sampel di mana setiap kelas terdiri dari 30 siswa 
dengan menggunakan teknik random sampling. Penelitian ini menggunakan tes, kuesioner, 
dan wawancara untuk mengumpulkan data. Dalam menganalisis data, penelit i 
menggunakan analisis deskriptif (rata-rata, median, mode, standar deviasi), tes prasyarat 
(normalitas dan homogenitas), pengujian hipotesis (Independent T-test dan hasil 
kuesioner) dan wawancara untuk mengetahui bagaimana tanggapan siswa terhadap strategi 
story pyramid. 
Hasil perhitungan uji-t menunjukkan bahwa ada perbedaan antara siswa yang diajar 
oleh cstrategi story pyramid dan mereka yang diajar oleh strategi diskusi kelompok kecil. 
T-hitung adalah 2,59 dan ttabel 2,002. Berdasarkan perhitungan di atas, dapat dilihat t-
hitung> t-tabel. Rata-rata kelompok eksperimen adalah 67.073 dan rata-rata kelompok 
kontrol adalah 60,52. Hasil dari penelitian ini adalah strategi story pyramid efektif untuk 
mengajar membaca pada siswa kelas sepuluh SMK Negeri 2 Sragen pada tahun akademik 
2018/2019. Dari hasil dari kuesioner dan wawancara untuk mengetahui bagaimana 
tanggapan siswa, siswa yang diajar dengan menggunakan strategi piramida cerita memilik i 
respons yang baik setelah mereka mengajar. Mereka ingin strategi story pyramid dapat 
diterapkan dalam proses pembelajaran Bahasa Inggris. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Reading is considered as one of the important areas of teaching. It is one of the 
most important academic skills. It is also a major pillar upon which teaching and 
learning process is built. According to Grabe and Stoller (2002: 9), reading is a complex 
and dynamic process that involves a set of activities such as remembering, 
comprehending, interpreting, differentiating, comparing, finding out, analyzing, 
organizing and applying message sent through written language in order to understand 
its content.  
For the tenth-grade students, learning English reading is important because it helps 
developing students’ critical thinking skill and helps them to understand and 
communicate complicated ideas. Therefore, they are supposed to focus on the mastery 
of the content of the text and to express the meaning in functional written texts and short 
essay from simple to complex sentences in the form of recount and narrative to interact 
with the surrounding environment. Heilman (1981: 265) reading is a process of making 
sense of written ideas through meaningful interpretation interaction with language. A 
good reader is one who understands what he reads, and the faster he able to get meaning 
from his reading the more efficient he is. 
Reading, as one of language skills, has a very important role. The students should 
comprehend the reading for certain purpose, however it needs a practical and suitable 
method. The idea is supported by the fact that reading now has a part of daily life.  
2 
 
Reading cannot be separated from daily activities. People read many kinds of written 
materials such as newspapers, magazines, novels, academic books and so on. Through 
reading people can get a lot of information, knowledge, enjoyment and even problem 
solution. Therefore, the ability to read the text in any form will bring great advantages 
to the readers. All those purposes need enough comprehension of reading. So that way, 
when people talk about reading, it might be automatically related to comprehension or 
understanding. For instance, a reader who understands what he has read can answer 
questions about it. It means that understanding something is the main goal of reading.  
Reading becomes an important part of language teaching, and it has complicated 
problem. Some teachers considered that reading is not favorite activity for most 
students. Therefore, English teachers should find strategies to overcome this problem. 
They are expected to find appropriate strategies or activities to make students understand 
reading text and moreover enjoy reading. 
Every class has its own condition, it also will determine the suitable strategy itself. 
Also, the strategy used by English teachers in teaching reading must be adjusted to the 
kinds of reading text. Reading is not only to increase the knowledge but also for a 
pleasure because the readers can read many kinds of text such as fiction and non-fict ion 
text. The readers will feel enjoy and get the value. In reading the student should be able 
to find the topic and identify the specific information of the text. Therefore, the teacher 
should have an effective way in guiding the students in reading process.  
Talking about reading activities, there are some strategies that can be used by the 
English teachers. Absolutely, every teacher should choose the appropriate one to reach 
their goals. From the explanation above, it means that teachers must consider a strategy 
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that suitable for teaching reading in order to make the learning process effective. The 
strategy itself should be adjusted with the condition of the class and the ability of the 
students. The success of reading can be determined by many factors. One of the factors 
is the choice of reading strategy. Reading strategy is one of the most effective means of 
helping students to overcome their reading problem. Appropriate reading strategy is the 
key to build reading skills and to understand texts in general. Reading strategy will allow 
students to learn reading effectively. It can also prevent the students from getting bored, 
so the use of appropriate reading strategy will lead to success in reading.  
In Curriculum 2013, students are required to be active in a class. Not only to speak 
fluently but also to get what is the point of the text they are reading. Based on Curriculum 
2013, narrative text and recount text are included as the standard of reading competency 
in senior high school. The students must understand three types of texts, they are 
narrative text, recount text and descriptive text. Narrative text is a kind of text that tells 
a story and the purpose of narrative text is to entertain the reader and the listener. A 
narrative text is a piece of text which tells a story and, in doing so, entertains or informs 
the reader or listener. The text consists of orientation, complication, or problems and 
resolution. Recount text is made up of three elements: orientation, sequence events , 
which is closed with re-orientation. From the explanation above the researcher chose 
the narrative text and recount text to teach reading using story pyramid strategy.  
There are two previous researches about story pyramid strategy that have been 
conducted. The first previous research was conducted by Dwi Kartini Ningsih (2015) 
with the title “The Effectiveness of Using Story Pyramid Strategy in Teaching Narrative 
Text Toward the Students’ Reading Comprehension at The Eighth Grade of SMPN 1 
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Sumbergempol Tulungagung In Academic Year 2014/2015”. The result of the research 
showed that there is any significant different achievement of students’ reading 
comprehension of narrative text between the students who were taught using story 
pyramid strategy and those who were taught without using story pyramid strategy. It 
means that story pyramid strategy is effective to teach reading comprehension. The 
second previous research was conducted by Mawadda (2014). The research is entitled 
“Teaching Reading Comprehension to The Eighth Grade Students of SMP Negeri 12 
Palembang by Using Story Pyramid in academic year 2013/2014”. The study used 
quasi-experimental design using nonequivalent pretest posttest design. It was analyzed 
using independent sample t-test to meet the objective of the study. From the result 
analysis, it was found that there was a significant difference in posttest score on the 
students’ reading comprehension achievement taught using story pyramid strategy. 
From the theory above, by using story pyramid, the description of important 
information from a story, such as the main character, the setting, and the major events  
in the plot can be comprehended. The purpose of this strategy is to provide opportunit ies 
for students to practice reading skill with the teacher. The strategy helps students to 
comprehend the text. This strategy is used after reading activity. According to 
Tankersley (2003: 110), after reading a text, the researcher wants students to focus on 
clarifying their understandings and connecting the new knowledge to prior knowledge. 
It can help students verify predictions, organize information, and summarize, classify, 
or otherwise process the information at deeper levels of understanding. In this case, the 
researcher conducted an experimental research using story pyramid strategy to teach 
narrative text, recount text, and text comprehension. 
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To write a summary easier, the students can use Story Pyramid strategy that can 
help them catch the main point of a story. A Story Pyramid is a wonderful way which 
helps students to summarize the text. Macon (1991) add that a Story Pyramid helps the 
students’ pinpoint highlights of a story and describes the important parts using limited 
number of the words. This is a strategy used to help students understand their reading 
comprehension (Canjuncristmastales, 2006: 1). It means that Story Pyramid strategy is 
a strategy to teach students’ reading comprehension and writing skill by catching and 
describing the important points of a text by using limited number of words. Story 
Pyramid Strategy can give some benefits in its uses. 
 Chaesstrategies (2013) explains the benefits of Story Pyramid Strategy are to help 
students promote comprehension and writing. It means that Story Pyramid Strategy can 
help students to their understanding about the text they have read and their writing skill 
by summarizing the text using the outline of Story Pyramid. By using Story Pyramid 
strategy, students will be able to catch the main point of the text using limited number 
of words. Students are also able to organize their thoughts to create writing pieces. It 
means that by using Story Pyramid strategy, students will be helped to organize their 
thoughts to write, because Story Pyramid provides some directions to guide the students 
to determine the main point of the text.  
Therefore, they can write a summary based on the outline of Story Pyramid. Story 
Pyramid is a way that helps students to summarize the text. It requires the students to 
focus on relevant details and use concise terminology to capture the purpose of the 
statements (Boling and Evans, 2008: 63). In reading session, comprehension is a goal 
that students should achieve to measure their understanding of a text in their process of 
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reading the text and finding out the meaning of the text. The students need a method or 
strategy that makes them comfort and easy in comprehending a text. The differences 
among students’ appreciation when they comprehend a text become a consideration for 
the teacher in choosing the strategy which is appropriate for the students, that is story 
pyramid strategy. The writer found story pyramid strategy as the strategy which is used 
to solve the problem above.  
The teacher can use story pyramid strategy to make class more interesting for the 
students get the point in the text. Based on theory above, the researcher assumes that by 
using story pyramid when reading a text, it can give the important information in the 
story like the main character, the setting and the major events in the text, and also help 
the students answer the questions about the text more easily.  
 This research was conducted at tenth grade of SMK Negeri 2 Sragen. There were 
two classes taken as experimental class and control class. The experimental class was 
DPIB 1 class of tenth grade and control class was BKP 1 class.  In the experimenta l 
class, the students were given pre-test, treatment using story pyramid strategy and post-
test, while in the control class, the students who were taught using group discussion 
strategy were given pre-test and post-test only. The researcher conducted the research 
under the title “The Effectiveness of Story Pyramid Strategy to Teach Reading at 
Tenth Grade of SMK Negeri 2 Sragen in Academic Year 2018/2019”. 
B. Identification of Problem. 
Based on the background of the study above, there is some problems 
identification such as: 
1. Students still have difficulty in reading comprehension such as students have  
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difficulties in understanding English word, phrase and sentence in English.  
2. This kind of reading activity usually makes the students bored and sleepy.  
3. There is possibility that story pyramid strategy influences the students’ reading 
comprehension.  
C. Limitation of The Problem 
The study focuses on the effectiveness of story pyramid strategy to teach reading 
in SMK Negeri 2 Sragen. The researcher chose this strategy because in story pyramid 
strategy there are many positive advantages to stimulate and motivate students to read 
the text in the learning process. The experimental group was taught by using Story 
Pyramid strategy, meanwhile the control group was taught by using conventiona l 
strategy. Therefore, this research is conducted to find out whether there is any significant 
difference between students taught by using story pyramid strategy and student taught 
by using group discussion.   
According to syllabus at the tenth grade, the students must comprehend different 
types of text, such as narrative, recount, descriptive; and also, their generic structure. 
The researcher chooses recount text and narrative text. Narrative text and recount text 
are kinds of text dealing with the experiences happened in the past and focusing on a 
sequence of events related with procedure. Because of that, story pyramid is an 
appropriate strategy which is useful to help students in narrative text and recount text. 
This strategy consists of 8 questions, instructions or predictions to guide that relates to 
the generic structure of narrative text and recount text. In other words, it can help 
students to generate more ideas, improve the memory and explain the topic clearly. 
D. The Research Problem 
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From the research background and the limitations of the problem, the researcher 
states the research problem as follow: 
a. Is there any significant difference on reading comprehension between the tenth-
grade students of SMK Negeri 2 Sragen in academic year 2018/2019 who are taught 
using story pyramid strategy and those who are taught using small group discussion 
strategy? 
b. How is the students’ response to story pyramid strategy to teach reading on narrative 
texts and recount text at the tenth-grade of SMK Negeri 2 Sragen in academic year 
2018/2019? 
E. The Objective of Study 
The general aim of the research is to find out the effectiveness of using story 
pyramid strategy in enhancing students’ reading comprehension. Based on the research 
problem above, the objectives of the research are follows: 
a. To find out whether there is any significant difference on reading comprehens ion 
between the tenth-grade students of SMK Negeri 2 Sragen in academic year 
2018/2019 who are taught using story pyramid strategy and those who are taught 
using conventional strategy. 
b. To know the students’ response to story pyramid strategy to teach reading on 
narrative texts and recount text at tenth grade students of SMK Negeri 2 Sragen in 
academic year 2018/2019. 
F. Benefit of the study 
The researcher hopes this research will get importance to: 
1. Theoretical benefits 
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The result of this research can be used as additional knowledge to teach 
reading comprehension in narrative text and recount text. The result of this research 
hopefully can give contribution in teaching reading using story pyramid strategy, 
especially in selecting the best text or theme when teaching reading and using media 
to make students interested in learning English. 
2. Practical benefits 
a. English Teacher 
This study can be information for the teacher when their students find 
difficulties in learning English, especially in reading comprehension. In this 
study, there are strategies that can be used when the students find difficulties in 
learning reading and how to overcome those problems. 
b. Students 
The students are able to have much knowledge and experience about the 
importance of learning reading. Reading is not a difficult subject if the students 
can study hard and try to comprehend with their prior knowledge and always 
practice it either at school or at home. 
c. Researcher 
The researcher hopes the result of this research can give solution in 
teaching reading. 
G. Definition of Key Terms 
1. Story Pyramid 
 “Story Pyramid helps the students’ pinpoint highlights of a story and describes 
the important parts using limited number of the words.”  Macon (1991) 
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2. Teaching reading  
“Teaching reading is a complex process involving decoding skills, fluency 
and reading comprehension. It means that in teaching reading the teacher not only 
teaches how to read a text but also teaches how to understand the text.” (Hibbard 
and Wagner, 2003: 1) 
3. Narrative text  
“A narrative is a text that tells a story and, in doing so, entertains the audience.” 
(Anderson and Kathy, 1998: 3) 
4. Recount Text 
“A recount text is speaking or writing about past events or a piece of the text 
that retells about past events, usually in order which they happened. “Anderson 
(1998: 48) 
 
 
 
 
 
 
 
 
CHAPTER II 
THEORETICAL REVIEW 
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A. Review on Reading 
1. Definition of Reading 
Reading in foreign language is not simply like people read in their first language. 
We must be able to comprehend the language because it is an important thing to 
achieve the information and get knowledge. According to Grauberg (1997: 193) 
reading is a function of general proficiency in that language or is related to reading 
proficiency in first language. Reading can also be defined as the process in which 
readers learn something from what they read and involve it in academic context as a 
part of education (Grabe, 2009: 5). 
Reading is the process of constructing meaning through the dynamic interaction 
among the reader's existing knowledge, the information suggested by the written 
language, and the context of reading situation (Pearson & Raphael, 1993: 284). 
Reading is an activity in which someone reads a text and catches the meaning of the 
text. Reading helps you learn in the new language, vocabulary and makes you more 
comfortable with the language (Mikulecky & Jeffries, 1986: 1).  From the reading 
activities such as reading book, magazine or news, people can get the information that 
the writer tries to convey. Reading can be described as a process to see the writer’s 
messages when they need a wide space to communicate but they are limited by time 
and place. 
In Linse (2005: 69) reading is a set of skills that involves making sense and 
deriving meaning from the printed word. Students also need time to think, analyze and 
discuss with other students or teacher about the text. All of these activities extend the 
students’ learning and reinforces the notion that reading is an important source of 
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information and satisfaction. As stated by Manzo (1995: 9), the act of reading is said 
to be composed of two parts: the process and the product. From this statement, the 
researcher concludes that the concept of reading is the activity which is done to get 
the knowledge and information of the book or text. The reading has two parts, process 
and product of reading, nevertheless the process and the product of reading depend on 
the human skill development in reading and understanding a certain text. 
Reading is useful for language acquisition. Provided that more or less understand 
what they read, the more they read, the better they get at it (Harmer, 2007: 99). 
Reading also has a positive effect on students’ vocabulary mastery, spelling and 
writing. Reading is an activity in which readers respond to and make sense of a text 
being read connected to their prior knowledge (Spratt, Pulverness, and William, 2005: 
21). The activity is done by the readers as they want to get information and knowledge 
from the text. In the process of getting information and knowledge, the readers try to 
connect what they read in the form of written language to what they have already 
known about the text. Making sense of a text is done by understanding meaning of 
words, sentences, and even a text. 
According to the definition above, reading is not about how the students can read 
faster but it is about knowing the meaning of the text. In addition to other skills, 
reading skill must be mastered because reading is one of the important skills which 
process the readers to be active in understanding the meaning of what they read. 
Briefly, the researcher says that reading is an activity to understand the printed 
language or not and interpret the information into the reader’s understanding 
appropriately. 
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2. Definition of Reading Comprehension 
To comprehend a text, the reader must be able to decode words or recognize 
words and access text integration processes to construct meaning and retain the 
content of the words long enough for it is to stimulate their stores of related 
information in their long-term memories (Cunningham & Stanovich, 1998: 6). 
Beginning comprehension instruction builds on children’s linguistic and conceptual 
knowledge and includes explicit instruction on strategies such as summarizing, 
predicting, and self-monitoring for understanding. Additional comprehension skills 
that must be taught and practiced include assessing and connecting with students’ 
background knowledge, pre-teaching of new vocabulary, clarification of key concepts, 
linking to prior knowledge and personal relevance, instruction in strategies, teacher-
guided and student-centered discussions about the content, previewing, predicting, 
summarizing, selecting main ideas, self-monitoring, and teacher feedback for 
understanding (Snow, Burns, & Griffin, 1998: 10) 
The purpose of reading is comprehension. It means that the readers or the 
students should be able to understand what they read. But the fact shows that many 
students cannot understand well the materials they read. There are some factors that 
cause the difficulty in comprehending the text, such as the materials are too difficult, 
the lack of vocabulary, lack of background knowledge, and the readers or students do 
not have the purpose of reading. 
3. Levels of Reading Comprehension 
Reading comprehension is considered to occur at four levels of complexity. 
These levels are often referred to as literal level, inferential level, critical level and 
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creative level (Westwood, 2001: 21-22). Based on the levels of reading 
comprehension, in this research the researcher chose Literal Level to design the test 
instrument. It is because the answer in literal level is usually directly stated in the text. 
In narrative text and recount text the students are expected to understand the content 
of the text. These are the levels of reading comprehension:  
a. Literal level 
At the literal level the basic facts are understood. For example, knowing that 
the lady’s name is Miss Chow; she lives in an apartment on the 10th floor; her 
neighbors are noisy; she has complained to the landlord before. This information is 
contained explicitly within the text. 
b. Inferential level 
At the inferential level the reader is able to go beyond what is written on the 
page and add meaning or draw conclusions. For example, Miss Chow believes that 
her landlord will tell the neighbors to be less noisy, that he will sort the matter out 
for her. It can also be inferred that things may not improve even if the landlord 
does complain. The reader also gathers that the landlord is becoming a little 
frustrated or irritated by Miss Chow’s complaints. 
c. Critical level 
At the critical level the reader assesses the good sense of what he or she is 
reading, its clarity, accuracy and any apparent exaggeration or bias. For example, 
when Miss Chow’s landlord offers her a different apartment on the 18th floor and 
says it is the best apartment, with the best view of the harbor, the reader knows he 
could be exaggerating. Critical and inferential reading together probably make the 
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reader feel that moving up to the 18th floor may not suit Miss Chow and it is not a 
good solution. 
d. Creative level 
At the creative level the reader can take information or ideas from what has 
been read and develop new ideas from them. The creative level stimulates the 
reader to new and original thinking. For example, the reader comes to understand 
that landlords should write a clause in their leasing agreement to say that if the 
tenant makes noise and the landlord receives complaints, the tenant will be asked 
to leave within one week. The reader might also be able to suggest other ways of 
dealing with Miss Chow’s problem; or might write a short story indicating what 
happens next time Miss Chow is disturbed by her neighbors. 
4. Models of Reading  
Since the contrasting views in this debate have direct and different implicat ions 
for practice, an outline of the three main models of the reading process is of more than 
theoretical interest (Grauberg, 1997: 192-193).  
The researcher used interactive view model. From the explanation bellow 
interactive view model is making predictions based on context and text conventions 
of reading related with story pyramid. These are models of reading: 
a.  Bottom-Up or Text-Driven Model.  
The reader is thought to start from the text (the bottom), and construct 
meaning from words, phrases and sentences. Proponents of this view look for ways 
of grading and simplifying texts, particularly in regard to vocabulary, if they are 
considered too difficult. They are also concerned with language-specific features. 
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In the teaching of EFL this was the favored view up to the 1970s, fitting in well 
with examinations that encouraged careful and total understanding of the text. 
b.  Top-Down or Reader-Driven Model. 
The readers' purpose determines how they tackle a text, whether they skim, 
scan or study it. Their knowledge of the world and of text genres, as well as of 
language, enables them to make hypotheses and predictions about text content. 
Advocates of this view argue that to simplify a text is to rob it of its 
characteristics; authentic texts should be used instead, to be tackled selective ly 
through tasks that give purpose to reading and can be graded in difficulty. 
The influence of this model can be seen in many task-based teaching 
materials published since the 1980s. It also explains the interest in reading 
strategies and their possible contribution to improving reading proficiency. 
c.  Interactive View 
Interactive view strikes a balance between the other two. The ability to 
decode language rapidly and accurately, and the capacity to make predictions 
based on context and text conventions, are both considered important, particula r ly 
in FL. Weaknesses in one aspect may be compensated by strengths in another. 
For instance, scientists may make intelligent guesses when reading publicat ions 
in their field, despite relatively modest language proficiency. 
From the explanation above, it can be concluded that there are three models 
of reading process. They are bottom-up processing, top-down processing, and 
interactive processing. Bottom-up processing deals with the word recognition. Top-
down processing deals with the readers’ background knowledge. The last, 
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interactive processing combines the top-down and bottom-up processing. Here, 
interactive processing combines word recognition and background knowledge of the 
readers. The three processes help the readers to comprehend the text they read. 
5.   Strategies of Reading  
When strategies are used to help students process information from lessons so it 
travels beyond temporary working memory and into memory storage, they build the 
skills, confidence, and competence that keep them engaged as lifelong learners of 
vocabulary, literature, and the world around them.  
 Brown (2001:  306-310) explains about some strategies to understand when we 
read. The researcher used Scan to Text Specific Information. This strategy relates 
with definition of story pyramid such as summarizing the main points of story to get 
specific information. 
 Brown explains the strategies of reading as follow: 
a. Identify the Purpose in Reading  
Efficient reading consists of clearly identifying the purpose of reading 
something. By doing so, you know what are you looking for and can weed out 
potential distracting information. Whenever you are reading a reading strategy, 
make sure students know their purpose in reading something.  
b. Use Graph Emic Rules and Patterns to Aid in Bottom Up Decoding (Especially 
for Beginning Level Pattern) 
At the beginning level of learning English, one of difficulties student 
encounters in learning to read is making the correspondences between spoken and 
written English. They may need hints and explanation about certain English 
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orthographic rules and peculiarities. While you can often assume that one to one 
grapheme-phoneme correspondences will be acquired with ease, other 
relationships might prove difficult.  
c. Use Efficient Silent Reading Technique for Relatively Rapid Comprehension (For 
Intermediate to Advance Levels) 
Intermediate to advance level students need not be speed, but you can help 
them increase efficiency by teaching a few silent reading rules. Can help learners 
to be efficient readers, reading speed is usually not much of an issue for all but the 
most advanced learners.  
d. Skim the Text for The Main Idea Across a Whole Text 
Skimming consist of quickly running one’s eyes across a whole text for its 
gist. Skimming gives reader the advantages of being able to predict the purpose of 
the passage, the main topic, or message and possibly some of the developing of 
supporting ideas. 
e. Scan to Text for Specific Information 
Quickly searching for some particular or pieces of information in text is 
scanning. Scanning exercise may ask students to look for names or dates, to find 
definition of key concept or to list certain number of supporting details. The 
purpose of scanning is to extract specific information without reading through the 
whole text.  
f. Use Semantics Mapping to Clustering 
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Readers can easily be overwhelmed by long string of ideas or events. The 
strategy of semantics mapping or grouping ides into meaningful cluster helps the 
reader to provide some order to the chaos. 
g.  Guess When You Are Not Certain  
The key to successful guessing is to make it reasonable accurate to become 
accurate guesser by encouraging them to use effective compensation strategies in 
which key fill gaps in their competence by intelligent attempt to use whatever clues 
are available to them.  
h. Analyze Vocabulary  
One way for learners to make guessing pay off when they do not immedia te ly 
recognize word is to analyze in the term of what they know about it. 
i. Distinguish Between Literal and Implied Meaning 
This requires the application of top down processing skills. The fact is not 
all language can be interpreted by attending to its litera l. Syntactic surface 
structure makes special demand on reader. Implied meaning usually has to be 
derived from processing pragmatic information.  
j. Capitalized on Discourse Makers to Process Relationships 
Many discourse makers in English signal relationship among ideas as 
expressed through phrases, clauses and sentence. A clear comprehension of such 
makers can greatly enhance learner’s reading efficiency. 
6. Assessment on Reading  
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In Brown (2004: 189) are explained about reading assessment based on the type 
of reading. The design of reading assessment which was used in this research was 
multiple choices added with comprehension questions in interactive text.  
The explanations are: 
a. The Design of Assessment Task for Perceptive Reading  
At the beginning level of reading a second language lies a set of tasks that 
are fundamental and basic: recognition of alphabetic symbols, capitalized and 
lowercase letters, punctuation, words and grapheme-phoneme correspondences. 
Assessment of basic reading may be carried out in a number of different ways. 
Here the design of assessment of perceptive reading, as follows: 
1) Reading Aloud  
The test taker sees separate a letters, words, and/or short sentences and 
reads the aloud, one by one, in presence of an administrator. Since the 
assessment is reading comprehension, any recognizable oral approximation of 
the target response is considered correct. 
2) Written Response 
The same stimuli are presented and the test taker’s task is to reproduce the 
probe in writing. The evaluation of test taker’s response must be carefully 
treated.  
3) Multiple-Choices 
Multiple choices responses are not only a matter of choosing one of four 
or five possible answers. Others format, some of which are especially useful 
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at the low levels reading, include same/different, circle the answer, true/false, 
choose the letter and matching. 
4) Pictured-Cued Item 
Test-takers are shown picture, such as the one on the next page, along 
with a written text and are given on of a number of possible tasks to perform. 
Or a true/false procedure might be presented with the same picture.  
b. The Design of Assessment for Selective Reading 
Selective reading is largely the artifact of assessment format. In order to 
ascertain one’s reading recognition of lexical, grammatical or discourse feature 
(Brown, 2004: 194). Certain typical tasks are used: picture-cued tasks, matching, 
true/false, multiple choice. 
1) Multiple Choice (For Form-Focused Criteria) 
The mainly reason, so many teachers use this multiple choice as it is easy 
to administer and can be scored quickly.  
2) Matching Task 
The test taker’s task is simply to respond correctly which makes 
matching an appropriate format.  
3) Gap-Fillings Task 
Gap-filling or fill in the blank is the item in which the test taker’s 
response is to write a word or phrase.  
c. The Design of Assessment for Interactive Reading 
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Reading is a process of negotiating meaning: the reader brings the text a set 
of schemata to understand it (Brown, 2004: 201). Typical genre of the interactive 
reading is anecdote, short narrative and description. 
1) Cloze Task 
The test taker should give the answer to deleting paragraph based on their 
vocabulary mastery. Even, cloze task is also made in the form of mult ip le 
choices to make rapid scoring.  
2) Multiple Choice Plus Comprehension Question 
The test takers should answer the question that has been created by using 
the criteria of comprehending the text.  
3) Editing (Longer Task) 
Test taker should edit the sentence by choosing one wrong word.  
4) Short Answer Task 
A popular alternative to multiple-choice questions following reading 
passages is the age-old short answer format. A reading passage is presented 
and the test taker reads question then answers a sentence or two.  
d. The Design of Reading Assessment for Extensive Reading. 
Extensive reading applies to test a book more than a page, includ ing 
professional article, essay, technical report, etc. The purpose of assessment usually 
is to tap into the learner’s global understanding of the text (Brown, 2004: 212). 
The design of assessment of reading for extensive reading as follows: 
1) Skimming  
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It is the process of rapid coverage of reading matter to determine its gist 
of the main idea.  
2) Summarizing and Responding 
Asking the test taker to write the summary of the text, then it will be 
given to another test taker to get the response about the summary.  
7. Teaching Reading  
Hibbard and Wagner (2003: 1) state that teaching reading is a complex 
process involving decoding skills, fluency and reading comprehension. It means that 
in teaching reading the teacher does not only teach how to read a text but he/ she 
also teaches how to understand the text. Students need to understand the importance 
of meaning in context. Context means the situation or body of information which 
causes language to be used. Thus, Linse (2005: 98) says that teaching reading is 
teaching the students how to derive meaning as well as analyze and synthesize what 
they have read. It means that, the teacher teaches the students to find the meaning of 
what they have read. 
Nunan (2003: 68) states that teaching reading has two aspects. First, it can 
refer to teaching learners who are learning to read for the very first time. Second, 
teaching learners who already have reading skills in their first language. One of the 
teacher’s tasks is to show how the language is formed. The student can learn step by 
step to comprehend the reading skill.  
Harmer (1991: 190) suggests that reading is an exercise dominated by the 
eyes and the brain. The eyes receive messages and the brain then has to work out the 
significance of these messages. A reading text moves at the speed of the reader.   
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Harmer (1998: 70) suggests six principles in teaching reading as follows: 
a. Reading is not a passive skill 
Reading is an incredibly active occupation. To make it successfully, the 
students have to understand what the words mean, see the picture the words are 
painting, understand the arguments.  
b. Students need to be engaged with what they are reading  
Students who are not engaged with the reading text and not actively 
interested in what they are doing are likely to get less benefit from it.  So, teacher 
should choose much more interesting topic or task. 
c. Students should be encouraged to respond to the content of reading text, not just 
to the language 
Studying reading is not just the way the students use language, but also the 
meaning and the message of the text. The teacher should give students a chance 
to respond to that message in some way.  
d. Prediction is a major factor in reading 
Book cover gives the reader a hint of what is in the book such as 
photograph and headlines hint at what articles are about and report looks like 
report before read a single word. The readers’ brain starts predicting what they 
are going to read. The teacher should give the students “hints” so they can predict 
what is coming on.   
e. Match the task to the topic 
Once a decision has been taken about what reading text the students are 
going to read the teacher need to choose good reading tasks. The most 
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commonplace passage can be made really exciting with imaginative and 
challenging tasks. 
f. Good teachers exploit reading texts to the full 
Good teachers integrate the reading text into interesting class sequence, 
using the topic for discussion and further tasks, using the language for study 
and later activation 
It can be concluded that teaching reading is a guidance that is done by the 
teacher to make learners reach their reading comprehension of the text using a 
certain technique. The teacher can lead the learners to understand a text by using 
some strategies on reading. In teaching English, a teacher as the center and facilita tor 
to the students in the classroom needs to prepare some teaching strategies and 
principles to teach the students so that they can understand well what the teacher 
teaches in the classroom. Textbook is standard book used by teacher in teaching 
process, but teacher has to solve the problem of teaching reading by choosing an 
appropriate media and good reading tasks that match with the topic that the teacher 
is going to teach. 
B. Story Pyramid Strategy 
1. Definition of Story Pyramid Strategy 
A story pyramid is a structured format that the student uses to summarize the 
most important parts of story. This strategy forces students to review and summarize 
the main points of a story. Based on the procedure, this strategy is done after the  
reading activity, the students summarize the main aspects of the story in a pyramid 
form with eight lines. The teacher may write instruction on the board, provide a 
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handout with instruction on it, or read instruction line by line, leaving time for  
students to write before heading instruction (Jonson, 2006:184). 
Story Pyramid helps students visually organize a story’s elements and increase 
their ability to retell, summarize and comprehend the story. Based on the explanation 
above, the researcher assumes that story pyramid is one of comprehension strategies 
that focus on elements of the text and students will understand easily by using this 
strategy. Story pyramid is one of strategies of graphic organizer that the researcher 
uses to teach reading comprehension. 
According to Tankersley (2003: 110), after reading a text, we want students to 
focus on clarifying their understandings and connecting the new knowledge to prior 
knowledge. We can help students verify predictions, organize information, and 
summarize, classify, or otherwise process the information at deeper levels of 
understanding. Based on the explanation above of Story Pyramid Strategy, this 
research was conducted to know the students’ reading comprehension of narrative 
text when they are taught using the story pyramid strategy, to know the students’ 
reading comprehension of narrative text and recount text when they are taught 
without using story pyramid strategy, to find out whether there is any significant 
different achievement of students’ reading comprehension of narrative text and 
recount text when they are taught by using story pyramid strategy and those are taught 
without using story pyramid strategy and students’ response when taught using story 
pyramid strategy. 
 2. The Procedures of Using Story Pyramid Strategy 
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According to Boling and Evans (2008: 63) the story pyramid strategy requires 
the learner to pay particular attention to the underlying structure of the text while 
reading. The procedures for using the story pyramid strategy include the following 
steps: 
a. Identify the main character using one word. 
b. Describe the main character using two words. 
c. Describe the setting using three words. 
d. Describe the problem or conflict using four words. 
e. Describe an event near the beginning of the story using five words. 
f. Describe an event in the middle of the story using six words. 
g. Describe an event near the end of the story using seven words. 
h. Describe the solution or conclusion in eight words. 
Based on the theories above, the researcher adapts the procedure in applying 
story pyramid strategy as follows: 
a. Teacher explains to the students about summarizing as extracting the important 
ideas from what we are reading. 
b. Teacher describes how we can use the Story Pyramid to summarize stories. 
c. Teacher asks the students to focus on story elements (characters, setting, problem, 
attempts to resolve the problem, and solution). 
d. Teacher asks the students to use only the number of words indicated in each line.  
3. Advantages and Disadvantage of Story Pyramid Strategy  
a. Advantages  
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1) Story Pyramid helps students pinpoint highlights of a story and describe 
the important part using a limited number of words. 
2) The requirement of brief responses stretches students’ thinking and is fun.  
3)  Having repeated contact with the material. (Cohen, 2014: 12).   
b. Disadvantages  
1) Need more time to do in the first time. 
2) Need more vocabularies. 
C. Small Group Discussion Strategy 
1. Definition of Small Group Discussion 
Small group discussion or working in small group has been shown to 
improve students’ understanding, retention of material and problem-solving 
abilities. In order to be successful, group work must be carefully structured and the 
student must receive support in order to be successful. Orlich (1998: 260) state that 
discussion is an active process of students and teacher involvement in the classroom 
environment. The discussion allows the students to discover and state their personal 
opinion, idea or arguments.  
The small group discussion learning can be conceptualized in various ways 
and the proponents of strategy have assessed certain types of model, but when the 
group has found out how to plan and work together, they may not all agree. The 
members of the group know well enough to really trust each other. And, they still 
have to determine each other’s skills knowledge, situation, and attitudes. They often 
feel comfortable and lost (Barker, 1989: 168)  
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From the definitions above, using small group discussion strategy, a student 
is able to get meaning of a passage by getting information from his fellows and 
teacher. Students can share the difficulties in the reading text to each other and 
provide themselves with the knowledge.  
2. The Procedures of Using Small Group Discussion Strategy 
According to Himes (2007: 5) making the small group discussion do 
properly, there are four steps, they are as follows:  
a. Teach the students directly 
b. Have the students, in team, practice, teaching each other. 
c. Assess the individually, that is, each student takes an individual test. 
d. Add the individually, test score to arrive at a team score, recognize or reward 
the sinning team 
3. Advantages and Disadvantage of Small Group Discussion Strategy  
a. Advantages  
1) Enhances learning in both the effective and cognitive domains. 
2) Both learner centered and subject centered 
3) Stimulates learners to think about issues and problems.  
b. Disadvantages 
1) One members of the group can dominate the discussion. 
2) Easy to digress from the topic. 
3) Particularly challenging for the novice teacher when group members do not 
interact easily. 
D. Concept of Genre 
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1. Definition of Text 
Based on Feez and Joyce (1998: 4), a text is any stretch of language which 
is held together cohesively through meaning. Whether a stretch of language is a text 
or not has nothing to do with its size or form. It has to do with the meanings of the 
stretch of language working together as a unified whole. The definition above 
describes that a text is a combination of sentences that has meaning.  
2. Type of Text  
Based on generic structure and language feature dominantly used, texts are 
divided into several types. There are recount, explanation, discussion, information 
report, exposition and procedure, narrative, descriptive.  
There are some variations of text based on Anderson and Kathy (1998: 2), 
as follow: 
a. Report text: a type of text that has function to describe the way things that are 
with reference to range of natural man-made and social phenomena in 
environment.  
b. Exposition text: It is a type of text that has function to persuade the reader or 
listener about something in the case.  
c. Procedure text: It is a type of text that has function to describe how something 
is accomplished through a sequence of actions or steps. 
d. Descriptive text: It is a type of text that has function to describe a particular 
person, place or thing.  
e. Narrative Text 
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Narrative text is one of text types. The communicative purpose of the 
narrative text is to entertain or to amuse the reader. The story can be imagina t ive 
and factual. Narrative text deals with problematic events which lead to a conflict 
a turning point of some kind in turn finds resolutions. A narrative is a text that 
tells a story and, in doing so, entertains the audience. (Anderson and Kathy, 
1998: 3) 
Narrative can be imaginary or factual (fairy tales, mysteries, fables, 
romances and adventure stories, myths and legends). There are many different 
types of narrative; namely humor, romance, crime, real life fiction, historica l 
fiction, mystery, fantasy, science fiction, diary novel, and adventure (Anderson 
and Kathy, 2003: 18) 
From the explanation, narrative text is a story occurred in past time which 
its social function is to amuse or entertain the readers. It is written with certain 
characteristics and language features. Narrative text is the media to reconstruct 
the past experience about the event or happening with sequences on how the 
event or story is sequenced with complication or problematic events and it tries 
to find the resolutions to solve the problem and it is in order to amuse, to entertain 
and to deal with actual or various experiences in different way.  
1) Text Organization of Narrative Text 
The generic structures of narrative texts are orientation, complicat ion, 
and resolution. A more detailed generic structure of narrative text has been 
proposed by Anderson and Anderson (1998: 4) who argue that a narrative 
text includes:  
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a) Orientation 
Orientation is the introduction of the text. In the beginning the 
writer tells us about the participant in the story (who and what is involved 
in the story), the time and place of the story (when and where the story 
happens). It introduces the participants and informs the time and place 
contained. 
b) Complication 
It is a series of events in which the main character attempts to solve 
the problem. This complication involves the main character and often 
serves to temporary toward them.  In complication, the text talks about 
what happens to the participants, it describes the rising problem which 
the participants have to do with. 
c) Resolution 
This is the phase where the participants solve the problem aroused 
by the conflict. It does not matter whether the participants succeed or fail, 
the point is that the conflict becomes ended. 
2) Language Feature of Narrative text 
The language features based on Anderson and Kathy (1998: 8) are as 
follows: 
a) Focus on specific and individualized participants. The specific participants 
here mean the character. The character in the story is a certain nature, not 
public. For example: Cinderella, Golden Snail, etc. 
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b) The use of material process (active verb). The language feature in a 
narrative text always uses action verbs. It shows the activity that can be 
seen. For example: walk, run, sleep, etc. 
c) The use of past tense. Sentence pattern that is used in narrative text is past 
tense, because it tells something that takes place in the past. 
d) The use of temporal conjunctions and circumstances. Narrative text 
conjunctions usually begin with a description of time, like: once upon a 
time, once, one day and others. To connect with one other path, 
conjunctions that are often used are: when, then, suddenly, etc. 
f. Recount Text 
Anderson (1998: 48) defines recount text as speaking or writing about past 
events or a piece of the text that retells about past events, usually in order which 
they happened. It tells significance event happened to the writer and it usually uses 
the first person as recount tells about writer’s lives. Recount as the other text types, 
has purpose to deliver what the writer wants to share to the readers. Recount tells 
a series of events and evaluates their significance in some way. It is also to give 
audience a description of what occurred and when it occurred. The story of recount 
text has expressions of attitude and feeling, usually made by the narrator about the 
events.  
Therefore, it can be concluded that recount text is a text about events in the 
past time with the purpose is to inform and to entertain.  
1) Text Organization of Recount Text 
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Recount text is made up of three elements: orientation, sequence events, 
which is closed with re-orientation. In the orientation, the writer introduces the 
participant and setting of the story. In the sequence events, the writer tells about 
what happened to the participant in sequence and in the re-orientation, the writer 
tells the summary of the story that usually tells about what the participant felt 
of all the events. Boardman (2008: 287) stated that the steps for constructing 
written recount text are: 
a) Orientation  
This paragraph provides background or basic information that is 
needed by the reader to understand the text. It conveys about what happened, 
who was involved, where it happened and when it happened. 
b) Events  
Events is the recording of events that are happening, which is usually 
presented in chronological order, such as “In the first day, I … And in the 
next day … … And in the last day …”.  At the events there is usually also 
a personal comment about the events or events described. 
c) Reorientation  
Reorientation on the part, there is a repetition of the introduction in the 
orientation, the repetition of which summarizes the sequence of events, 
events or activities that are reported. 
2) The Language Features of Recount text 
 Boardman (2008: 287) the language features usually found in a recount 
text: 
35 
 
a. Use of past tense to located events in relation to speaker’s or researcher’s 
time.  
b.  Use of adverb and adverbial phrases to indicate place and time 
c. Use of nouns and pronouns to identify people, animal or things involved. 
d. Focus on temporal sequence of events and use of material (or action) 
clauses 
 Based on the explanations above, narrative text and recount text are standard of 
reading competency in senior high school. Based on the syllabus there are three genres 
namely narrative, descriptive and recount text. The researcher used the material about 
narrative text and recount text because narrative text and recount text relate with the 
definition of story pyramid strategy. Narrative text and recount text deal with 
problematic events which lead to a conflict a turning point of some kind in turn finds 
resolutions and story pyramid strategy forces students to review and summarize the 
main points of story.  
E. The Previous of The Study 
There are relevant researches dealing with this study. The first research was 
conducted by Dwi Kartini Ningsih (2015) with the title “The Effectiveness of Using 
Story Pyramid Strategy in Teaching Narrative Text toward the Students’ Reading 
Comprehension at The Eighth Grade of SMPN 1 Sumbergempol Tulungagung in 
Academic Year 2014/2015”. This research used quasi experimental research with 
quantitative approach. The researcher took the eighth grade B and E class as the sample. 
The significant value is 0.004 < 0.05. Based on the result, the alternative hypothesis 
(Ha) stated that there is significant difference between students’ reading 
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comprehension by using story pyramid strategy is accepted, while the null hypothesis 
(Ho) that there is no significant difference of students’ reading comprehension by using 
story pyramid strategy is rejected. Finally, it can be concluded that story pyramid 
strategy is effective to teach reading comprehension. 
Another research by the researcher as the reference was conducted by Mawadda 
(2014). The research is entitled “Teaching Reading Comprehension to The Eighth 
Grade Students of SMP Negeri 12 Palembang by Using Story Pyramid in academic 
year 2013/2014”. The study used quasi-experimental design using nonequiva lent 
pretest posttest design. In finding a significant difference of students’ reading 
comprehension average score from pretest to posttest taught using Story Pyramid 
Strategy, the writer conducted using Independent Sample T-Test. The data were 
collected in the form of pretest and posttest of students’ reading comprehension scores. 
Then, it was analyzed using independent sample t-test to meet the objective of the 
study. From the result analysis, it was found that there was a significant difference in 
posttest score on the students’ reading comprehension achievement taught using story 
pyramid strategy since the p-output was lower than 0.05. 
The third previous research was taken by Alifia Seftiana (2017) entitled 
“Enhancing Students’ Writing Skill by Using Story Pyramid Strategy at Eighth Grade 
of SMPN 1 Kaduhejo”. The method that was used in this research was quantitat ive 
method. The result showed that there is a significant difference between students’ 
writing skill in narrative text by using story pyramid strategy and without story pyramid 
strategy. It means that, story pyramid strategy is effective and applicable towards 
students’ writing skill. 
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The fourth previous research was conducted by Anggi Gania Putri entitled “The 
Effect of Using Story Pyramid Strategy on Students’ Reading Comprehension at State 
Senior High School 1 Taluk Kuantan Kuantan Singingi Regency”. Based on the 
analysis of T-test formula, it can be seen to is 2.76, it shows that there is a significant 
difference between students’ reading comprehension taught by using Story Pyramid 
strategy and students’ reading comprehension taught without using Story Pyramid 
strategy. It can be concluded that there is a significant effect of using Story Pyramid 
strategy on students’ reading comprehension at State Senior High School 1 Taluk 
Kuantan Kuantan Singingi Regency. 
Based on the four researches above, it is shown that story pyramid strategy can 
be used to teach reading in narrative text. There are differences between this current 
research and those previous researches. The differences are in the subject and the object 
of the research and the genre of text used by researcher. In this research, the researcher 
used experimental research at the tenth-grade students of SMK Negeri 2 Sragen by 
using story pyramid strategy to teach reading narrative text and recount text. The 
content of the first previous study used narrative text and the subject of the research 
was eighth grade students. The object of the second previous study was eight-grade 
students and the research only used narrative text. The third previous study used 
narrative text at eighth grade. The last previous study used narrative text and quasi-
experimental design, and the subject of the research was tenth grade students. The 
similarity between this current research and the previous studies above is in the strategy 
of the research and narrative text that are also used in this research. But in this research, 
the researcher taught using narrative text and recount.  
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F. Rationale  
Teaching reading involves student’s understanding of written text. It needs lots 
of vocabularies, knowledge and experience by the reader’s.  Learning reading process 
can be facilitated by teacher using media, technique and strategy. Applying technique 
or strategy in teaching English will support student’s reading skill and interest in all 
basic skills in learning English. A good technique or strategy used by the teacher in 
teaching English will make student comprehend the material. 
Story Pyramid is the strategy used to teach reading in this research. By using 
story pyramid strategy, the description of important information from a story, such as 
the main character, the setting, and the major events in the plot can be comprehended. 
The students will be easier to understand narrative text and recount text using story 
pyramid strategy. It is assumed that the story pyramid strategy can be more effective to 
teach reading in tenth-grade students of SMK Negeri 2 Sragen. Using the story pyramid 
strategy can helps students easily boost their reading skills, because in this pyramid 
strategy, students are given the steps that are much easier to understand a text in the 
form of the English language. Student will easily organize information to comprehend 
the text, catch the meaning and remember what they have read.  
G. Hypothesis 
The research hypothesis of this study can be seen as: 
1. Alternative Hypothesis (Ha): There is a significant difference on read ing 
achievement between students who are taught using story pyramid strategy and those 
who are not taught using story pyramid strategy at SMK Negeri 2 Sragen. 
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2. Null Hypothesis (Ho): There is no significant difference on reading achievement 
between students who are taught using story pyramid strategy and those who are not 
taught using story pyramid strategy at SMK Negeri 2 Sragen. 
 
Then the criteria used to analyze are as follows: 
1. If t-test (to) > t-table (tt) in significant degree of 0.05, Ho (null hypothesis) is rejected. 
It means that the rates of mean score of the experimental group are higher than the 
controlled group. The use of story pyramid strategy is effective to teach reading. 
2. If t-test (to) < t-table (tt) in significant degree of 0.05, Ho (null hypothesis) is accepted. 
It means that the rates of the score of the experimental group are same as or lower 
than the controlled group. The use of story pyramid strategy is not effective to teach 
reading. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses the research design, place and time of the research, population 
and sample, the technique of collecting data, the research instrument and the technique of 
analyzing data.  
A. Research Design 
The research design is the conceptual structure within which research is 
conducted; it constitutes the blueprint for the collection, measurement and analysis of 
data (Kothari, 2004: 31). The design of this research is quantitative method. Quantitat ive 
methods involve the processes of collecting, analyzing, interpreting, and writing the 
results of a study. Specific methods exist in both survey and experimental research that 
relate to identifying a sample and population, specifying the type of design, collecting 
and analyzing data, presenting the results, making an interpretation, and writing the 
research in a manner consistent with a survey or experimental study (Creswell, 2014: 
23). 
In this research, the researcher used experimental research design. According to 
Kothari (2004: 5), Experimental research is characterized by much greater control over 
the research environment and in this case some variables are manipulated to observe 
their effect on other variables. The manipulated variable is called the experimenta l 
treatment or the independent variable. The observed and measured variable is called the 
dependent variable.  
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The method used in this research was true experimental. The researcher collected 
numerical data from the experimental class and control class. In this research, the 
method was used to know the different achievement in reading comprehension in 
narrative and recount text of the students who are taught by using story pyramid strategy 
and those who are taught by using conventional strategy. Based on Sugiyono  (2016: 
75), the main characteristic of true experimental design is that the subject is chosen 
randomly.  
According to Arikunto (2006: 125) the research design can be explained as 
follows: 
Table 3.1 The Research Design 
Groups Pretest Treatment Posttest 
Experimental O1 X1 O2 
Control O3 X2 O4 
Note: 
E  : Experimental Group  
C : Control Group 
X1  : Story Pyramid Strategy 
X2   : Small Group Discussion  Strategy 
O1 : Experimental Group Pretest 
O2 : Experimental Group Posttest  
O3 : Control Group Pretest 
O4 : Control Group Posttest 
It can be seen that the experimental class was taught using story pyramid strategy 
and the control class was taught using conventional strategy in the teaching of reading 
comprehension of narrative text and recount text. The procedures of experimental design 
include pre-test, treatment and posttest. Firstly, both of classes were given a pre-test. 
Then the treatments were applied differently in the two classes; the experimental class 
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was treated using story pyramid strategy and the control class was taught by using small 
group discussion strategy in reading narrative text and recount text. Both of them learned 
the same materials based on the curriculum and in the same month. Finally, after the 
treatment, both the experimental class and the control class were given a posttest. The 
results of the pre-test and post-test of each class compared to find the significant 
differences of those results of both classes. 
B. Setting of The Research 
1. Place of The Research  
The researcher conducted this research at SMK Negeri 2 Sragen in 
academic year 2018/2019. This school is located on Dr. Sutomo Street, West Sragen, 
Sragen Regency. There are three grades in this school those are the tenth grade, the 
eleventh grade, and the twelfth grade. There were 48 classes in this school. 
2. Time of The Research 
This research was conducted in July, 2018. It started from the preliminary 
research until the class observation during the teaching process. Here is the research 
schedule which has done in the time of the study as follows: 
Table 3.2 Schedule of the Research 
No. Agenda 
Month 
Nov Dec Jan Feb Mar Apr May June July Ags Sep Oct  Nov 
1. Observation              
               
2.  Proposal 
draft and 
consultation 
             
3.  Proposal 
draft seminar 
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No. Agenda 
Month 
Nov Dec Jan Feb Mar Apr May June July Ags Sep Oct  Nov 
4.  Consultation               
5. Pre-Test, 
Treatment 
and Post Test 
             
6. Analyzing 
the data ad 
consultation 
             
7. Munaqosyah              
C. Population, Sample and Sampling 
a. Population 
Population is the entire subject of research. In encyclopedia of Educationa l 
Evaluation is written that population is a set or collection of all elements possessing 
on or more attributes of interest (in Arikunto, 2006: 130). Population is a group of 
elements or cases, whether individuals, objects, or events, that conform to specific 
criteria and to which we intend to generalize the results of the research. Based on 
those definitions of population above, it can be concluded that the population of this 
research was the tenth-grade students of SMK Negeri 2 Sragen at the first semester 
of the academic year of 2018/2019. It consists of 1639 students that were divided into 
48 classes.  
b. Sample 
c. Sample is the part of population who are joined in analyzing the data and used to 
make a conclusion or the population. From the population of the research is too large 
and sample is considerably smaller than the population.  
Based on definition of sample, in this research the researcher took two tenth-
grade classes in SMK Negeri 2 Sragen at the second semester of the academic year 
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of 2018/2019 as the sample. The first class was as the experimental class and the 
second one was as the control class. Both of class were taught with the same 
materials, narrative text and recount text. The experimental class was taught using 
Story Pyramid Strategy and the control class was taught using small group 
discussion strategy. 
d. Sampling 
Sampling is a technique used in taking sample. Sampling is a technique to 
take sample (Arikunto, 2006: 146). The researcher used a cluster random sampling 
to get the data. Cluster random sampling is a sampling technique that is used to 
determine the area of the sample when the object to be examined or the source of 
the data is very wide (Sugiyono, 2016: 83).  
This is the method that gives every member of the population equal chance  
of being selected in this research. In this research, the researcher used cluster 
random sampling to the total population. It is used because the subjects of the 
research are homogeneous. Then the researcher chose two classes for the sample. 
D. Technique of Collecting Data 
Technique of collecting data explains about the way of collecting data for research. 
The quantitative data in the form of number are the result of students’ reading 
assessment taken from pretest and posttest. The researcher used test as the instrument to 
collect the data. And the researcher also used questionnaire and interview to know how 
the students’ response after they were taught using story pyramid strategy. 
1. The Instruments of Collecting Data 
45 
 
Arikunto (2006: 136) states that research instrument is a device used by 
researcher while collecting data to make this work become easier and to get a better 
result complete and systematic in order to make the data easy to be processed. The 
researcher needs many data to be analyzed. The instruments to collect the data in 
this research were test, questionnaire and interview. The researcher gave test to the 
students. Pre-test was given before the treatment, and post-test was given after the 
treatment. The questionnaire and interview were used to know the students’ response 
toward the use of Story Pyramid Strategy to teach reading comprehension. 
a. Test  
The instrument of collecting data in this research was a test. The instrument 
used in this research is an objective test. The researcher used one of objective 
tests. That was multiple choices type with five options (a, b, c, d and e). The 
researcher used multiple choices because it was easy to administer and can be 
scored quickly.  
A test is a method of measuring a person’s ability, knowledge, or 
performance in a given domain. Test is instrument that provides an accurate 
measure of the test-taker’s ability within a particular domain (Brown, 2004: 4). 
At the measurement tool of evaluation process, the test must have two criteria, 
valid and reliable. The researcher used multiple choice test because as long as 
the researcher observation. The students were only tested by using written test 
in mid-term and final test. Therefore, research would like to train the students 
use multiple choices for preparing national examination. 
1) Pre-test 
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In order to know the students’ reading comprehension before the 
treatment was given, the researcher gave the students a pretest about reading. 
Pretest provides a measure on some attribute or characteristic that you assess 
for participants in an experiment before they receive a treatment (Creswell, 
2014: 297) 
2) Post-test 
According to Creswell (2014: 297), a posttest is a measure on some 
attribute or characteristic that is assessed for participants in an experiment 
after a treatment. A post-test was used after conducting the pretest and 
implementing the treatment, the researcher gave a posttest to know the 
student’s reading comprehension after the treatment.  
b. Questionnaire  
Arikunto (2006: 151) states that questionnaire is a number of the 
researcher questions which is used to get information from respondents about 
their personality or something that they know. In this research, the questionna ire  
was used to get the data of the students’ response toward of the using Story 
Pyramid Strategy. The questionnaire is a widely used and useful instrument for 
collecting survey information, providing structured, often numerical data, being 
able to be administered without the presence of the researcher, and often being 
comparatively straightforward to analyse.  
c. Interview 
Based on Arikunto (2006: 227) there are two types of interview. Those 
are structured interview and unstructured interview. Structured interview is that 
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the interviewer sets the problems and the questions that will be asked. 
Unstructured interview is that the questions are not prepared before but they are 
adapted to the circumstances and the unique characteristic of the respondents. 
The implementation of this interview flows as in every day conversation. The 
researcher used structured interview. This interview was addressed to students’ 
in experimental class. The instrument to guide the interview is the form of 
interviews, including the name of the interviewer, the interviewee, the problem 
in the form of question with conclusions interview. The researcher asks a 
question from an interview guide, listens for answers or observes behavior, and 
records responses on the survey (Creswell, 2014: 382). 
2. Try Out Test 
Based on Arikunto (2006: 223), trying out the test is necessary since the result 
can be measured the validity, the reliability of the test and it can be carried out in 
either a small scale or a large one. A good quality of an instrument depends on two 
important qualifications; validity and reliability of the test. 
a. Validity of test 
 By far the most complex criterion of an effective test and arguably the 
most important principle is validity (Brown, 2004: 22). According to Best (1998: 
254), a test is said to be valid to degree that it measures what it claims to measure.  
In this study, the Pearson Product Moment formula was used to measure the 
validity of the test. 
The formula was as follows (Arikunto, 2006: 274): 
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where:  
rxy : Coefficient of correlation between x and y variable or validity of 
each item. 
n  : The number of the students participating the test. 
∑ x : The sum of score of each item. 
∑ x2 : The sum of the square score of each item. 
 y  : The sum of total score of each item.  
 y2 : The sum of the square score in each item. 
 xy : The sum of essay of score from each student with the total score 
in each item 
b. Reliability of test 
Reliability of the test shows the stability or consistency of the test scores 
when the test was used. According to Brown (2004: 20), a reliable test is  
consistent and dependable. If the test-taker give the same test to the same student 
or matched students on two different occasions, the test should yield similar 
results. Best (1998: 199) said that, “A test is reliable to what extent that it 
measures consistently, from one time to another.” A valid test is always reliable. 
In short, in order to be reliable a test must be consistent in its measurement. 
 In this research, the formula of Kuder Richardson 21 (K-R 21) as cited 
by Arikunto (2006:189) was used. The formula was as follows: 
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Where:  
r11 : Instrument of Reliability 
k  : The Number of Items 
M : The Means of The Total Scores 
Vt : The Total of Variants 
E. Technique of Analyzing Data 
Data analysis in this research is quantitative by which the data are measured 
in the form of numbers. After the data have been collected, the data are analyzed by 
using descriptive analysis. The analysis of data in this research will be known when the 
researcher has collected the data. After obtaining the individual scores of the two 
groups, the researcher processes the data score with the following steps. 
1. Descriptive Analysis 
The descriptive analysis consists of the reading score. The formula of the 
mean, median, mode and standard deviation are as follows: 
a. Mean 
The mean is adding a list of scores then dividing by the number of scores. 
The formula of mean: 
𝑋 =
∑ 𝑥
𝑁
 
Where: 
∑x : the total of the value 
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X  : mean 
N  : the total of the individuals 
(Arikunto, 2006: 275) 
b.  Mode  
Mode is that score which occurs most frequently (Brown, 1996: 104). 
The mode is that value in a distribution that occurs most frequently. 
The formula of the mode can follow: 
𝑀𝑜 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) 
Where: 
Mo  : The mode 
L  : The lower limit of the interval within which the mode lies 
i  : The interval size 
f1  : The frequency of the interval containing mode reduced by that of 
the previous interval 
f2  : The frequency of the interval containing mode reduced by that 
of the following interval 
c. Median  
Median is the scores which are arranged based on the amount, which is 
in the middle between the lowest and the highest scores.   
The formula of median as follows: 
 Me: 𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) 
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Where: 
Me : the median 
L  : the lower limit of the interval within which the median lies 
i  : the interval size 
n  : the number of cases in the distribution 
cfb : the cumulative frequency in all intervals below the interva l 
containing the median 
fw : the frequency of cases within the interval containing the median. 
d. Standard Deviation 
Standard Deviation is the distance of an individual value from mean. The 
formula of standard deviation as follows: 
𝑆 = √
∑(𝑋 − 𝑥)2
𝑁
 
Where: 
S : standard deviation 
X : score 
x : mean 
N : total of sample 
(Arikunto, 2006: 272) 
2. Scoring Technique  
In this study, the reading test was in the form of multiple choices types. There 
was a certain score, in which 1 for the right answer and 0 for the wrong answer. To 
obtain the total score, the following formula is used: 
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Where: 
S : Score 
R : Total number of right answer 
N : Total number of item 
3. Prerequisite Test 
After the requirement of pretest, the data have to be tested using prerequisite 
test before giving treatments, it consists of normality and homogeneity test. The 
normality test was used to know that the sample is in normal distribution and the 
homogeneity test was used to know that the data are homogeneous.  
1. Normality Test 
The normality is used in order to prove the pretest of each group was 
normally distributed. The normality test with Liliefors method is used to find out 
the distribution data. Sudjana (2002: 466) in Ayu’s thesis, the formula as 
follows: 
S = √
(𝑥−𝑥̅)2
𝑛−1
 
Where:  
x1  : students score  
?̅?  : the average of students’ scores 
n  : sum of students 
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2. Homogeneity test 
Homogeneity is a condition in which all the variables in a sequence have 
the same finite or limited, and have a variance. When homogeneity of variance 
is determined to hold true for a statistical model, a statistical approach or simpler  
computational for analyzing the data may be used to know a low level of 
uncertainty in the data. To find out the homogeneity of data, the homogene it y 
formula was used as follows: 
𝐹 =
𝑣𝑏
𝑣𝑘
 
Where: 
F : homogeneity 
Ve  :  Bigger Variant 
Vk : Smaller variant 
(Arikunto, 2006: 324) 
If the F count < F table, it can be concluded that the data of the pretest were 
homogenous.  
By following steps above, the researcher got the result of pre-test and post-
test of experimental and control group of her research study. The researcher 
should consider the comparison of the result of pre-test and post-test to give the 
suggestion and conclusion related to the research. 
4. Questionnaire test 
A questionnaire is a form used in a survey design that participants in a study 
complete and return to the researcher. The participant chooses answers to questions 
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and supplies basic personal or demographic information. In this research, the 
questionnaire was given to the students to find numerical data of their response 
toward the using of Story Pyramid Strategy. The questionnaire consists of 20 items 
and each item has two options with the scale of scoring is 0 to 1. The researcher used 
close-type questionnaire. The researcher constructed a set of appropriate questions, 
and the respondents were expected to choose one of those choices that they think 
and feel nearly matched with their condition by giving checklist ( √ ) on the answer. 
The way to score is as follows: 
1) The positive items, the criteria of score is as follow: 
Agree  = the score is 1 
Disagree  = the score is 0 
2) The negative items, the criteria of score as: 
Agree  = the score is 0 
Disagree = the score is 1 
Questionnaire can be analysed by collating the frequency of responses to each 
of the questions on the survey form. This can be done manually using a frequency 
table and chart, which can be easily set up on an Excel spreadsheet to analyse 
descriptive statistics (MacDonald & Headlam, 1986: 38). 
5. Interview  
This interview is used to obtain data about the obstacles and difficult ies 
encountered in identifying the elements of English learning process using Story 
Pyramid strategy. While interview with students related to the students’ responses 
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toward the implementation of learning the material (happy or not, difficult or not, 
and be able or not) using Story Pyramid Strategy.  
The information obtained from interviews can be used in two key ways 
(MacDonald & Headlam, 1986: 43).: 
1) Tematic generation : Identifying and drawing upon common themes across the  
interviews. 
 2) Citation : Directly quoting parts of the interview in the main body of 
the report. Quotes have to be referenced properly. 
 For example, you may wish to refer to the title of the 
interviewee in identifying who made the quote (eg project 
manager). Remember that some information provided 
during interviews may be confidential. In such cases, you 
should only refer to the broad theme or argument being made 
rather than identifying who said it. 
Based on the theory above, the researcher chose citation to analyze the data 
from interview. 
6. Hypothesis Testing 
To answer the objective of the study the researcher examined the data. First, 
the test was done in both experimental class and control class. Second, the result of 
the test was scored. Third, the mean scores of the experimental class and control 
class were determined. Finally, the means of posttest were compared by applying t-
test formula. T-test was used to know whether the result of the students’ reading 
comprehension taught by using story pyramid strategy is significant different or not. 
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Independent sample t-test intends to find the effectiveness of story pyramid strategy 
to teach reading. If the value of t-test is higher than the value of t-table it can be 
conclude that there is a significant difference between experimental class and control 
class. It means that Ha is accepted while Ho is rejected. 
Independent sample: 
𝑆 = √
(𝑛1 − 1)𝑠1
2 + (𝑛2 − 1)𝑠2
2
𝑛1 + 𝑛2 − 2
 
Where:  
S = Standard deviation of both groups 
n1 = Students amount of experimental group 
S1 = Standard deviation of experimental group 
n2 = Students amount of control group 
S2 = Standard deviation of control group 
 
T-Test Statistical Analysis 
The data obtained from text in this research were analyzed by using T-test. To 
find out the t-value substituting the value of the significant difference 
between the two means of the pretest and posttest, the formula used is: 
𝑡 =
?̅?1 − ?̅?2
𝑠√
1
𝑛1
+
1
𝑛2
 
Where:  
T : t-value 
S : standard deviation of both groups 
X1 : mean of experimental group 
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n1 : students amount of experimental group  
X2  : mean of control group 
n2 : students amount of control group 
(Arikunto, 2006: 295) 
The researcher’s assumption of hypothesis, as follow: 
a. If count > t-table, Ho is rejected and Ha is accepted. It means there is a significant 
difference of reading comprehension achievement between the students who are 
taught using story pyramid strategy and the students who are taught using small 
discussion strategy.  
b. If count < t-table, Ho is accepted and Ha is rejected. It means there is no a 
significant difference of reading comprehension achievement between the 
students who are taught using story pyramid strategy and the students who are 
taught using small discussion strategy. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter consists of research findings and discussion based on the problem 
statement in chapter I and the theories in chapter II. The research findings are explained 
with the data focusing in the two aspects, 1) the result of reading comprehension in 
experimental class and control class, 2) questionnaire and interview with the students about 
the students’ response after they taught using story pyramid strategy in experimental class. 
The research findings are followed by discussion.  
A. Research Findings 
1. Data Description of Findings 
The data presented are the result of reading test. It includes the mean, median, 
standard deviation and distribution, then it is followed by histogram. Based on the 
group analyzed, the description of the data is divided into five groups. They are as 
follows: 
a. Pre-test of the students who are taught by using Story Pyramid Strategy.  
(Pre-Test of Experimental Class) 
Descriptive analysis of the data of pre-test of experimental class showed 
that the lowest score is 30 and the highest score is 80. Then the mean is 60.08, 
the standard deviation is 12.4, the mode is 62.5, the median is 66.83, the range 
is 50 and interval is 8. The frequency distribution of the data of pre-test of 
experimental class is in table 4.1. 
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Table 4.1 
Frequency Distribution of Pre-Test of Experimental Class 
No. Interval F Xi Xi.F 
1. 30 - 37 3 33,5 100,5 
2. 38 - 45 1 41,5 41,5 
3. 46 - 53 4 49,5 198 
4. 54 - 61 6 57,5 345 
5. 62 – 69 8 65,5 524 
6. 70 - 77 7 73,5 514,5 
7. 78 -85 1 81,5 81,5 
SUM 30 402.5 1805 
 
The steps of interval as following bellow: 
1. The highest score is 80 
2. The lowest score is 30 
3. Range is 80 – 30 = 50 
4. The number of classes  =1 + (3,3) log 30 
 = 1 + (3,3) 1,477  
 = 5,874 (6 is used) 
5. Interval (i)   = 50 : 6 = 8,3 (8 is used) 
Figure 4.1 
Histogram of Pre-test of Experimental Class 
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b. The data post-test of the students who are taught by using Story Pyramid 
Strategy.  (Post -Test of Experimental Class) 
Descriptive analysis of the data of pre-test of experimental class showed 
that the lowest score is 40 and the highest score is 83.3. Then the mean is 67.07, 
the standard deviation is 9.33, the mode is 66.1, the median is 66.72, the range  
is 43.3 and interval is 7. The frequency distribution of the data of post-test of 
experimental class is in table 4.2. 
Table 4.2 
Frequency Distribution of Post-Test of Experimental Class  
No.  Interval  F Xi Xi.F 
1.  40 - 46 1 43 43 
2. 47 - 53 1 50 50 
3. 54 - 60 5 57 285 
4. 61 - 67 9 64 576 
5. 68 - 74  8 71 568 
6. 75 - 81 5 78 390 
7. 82 -88 1 85 85 
SUM 30 448 1997 
 
The steps of interval as following bellow: 
1. The highest score is 83,3 
2. The lowest score is 40 
3. Range is 83,3 – 40 = 43,3 
4. The number of classes  =1 + (3,3) log 30 
     = 1 + (3,3) 1,477  
     = 5,874 (6 is used) 
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5. Interval (i)   = 43,3 : 6 = 7,2 (7 is used) 
Figure 4.2 
Histogram of Post-test of Experimental Class 
 
c. The data pre-test of the students who are taught by using Small Group 
Discussion Strategy.  (Pre-Test of Control Class) 
Descriptive analysis of the data of pre-test of control class showed that the 
lowest score is 30 and the highest score is 90. Then the mean is 59.19, the 
standard deviation is 13.84, the mode is 55.21, the median is 59.5, the range is 
60 and interval is 10. The frequency distribution of the data of pre-test of control 
class is in table 4.3. 
Table 4.3 
Frequency Distribution of Pre-Test of Control Class  
No.  Interval  F Xi Xi.F 
1.  30 - 39 1 34,5 34,5 
2. 40 - 49 5 44,5 222,5 
3. 50 - 59 9 55,5 499,5 
4. 60 - 69 6 65,5 393 
5. 70 – 79 7 75,5 528,5 
6. 80 - 89 1 85,5 85,5 
7. 90 -99 1 95,5 95,5 
SUM 30 456,5 1859 
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The steps of interval as following bellow: 
1. The highest score is 90 
2. The lowest score is 30 
3. Range is 90 – 30 = 60 
4. The number of classes  =1 + (3,3) log 30 
      = 1 + (3,3) 1,477  
     = 5,874 (6 is used) 
5. Interval (i)   = 60 : 6 = 10 (10 is used) 
Figure 4.3 
Histogram of Pre-test of Control Class 
 
d. The data post-test of the students who are taught by using Small Group 
Discussion Strategy.  (Post -Test of Control Class) 
Descriptive analysis of the data of post-test of control class showed that 
the lowest score is 40 and the highest score is 86.6. Then the mean is 60.52, the 
standard deviation is 10.79, the mode is 58.57, the median is 59.86, the range is 
46.6 and interval is 8. The frequency distribution of the data of post-test of 
control class is in table 4.4. 
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Table 4.4 
Frequency Distribution of Post-Test of Control Class  
No.  Interval  F Xi Xi.F 
1.  40 - 47 3 43,5 130,5 
2. 48 - 55 6 51,5 309 
3. 56 - 63 11 59,5 654,5 
4. 64 - 71 3 67,5 202.5 
5. 72 - 79  5 75,5 377,5 
6. 80 - 87 2 83,5 167 
SUM 30 381 1841 
The steps of interval as following bellow: 
1. The highest score is 86,6 
2. The lowest score is 40 
3. Range is 86,6 – 40 = 46,6 
4. The number of classes  =1 + (3,3) log 30 
    = 1 + (3,3) 1,477  
 = 5,874 (6 is used) 
5. Interval (i)   = 46,6 : 6 = 7,7 (8 is used) 
Figure 4.4 
Histogram of Post-test of Control Class 
 
0
2
4
6
8
10
12
40 - 47 48 - 55 56 - 63 64 – 71 72 - 79 80 - 87
64 
 
e. The Data of the Questionnaire of the students who are taught by using Story 
Pyramid Strategy. (Experimental Class) 
The data of the students’ response in teaching reading using story pyramid 
strategy is obtained by questionnaire. The data was taken from 20 students as the 
sample of the research. The highest score on the students’ response in teaching 
reading using story pyramid strategy is 90 and the lowest score 30, so the range 
is 60. The mean is 62.75, median is and mode is, then the standard deviation is. 
The frequency distribution of the data of post-test control class is in table 4.5. 
Table 4.5 
Frequency Distribution of Questionnaire in Experimental Class  
No.  Interval  F Xi Xi.F 
1.  30 - 41 2 35,5 71 
2. 42 - 53 4 47,5 190 
3. 54 - 65 6 59,5 357 
4. 66 - 77 4 71,5 286 
5. 78 - 89 3 83,5 250,5 
6. 90 - 101 1 95,5 95,5 
SUM 20  1250 
 
The steps of interval as following bellow: 
1. The highest score is 90 
2. The lowest score is 30 
3. Range is 90 – 30 = 60 
4. The number of classes  =1 + (3,3) log 20 
      = 1 + (3,3) 1,301 
 = 5,293 (5 is used) 
5. Interval (i)   = 60 : 5 = 12 (12 is used) 
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Figure 4.5 
Histogram of Questionnaire in Experimental Class 
 
B. Data Analysis  
The data obtained from both experimental class and control class are used to be 
analyzed to know the difference between the experimental class and control class. 
To reveal the difference, the researcher used t-test. The t-test requires normality and 
homogeneity. Therefore, normality and homogeneity are tested first based on the 
pre-test and post test score. 
1. Validity and reliability  
a. Validity 
A good test has to be valid. Calculated by comparing the rcount > rtable at 
the 5% significant level using Pearson Product Moment formula. If the rcount 
> rtable so the instrument is valid. For α = 5% and N = 30, rtable = 0,361. The 
validity of test is needed deals with. The validity test and the calculation of 
each item of tryout test in this research can be seen in the following table. 
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The following is the example of counting the validity of item number 1 of 
try out. 
𝑟𝑥𝑦 =  
𝑁𝛴𝑥𝑦 − (𝛴𝑥)(𝛴𝑦)
√{𝑁∑𝑥 2 − (∑ 𝑥)2} {𝑁∑𝑦2 − (∑𝑦)2}
 
𝑟𝑥𝑦 =
30 . 609 − (22).(789)
√{30.22 − (484)} . {30.21777 − (622521)}
 
𝑟𝑥𝑦 =
18270 − 17358
√ 176 .30789 
 
𝑟𝑥𝑦 =
912
√ 5418864 
 
𝑟𝑥𝑦 =
912
2327,84
 
= 0,39178 
Furthermore, the result it can be seen that rcount (0,39178) is higher 
than rtable N for 30 with level of significance 5% = 0,361. It means that the 
item number 1 is valid. For the other item, it is determined with the same 
way as above. 
Table 4.5 
Validity of Tryout Test  
Question 
Item 
rcount rtable result 
1 0.39178 0.361 VALID 
2 0.431541 0.361 VALID 
3 0.46885 0.361 VALID 
4 0.60404 0.361 VALID 
5 0.431541 0.361 VALID 
6 0.46885 0.361 VALID 
7 -0.09086 0.361 INVALID 
8 0.507766 0.361 VALID 
9 0.405242 0.361 VALID 
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Question 
Item 
rcount rtable result 
10 0.506159 0.361 VALID 
11 0.251867 0.361 INVALID 
12 -0.30856 0.361 INVALID 
13 0.056354 0.361 INVALID 
14 0.432529 0.361 VALID 
15 0.429296 0.361 VALID 
16 0.423133 0.361 VALID 
17 -0.15297 0.361 INVALID 
18 0.394232 0.361 VALID 
19 0.386864 0.361 VALID 
20 0.381991 0.361 VALID 
21 0.48358 0.361 VALID 
22 0.447801 0.361 VALID 
23 0.494878 0.361 VALID 
24 0.378891 0.361 VALID 
25 0.420385 0.361 VALID 
26 0.074088 0.361 INVALID 
27 0.404666 0.361 VALID 
28 -0.25232 0.361 INVALID 
29 0.437406 0.361 VALID 
30 0.417554 0.361 VALID 
31 0.411043 0.361 VALID 
32 0.403677 0.361 VALID 
33 0.386721 0.361 VALID 
34 0.412878 0.361 VALID 
35 -0.10258 0.361 INVALID 
36 0.467322 0.361 VALID 
37 -0.14507 0.361 INVALID 
38 0.411043 0.361 VALID 
39 0.391779 0.361 VALID 
40 0.374775 0.361 VALID 
 
From the computation of the validity of tryout test instrument, it can be 
concluded that the try out instrument had 31 valid items and 9 invalid items.  
b. Reliability 
Reliability refers to the stability or the consistency of the test score. 
After validity test had been done, the next analysis was to test the reliability 
of instrument. It is because the test as a measuring instrument must be 
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reliable first. This counted mean ∑pq is 8,4011 and variants total is 35,39. In 
this research the result of the reliability of tryout test are tried out before 
applied in the both experimental and control class are calculated using Kuder 
Richard (KR-21), as follow: 
 
𝑟11 = (
𝑘
𝑘 − 1
) (1 −
𝑀(𝑘 − 𝑀)
𝑘 ⋅ 𝑣𝑡
) 
𝑟11 = (
40
40 − 1
) (1 −
8,4011(40 − 8,4011)
40 ⋅ 35,39
) 
𝑟11 = 1,025641 .  (1 −
8,4011 .  (31,5989)
1415,6
) 
𝑟11 = 1,025641 .  (1 −
265,4394
1415,6
) 
𝑟11 = 1,025641 .  (1 − 0,1875) 
𝑟11 = 1,025641 .  0,8125 
𝑟11 = 0,833 
The result of commutating reliability of the tryout instruments was 0,833. 
For α = 5% with N = 30, and rtable = 0.361. Since the result of r11 was higher 
than rtable, it was concluded that the try out instrument was reliable and could 
be used as the instrument to get the following data.  
2. Normality and Homogeneity  
Before analyzing the data using t-test, after testing the validity and 
reliability, the normality ang homogeneity test must be done. The normality test 
is to know that the sample is in normal distribution and the homogeneity test is 
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to know that the data are homogeneous. Each test is presented in the following 
section. 
a. Normality 
The normality is used in order to prove the pretest and posttest of each 
group was normally distributed. And normality is used in questionnaire to 
know how students’ response in experimental class after taught using Story 
Pyramid Strategy. In this research, the normality test with Liliefors method 
is used to find out the distribution data. 
Table 4.6 The Summary of Normality Test Using Lieliefors 
No. Data 
The 
Number 
of 
Sample 
(L 
obtained) 
Lo 
(L 
table) 
Li 
Alfa(𝜶) 
Distributon 
of 
population 
1. Pre-Test 
Experimental 
Class 
30 0.13 0.161 
 
0.05 
 
Normal 
2. Post Test 
Experimental 
Class 
30 0.086 0.161 
 
0.05 
 
Normal 
3.  Pre-Test Control 
Class 30 0.133 0.161 
 
0.05 
 
Normal 
4. Post Test Control 
Class 
30 0.152 0.161 
0.05 
 
Normal 
5 Questionnaire 20 0.091 0.19 0.05 Normal  
The explanation of the table above is as follows: 
1) The result of normality test of the pre-test data of the students who would 
be taught using Story Pyramid Strategy shows that the highest score (Lo 
max) is 0,13 and the Ltable for N= 30 is 0,161. It means that Lo is lower than 
Ltable. So, the sample is in normal distribution 
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2) The result of normality test of the post-test data of the students who would 
be taught using Story Pyramid Strategy shows that the highest score (Lo 
max) is 0.086 and the Ltable for N= 30 is 0,161. It means that Lo is lower 
than Ltable. So, the sample is in normal distribution 
3) The result of normality test of the post-test data of the students who would 
be taught using Small Group Discussion Strategy shows that the highest 
score (Lo max) is 0.133 and the Ltable for N= 30 is 0,161. It means that Lo is 
lower than Ltable. So, the sample is in normal distribution 
4) The result of normality test of the post-test data of the students who would 
be taught using Small Group Discussion Strategy shows that the highest 
score (Lo max) 0.152 and the Ltable for N= 30 is 0,161. It means that Lo is 
lower than Ltable. So, the sample is in normal distribution 
5) The result of normality of questionnaire data of the students who would be 
taught using Story Pyramid Strategy in experimental class shows that the 
highest score (Lo max) 0.091 and the Ltable for N= 20 is 0,19. It means that 
Lo is lower than Ltable. So, the sample is in normal distribution 
b. Homogeneity 
Homogeneity is a condition in which all the variables in a sequence 
have the same finite or limited, and have a variance 
1) The data homogeneity of pre-test score in experimental class (X1) and 
control class (X2) 
F = 
𝐻𝑖𝑔ℎ𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
𝐿𝑜𝑤𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
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= 
191 ,54
153 ,76
 
 = 1,24 
Fcount  = 1,24 
 
N1 = Group – 1 
 = 2 – 1 = 1 
N2 =  group X (member of group – 1) 
 = 2 X (30 – 1) 
 = 58 
Nilai Ftable  =  Numerator degree (N1) = 1 and Denominator degree (N2) = 58 
= 4, 01 
From the calculation above, the researcher gets Fcount = 1,24 and from 
table F – Distribution with numerator degree = 1, denominator degree = 58 
and α = 0,05 and Ftable = 4, 01. Because Fcount is lower than Ftable (1,24 < 4, 
01). It can be concluded that the data are homogenous. 
2) The data homogeneity of post test score in experiment class (X1) and 
control Class (X2) 
F = 
𝐻𝑖𝑔ℎ𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
𝐿𝑜𝑤𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
 
 = 
116 ,4241
87 ,0489
 
= 1,33 
Fcount  = 1,33 
 
72 
 
N1= Group – 1 
 = 2 – 1 = 1 
N2=  group X (member of group – 1) 
 = 2 X (30 – 1) 
 = 58 
Nilai Ftable  =  Numerator degree (N1) = 1 and Denominator degree   (N2) = 58 
 = 4,01 
From the calculation above, the researcher gets Fcount = 1,33 and from 
table F – Distribution with numerator degree = 1, denominator degree = 58 
and α = 0,05 and Ftable = 4, 01. Because Fcount is lower than Ftable (1,33 < 4, 
01). It can be concluded that the data are homogenous. 
C. The Data of Students’ Response  
1. Questionnaire  
Number of 
Pronouncements 
Yes No 
Number of 
Pronouncements 
Yes No 
1 12 8 11 20 0 
2 20 0 12 18 2 
3 13 7 13 14 6 
4 13 7 14 11 9 
5 9 11 15 10 10 
6 15 5 16 11 9 
7 18 2 17 11 9 
8 8 12 18 10 10 
9 6 14 19 10 10 
10 15 5 20 19 1 
a. Pronouncements Number 1. 
Based on the results of the questionnaire calculation, as many as 65% of 
the respondents stated learning using story pyramid is very interesting and fun.  
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However, there were 45% of the respondents said the story pyramid 
activity was boring because most of those who said it was less interested in 
learning English.  
 
In other cases, based on the questionnaire given to the respondents, 45% 
of them understand story pyramid well.  
 
50% of the respondents found it difficult because of the lack of vocabulary 
they had in English.  
1
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1
45%2
55%
1
45%2
55%
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From the questionnaire 90% of the respondents stated that the story 
pyramid is suitable to use in learning material such as narrative text and recount 
text. This is based on another statement stating that the story pyramid strategy 
requires finding important things in the text such as summarizing but limited by 
words that must be written to form a pyramid. 
 
 Other things about the text used, 45% of the respondents said the questions 
made too difficult were applied in the story pyramid strategy. This statement is 
based on the school background that students prefer practical work rather than 
lessons that must be memorized. But that does not reduce students' interest in 
their curiosity. 
1
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Based on the results of the questionnaire that has been delivered to 20 
respondents it can be concluded that the story pyramid is suitable to use in 
learning material such as narrative text and also recount text. This conclusion is 
also based on the results of the questionnaire which stated that 95% of the 
respondents had the desire to understand the story pyramid on the next learning 
opportunity. 
 
2. Interview 
In this part, the data which have been obtained from the field are reported 
based on interview with the students to know how the students’ response to story 
pyramid strategy is to teach reading on narrative texts and recount text at grade 
tenth-grade of SMK Negeri 2 Sragen. Based on students’ interview, the students 
said that the story pyramid in teaching learning process made them little 
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confused because story pyramid is the new strategy to summarize the text in the 
first time they tried it. 
R : Kemarin sudah diajarkan tentang Story Pyramid kemudian diberi latihan untuk 
mengerjakan Story Pyramid, susah atau tidak? 
S : Susah, Bu. Kurang tahu tentang setting-setting. Kadang kata yang dimasukkan 
terlalu banyak. Tapi kalau latihan terus pasti bisa, Bu. 
Related to the interview with the students, they can practice more to 
comprehend the strategy in the next learning process. In the next conversation, 
the student’s answer is in line with Macon’s theory that a Story Pyramid helps 
the students’ pinpoint highlights of a story and describes the important parts 
using limited number of the words. 
R : Menurut kamu, Story Pyramid membantu kamu mengingat informasi di teks 
tidak?  
S : membantu, Bu. Kemarin waktu mengerjakan soal kemudian lihat di Story 
Pyramidnya itu nanti jawabnnya ketemu. Tapi lama, Bu. 
Based on the interviews done with one of the respondents, the story 
pyramid makes a confusion when first doing it. This was because the students 
were not taught yet by using strategies in working on problems with text. So, 
making story pyramid is new to them. In addition, the lack of vocabularies makes 
the story pyramid a little difficult for them. But for students who have enough 
vocabulary this is not a significant problem. 
R : Terakhir, menurut kamu Story Pyramid Strategy ini cocok atau tidak untuk 
diterapkan saat pelajaran Bahasa Inggris untuk pembelajaran reading? 
77 
 
S : Cocok, Bu. Tapi karena banyak yang tidak mengerti artinya apa jadi 
kesusahan hehe. 
R : Berarti kosakatanya harus ditambah lagi.  
In addition to the lack of vocabulary, the lack of activeness in some 
students in asking to teachers what they did not understand made them less aware 
while learning. But this can be overcome when they choose to ask to their 
friends. Exchanging opinions and asking their friends can be one of the ways to 
reduce misunderstanding about story pyramid material. 
R : Waktu pelajaran pernah bertanya kepada guru tidak kalau ada yang susah? 
Atau malah takut kemudian bertanya dengan temannya saja? 
S : ya kalau takut tidak bu. Tapi biasanya bertanya teman dulu, jika tidak tahu 
jawabannya baru bertanya. 
The statements above are the results of interviews conducted with four 
students to find out the student's response after being taught using the story 
pyramid strategy. 
D. Hypothesis Test 
Hypothesis test could be done after the result of normality and homogene ity 
test were fulfilled. To examine of hypothesis about there are any differences in 
teaching media using Story Pyramid and Small Group Discussion strategy would 
being t-test were in independent t-test because the sample which compared was 
comparison between teaching in using Story Pyramid and Small Group Discussion 
as strategy. The test was done by using independent sample t-test. Ho is rejected if t 
78 
 
> ttable it means that there are differences. The following bellow is the calculation of 
the t-test:  
1. Seeking Mean 
Mean Experiment (XE) = 
𝛴𝑥𝐸
𝑁
 
    = 
2012,2
30
 
    = 67,073 
Mean Control (XC) = 
𝛴𝑋𝑐
𝑁
 
    = 
1815,8
30
 
    = 60,52 
2. Seeking ∑(𝑥 − ?̅?)2 
Group XE = 2524,65 
Group XC = 3378,83 
3. Seeking Variance: 
SE 2 = 
∑(𝑥𝐸−?̅?)
2
𝑁𝐸−1
 
  = 
2524,65
30−1
 
  = 87,05 
SC 2  = 
∑(𝑥𝐶−?̅?)
2
𝑁𝐶−1
 
   = 
3378,83
30−1
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   = 116,51 
4. Seeking Sum of Variance 
𝑆 =  √
(𝑛1 − 1)𝑠1
2 + (𝑛2 − 1)𝑠2
2
𝑛1 + 𝑛2 − 2
 
= √
(30 − 1) 87,05 + (30 − 1) 116,51
30 + 30 − 2
 
= √
(29) 87,05 + (29)116,51
58
 
= √
2524,45 + 3376,79
58
 
 = √101,74 
= 10,08 
And find t-value, the researcher used formula: 
𝑡 =
?̅?1 − ?̅?2
𝑠√
1
𝑛1
+
1
𝑛2
 
=
67,07 − 60,52
10,08√
1
30 +
1
30
 
=  
6,55
10,08(0,25)
 
= 2,59 
 
The result of calculation showed that the result of the research for the mean 
score for the experimental class using Story Pyramid Strategy is 67,073 and standard 
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deviation is  9,33. In the other score, mean for control class using Small Group 
Discussion strategy is 60,52 and standard deviation is 10,79. The value of the t-table 
with df = 30+30-2 = 58 and significant level (alpha) = 5% was 2,002. From the result 
calculation t-test, t = 2,59 and ttable =2,002. As the value 2,59 > 2,002. It means that 
Ho is rejected and Ha is accepted.  
Value of t is higher than ttable. The alternative hypothesis (Ha) is accepted and 
the null hypothesis (Ho) is rejected. There is significant difference between the mean 
scores of the experimental class and those of the control class. It can be concluded 
that Story Pyramid Strategy is effective to use in teaching reading comprehension at 
the tenth grade of SMK Negeri 2 Sragen. 
E. Discussion 
Using Story Pyramid Strategy to teach students reading comprehension makes 
the students able to find the important information in the text and organize the 
information well. The data are obtained from the students’ achievement score of the 
test of reading comprehension of narrative text and recount text. The data of the 
mean scores of the experimental class and the control class were appeared. The mean 
scores of both classes were computed to know whether each class was significanty 
different or not. The average score for experimental class was 60,08 (pre-test) and 
67,07 (posttest). The difference of the mean score between the pre-test and posttest 
on the experimental class was 6,99. While on the control class, the average score 
was 59,19 (pre-test) and 60,52 (posttest). The difference mean of the score between 
pre-test and post-test were 1,33. The mean of posttest in experimental class 67,07, 
which was higher than the mean of posttest on the control class 60,52.   
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It has been discussed in chapter III that the researcher used questionnaire and 
interview with students to answer the second question of this research “how is the 
students’ response to story pyramid strategy to teach reading on narrative texts and 
recount text at grade tenth-grade students of SMK Negeri 2 Sragen”. The data of 
student’s response in teaching reading using story pyramid strategy that were 
collected using questionnaire showed that the highest score is 90 and the lowest is 
30. From the result of questionnaire, the student’s response when they were taught 
using story pyramid strategy is that most of them said that story pyramid strategy is 
the newest strategy that they know. Many of them answered that story pyramid is 
interesting, the requirement of brief responses stretches students’ thinking and is fun. 
And from the questionnaire, students assumed story pyramid helps pinpoint 
highlights of a story and describe the important part using a limited number of words.  
The results of the analysis can be clarified by the following reasons. The t-
countt was 2,59 and ttable 2,002. Based on the computation above, it can be seen tcount 
> ttable. It means that Ho is rejected and Ha is accepted. The hypothesis is “there any 
significant difference on reading comprehension between the tenth-grade students 
of SMK Negeri 2 Sragen in academic year 2018/2019 who are taught using story 
pyramid strategy and those who are taught using small group discussion strategy”. 
It can be concluded that there is significant difference in reading comprehens ion 
between students who are taught using story pyramid strategy and those who are 
taught using small group discussion strategy. It means that using story pyramid 
strategy to teach reading comprehension in narrative text and recount text is effective 
82 
 
than using small group discussion strategy at the tenth grade of SMK Negeri 2 
Sragen in Academis Year 2018/2019. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. CONCLUSION 
Based on research problem and hypothesis proposed and also the result of data 
analysis of hypothesis testing, there is significant difference in reading comprehens ion 
of the students who are taught by story pyramid strategy and those who are taught using 
small group discussion.  
1. Result of Reading Comprehension Between Using Story Pyramid Strategy 
and Small Group Discussion Strategy 
The students are taught using story pyramid strategy have better 
comprehension in reading than they who are taught using small group discussion. 
So, some conclusions are drawn as follows: The objective of this study is to find out 
whether there is any significant difference in reading comprehension between who 
are taught using story pyramid strategy and those who are taught using conventiona l 
strategy at tenth grade students of SMK Negeri 2 Sragen in academic year 
2018/2019. In order to gain the objective of the study, the researcher conducted an 
experimental research 
The main score of both experimental class and control class is different. The 
mean score of reading comprehension of the students in experimental class who 
were taught using story pyramid strategy at tenth grade students of SMK Negeri 2 
Sragen is 67,07. The main score of reading comprehension of sudents in control 
class who were taught using small group discussion at tenth grade students of SMK 
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Negeri 2 Sragen is 60,52. In addition the results of t-test showed t-count (2,59) is 
higher than ttable (2,002) with significance level of 0,05. It means that t-value is higher 
than ttable (2,59 > 2,002. 
From the statement above, it can be concluded that story pyramid is effective 
to teach reading comprehension. Students who are taught using story pyramid 
strategy is more active in learning than they are taught using small group discussion.  
2. Students’ Response Using Story Pyramid Strategy 
The second problem statement is ‘how is the students’ response to story 
pyramid strategy?’. The objective of this study is to know the students’ response to 
story pyramid strategy to teach reading on narrative texts and recount text. Based on 
the interviews and questionnaires that have been conducted to students who are 
taught using the story pyramid strategy, the students gave a good response towards 
the teaching and learning process that was done. In the implementation there were 
some students who were still confused because this strategy was a new strategy for 
them in learning English.  
The willingness of students to ask was still low enough so that there were still 
students who did not understand story pyramid did not ask the teacher to explain it 
again. But in the results of interviews and questionnaires about whether story 
pyramid is suitable for further reading learning, many of them stated that this 
strategy is suitable to use to teach reading on narrative text and recount text. Even 
though at the beginning of the implementation was a little difficulty due to lack of 
vocabulary, they stated that in the next learning they would be more able to master 
this strategy because they had tried a lot in applying this strategy correctly. From the 
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statement about, the students who are taught by using story pyramid strategy have 
good response. They want story pyramid to be implemented in the English learning 
process at their school. 
B. IMPLICATION 
The result of the research shows that there is any significant difference in reading 
comprehension on narrative text and recount text between students who are taught by 
using story pyramid strategy and those who are taught by using small group discussion.  
It means that story pyramid strategy is more effective than small group discussion to 
teach reading comprehension on narrative text and recount text, especially to tenth grade 
students of SMK Negeri 2 Sragen in academic year of 2018/2019.  The application of 
story pyramid strategy is more effective since it can help students visually organize a 
story’s elements and to teach their ability to retell, summarize and comprehend the story. 
The students also become easier when they want to answer the question which is given 
by their teacher.  
C. SUGGESTIONS 
This research has proven that the use of story pyramid in teaching reading 
comprehension is effective. Then, some suggestions are need to be delivered to 
encourage the teaching learning process. 
1. For Teacher 
a. Teachers can use story pyramid strategy to teach reading comprehension to get 
students achievement more effective.  
b. Teacher should always encourage students to be more active in teaching learning 
process, mainly in English lesson by using the correct media.  
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c. Teacher should give motivation in or out the class, to make students and enjoy 
when teaching learning process in beginning. 
d. Teacher should manage the time well in conducting the story pyramid strategy. 
He or she should explain this strategy in reading narrative text previously. Before 
delivering the material to the students, teacher needs to make lesson plan. Time 
allocation is very important. If teachers cannot manage the time well, the 
objective of teaching by using this strategy would not be reached and the effect 
is the students do not have good achievement in that material.  
2. For the students 
a. The students should pay attention to the teaching learning process. When the 
teacher gives an explanation, students must pay attention to the teacher’s 
explanation and ask question if there is material that they do not understand yet. 
b. The students are suggested to read accurately to find the difficult words to 
comprehend the text together with the partners.  
3. For the researcher 
This research is not yet perfect. The researcher hopes the results of this study 
can be useful as literature for directing and become reference for other researchers 
when they want to do the same research. She also hopes this thesis can be a little 
contribution to teaching of reading. 
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SILABUS MATA PELAJARAN BAHASA INGGRIS 
 
Nama Sekolah : SMK Negeri 2 Sragen 
Bidang Keahlian : Semua Bidang keahlian 
Kompetensi Keahlian : Semua Kompetensi Keahliann 
Mata Pelajaran : BAHASA INGGRIS 
Durasi (Waktu) : 288 JP 
KI-3 (Pengetahuan) : Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan faktual, konseptual, 
prosedural dasar, dan 
 metakognitif sesuai dengan bidang dan lingkup kajian Bahasa Inggris pada tingkat teknis, spesifik, detil, dan kompleks, berkenaan 
 dengan ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dalam konteks pengembangan potensi diri sebagai bagian dari 
 keluarga, sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasional.  
 
KI-4 (Keterampilan) : Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur kerja yang lazim 
dilakukan serta memecahkan masalah sesuai dengan bidang kajian Bahasa Inggris.Menampilkan kinerja di 
bawah bimbingan dengan mutu dan kuantitas yang terukur sesuai dengan standar kompetensi 
kerja.Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, produktif, kritis, 
mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak terkait dengan pengembangan dari yang 
dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan 
langsung.Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak mahir, 
menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan dari yang dipelajarinya di 
sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan langsung. 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
3.3 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks khusus 
dalam bentuk 
pemberitahuan 
(announcement), 
dengan memberi dan 
meminta informasi 
terkait kegiatan 
sekolah/tempat kerja, 
sesuai dengan 
konteks 
penggunaannya 
 
 
 
4.5 Menyusun teks khusus 
dalam bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, pendek 
dan sederhana, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
3.5.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam teks mengenai 
pemberitahuan 
(announcement) sesuai 
dengan konteks 
penggunaannya. 
3.5.2 Membedakan  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
berbagai ungkapan 
mengenai 
pemberitahuan 
(announcement) sesuai 
dengan konteks 
penggunaannya. 
 
4.5.1  Menyusun teks lisan 
dan tertulis mengenai 
pemberitahuan 
(announcement) sesuai 
dengan konteks 
penggunaannya. 
 
4.5.2 Mengkomunikasikan 
secara lisan dan tertulis 
pemberitahuan 
(announcement) dengan 
Teks lisan dan tulis 
tentang 
pengumuman 
 
a. Fungsi sosial: 
Untuk memberitahukan 
suatu informasi 
kepada publik 
 
b. Struktur Teks: 
- Ungkapan 
Pembuka 
- Isi pengumuman 
- Ungkapan 
Penutup 
 
c. Unsur Bahasa: 
- Kosakata yang 
terkait dengan topik 
- Tata bahasa: 
✓ Simple Present 
tense 
✓ Future tense 
6 1. Mengamati  teks lisan dan tulis 
tentang pemberitahuan 
(announcement); 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
bahasa yang terdapat dalam 
teks 
pemberitahuan(announcemen
t); 
3. Mengumpulkan data 
mengenai fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
contoh teks pemberitahuan 
(announcement); 
4.  Mendiskusikan dan 
menganalisisfungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai teks 
pemberitahuan 
(announcement); 
5. Menerapkan struktur teks, dan 
unsur kebahasaan dariteks 
pemberitahuan 
a. Pengetahuan: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
- Proyek  
- Portofolio 
 
 
b. Keterampilan
: 
- Penilaian 
Kinerja 
- Proyek 
- Portofolio 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
benar dan sesuai 
konteks 
menggunakan struktur 
teks dan unsur bahasa 
yang tepat sesuai 
dengan konteks 
penggunaan 
✓ Simple Past 
tense 
✓ Passive Voice 
✓ Gerund 
- Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan rapi.  
- Ucapan, tekanan 
kata, intonasi yang 
tepat ketika 
mempresentasikan 
secara lisan  
 
 
(announcement)  ke dalam 
latihan lisan dan tertulis 
dengan tepat sesuai dengan 
konteks penggunaan; 
6. Menyusun teks lisan dan tulis 
tentang teks pemngumuman 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat sesuai 
konteks penggunaan;  
7. Mengkomunikasikan 
tekspemberitahuan 
(announcement) secara lisan 
dan tulis dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai konteks 
penggunaan 
3.6  Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
teks interaksi 
transaksional lisan dan 
tulis yang melibatkan 
tindakan memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
3.6.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam teks mengenai 
memberi dan meminta 
informasi terkait 
kejadian di waktu 
lampau sesuai dengan 
Teks lisan dan tulis 
tentang 
keadaan/kejadian 
yang di waktu 
lampau  
(Past Simple dan 
Present Perfect 
Tense) 
9 1. Mengamati  teks tulis dan lisan 
tentang meminta dan 
memberi informasi terkait 
kejadian di waktu lampau; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaandari ungkapan 
a. Pengetahuan: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
- Proyek  
- Portofolio 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
kegiatan/ kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk waktu 
terjadinya dan 
kesudahannya, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan simple 
past tense vs present 
perfect tense) 
 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
unsur dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/ kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
konteks 
penggunaannya. 
3.6.2 Membedakan  fungsi 
sosial, struktur teks dan 
unsur bahasa dari 
berbagai ungkapan 
mengenai memberi dan 
meminta informasi 
terkait kejadian di waktu 
lampau sesuai dengan 
konteks 
penggunaannya. 
 
 
 
 
4.6.1  Menyusun teks lisan 
dan tertulis mengenai 
kejadian di waktu 
lampau dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan  yang tepat 
sesuai dengan konteks 
penggunaannya. 
 
4.6.2 Mengkomunikasikan 
secara lisan dan tulis  
ungkapan tentang 
kejadian di waktu 
 
a. Fungsi sosial: 
    Untuk menanyakan 
dan menceritakan 
keadaan/kejadian di 
masa lampau yang 
merujuk waktu 
terjadinya dengan 
yang nerujuk pada 
kesudahannya 
 
b. Struktur Teks: 
✓ I left my 
dictionary at 
school this 
afternoon. 
✓ I have prepared 
everything for the 
examination. 
 
c. Unsur 
Kebahasaan: 
- Kosakata: yang 
terkait dengan 
topik 
- Grammar: 
tentangkejadian di waktu 
lampau yang terdapat dalam 
teks; 
3. Mengumpulkan data 
mengenai fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari berbagai 
ungkapantentang kejadian di 
waktu lampau; 
4.  Mendiskusikan, membedakan 
dan mengelompokkan fungsi 
sosial, struktur teks dan unsur 
kebahasaan dari berbagai teks 
tentangmemberi dan meminta 
informasi terkait kejadian di 
waktu lampau 
5. Menerapkan penggunaan 
ungkapan memberi dan 
meminta informasi terkait 
kejadian di waktu lampau  ke 
dalam latihan lisan dan tertulis 
dengan tepat sesuai dengan 
konteks penggunaan 
 
6. Menyusun teks lisan dan tulis 
tentang memberi dan 
 
 
b. Keterampilan: 
- Penilaian 
Kinerja 
- Proyek 
- Portofolio 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks 
lampau dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai dengan konteks 
penggunaan 
 
✓ Simple Past 
Tense 
✓ Present 
Perfect Tense 
- Ejaan dan tanda 
baca yang jelas 
dan rapi.  
- Ucapan, tekanan 
kata dan  intonasi 
yang tepat ketika 
mempresentasika
n secara lisan  
meminta informasi terkait 
kejadian di waktu lampau 
dengan menggunakan 
struktur teks dan unsur 
bahasa yang tepat sesuai 
konteks penggunaan;  
7. Mengkomunikasikan 
ungkapan mengenai memberi 
dan meminta informasi terkait 
kejadian di waktu lampau 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat sesuai 
konteks penggunaan 
3.7 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks 
recount lisan dan 
tulis dengan memberi 
dan meminta 
informasi terkait 
peristiwa/pengalaman 
sesuai dengan 
konteks 
penggunaannya 
 
 
3.7.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam teks recount 
sesuai dengan konteks 
penggunaannya. 
3.7.2 Membedakan  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
beberapa teks recount 
sesuai dengan konteks 
penggunaannya. 
 
Teks Recount 
 
a. Fungsi sosial: 
Untuk menceritakan 
kejadian di masa 
lampau 
 
b. Struktur Teks: 
Teks Recount 
- Pembuka 
- Peristiwa 
- Penutup 
 
9 1. Mengamati  teks recount 
lisan dan tulis; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaanyang terdapat 
dalam teks recount; 
3. Mengumpulkan data 
mengenai fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari teks 
recount  
a. Pengetahuan: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
- Proyek  
- Portofolio 
 
 
b. Keterampilan
: 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
4. 7 Menyusun teks 
recount lisan dan tulis, 
pendek dan 
sederhana, terkait 
peristiwa/pengalaman, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
benar dan sesuai 
konteks 
4.7.1  Menyusun teks lisan 
dan tertulis mengenai 
teks recountdengan 
menggunakan struktur 
teks dan unsur bahasa 
yang tepat  sesuai 
dengan konteks 
penggunaannya. 
4.7.2 Mengkomunikasikan 
secara  lisan dan tulis 
teks recount dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai dengan konteks 
penggunaan 
 
c. Unsur 
Kebahasaan: 
- Kosakata: yang 
terkait dengan 
topik 
- Grammar: 
✓ Simple Past 
Tense 
✓ Simple Past 
Continuous 
✓ Present 
Perfect 
Tense 
 
- Ejaan dan tanda 
baca yang jelas, 
rapi dan tepat 
 
- Ucapan, tekanan 
kata & intonasi 
yang  jelas dan  
tepat ketika 
mempresentasikan 
secara lisan 
4.  Mendiskusikan dan 
menganalisisfungsi sosial, 
struktur teks dan unsur 
kebahasaan dari berbagai  
teks recount 
5. Mengkomunikasikan 
informasi dan isi dari teks 
recount dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai konteks 
penggunaan 
6. Menceritakan kembali isi 
dari teks recount secara 
lisan dan tulis dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan  yang tepat 
sesuai konteks 
penggunaan 
7. Menyusun secara lisan 
dan tulis tentang teks 
recount dengan 
menggunakan struktur  
teks dan unsur 
- Penilaian 
Kinerja 
- Proyek 
- Portofolio 
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
kebahasaanteks dan 
unsur kebahasaan yang 
tepat sesuai konteks 
penggunaan;  
3.8 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait legenda 
rakyat sederhana, 
sesuai dengan 
konteks 
penggunaannya 
 
 
 
 
 
4.8 Menyajikan teks 
naratif pendek dan 
sederhana terkait 
legenda rakyat 
secara lisan dan 
tulis dengan 
3.8.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam beberapa teks 
naratif lisan dan tulis 
dengan memberi dan 
meminta informasi 
terkait legenda rakyat 
sederhana sesuai 
dengan konteks 
penggunaannya. 
3.8.2 Membedakan  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
beberapa teks naratif 
lisan dan tulis dengan 
memberi dan 
meminta informasi 
terkait legenda rakyat 
sederhana sesuai 
dengan konteks 
penggunaannya. 
 
 
Teks Naratif 
 
a. Fungsi sosial: 
- Untuk menghibur 
- Untuk 
memperkenalkan 
nilai moral 
- Untuk 
memperkenalkan 
nilai budaya 
 
b. Struktur Teks: 
Teks Naratif: 
- Orientasi 
- Kompleksitas 
- Resolusi 
 
c. Unsur Bahasa: 
- Kosakata: yang 
terkait dengan 
topik 
- Grammar: 
9 
1. Mengamati  teks naratiflisan 
dan tulis dalam bentuk 
legenda rakyat sederhana; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaan tentang  teks 
naratif dalam bentuk legenda 
rakyat sederhana 
3. Mengumpulkan data mengenai 
fungsi sosial, struktur teks dan 
unsur kebahasaan dari 
beberapateks naratif lisan 
berupa legenda rakyat 
sederhana; 
4.  Mendiskusikan dan 
menganalisisfungsi sosial, 
struktur teks dan unsur 
kebahasaan dalam 
beberapateks naratif berupa 
legenda rakyat sederhana 
a. Pengetahuan: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
- Proyek  
- Portofolio 
 
 
b. Keterampilan
: 
- Penilaian 
Kinerja 
- Proyek 
- Portofolio 
-  
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
memperhatikan 
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
secara benar dan 
sesuai konteks 
4.8.1  Menyusun teks lisan 
dan tertulis mengenai 
beberapa teks naratif 
dengan memberi dan 
meminta informasi 
terkait legenda rakyat 
sederhana sesuai 
dengan konteks 
penggunaannya. 
 
4.8.2 Mengkomunikasikan 
secara lisan dan tertulis 
teks naratif berupa 
legenda rakyat 
sederhana dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai dengan konteks 
penggunaan 
 
✓ Simple Past 
Tense 
✓ Reported 
Speech 
- Ejaan dan tanda 
baca yang jelas, 
rapi dan tepat 
- Ucapan, tekanan 
kata& intonasi 
yang jelas dan 
tepat  ketika 
mempresentasika
n secara lisan 
 
5. Menerapkan penggunaan 
struktur teks dan unsur 
kebahasaan  dalam teks naratif 
berupa legenda rakyat ke 
dalam latihan lisan dan tertulis 
dengan tepat sesuai dengan 
konteks penggunaan 
 
6. Menceritakan kembali isi 
dariteks naratif  dalam 
bentuk legenda secara lisan 
dan tulis dengan 
menggunakan struktur teks 
dan unsur kebahasaan  yang 
tepat sesuai konteks 
penggunaan 
7. Menyusun teks lisan dan tulis 
tentang teks naratif berupa 
legenda rakyat dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai konteks 
penggunaan;  
3.9 Menganalisis fungsi 
social, struktur teks 
dan unsur 
kebahasaan 
beberapa teks 
3.9.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam teks berupa 
memo, menu, 
• Teks  memo 
• Teks  menu 
• Teks jadwal 
• Teks Tanda/Rambu 
12 1. Mengamati  teks berupa  
memo, menu, schedule 
dan signs  
a. Pengetahuan: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
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Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
khusus dalam 
bentuk memo, 
menu, schedule 
dan signs dengan 
memberi dan 
meminta informasi 
terkait kegiatan 
sekolah atau tempat 
kerja, sesuai 
dengan konteks 
penggunaannya di 
dunia kerja.  
 
4.9 Menyusun teks 
khusus dalam 
bentuk memo, 
menu, jadwal dan 
tanda-tanda (signs) 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
secara benar dan 
sesuai konteks. 
schedule dan signs 
sesuai dengan konteks 
penggunaannya. 
3.9.2 Membedakan  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
beberapa teks berupa 
memo, menu, 
schedule dan signs 
sesuai dengan konteks 
penggunaannya. 
 
 
 
 
4.9.1  Menyusun teks lisan 
dan tertulis mengenai 
teks berbentuk memo, 
menu, schedule dan 
signs dengan 
menggunakan struktur 
teks dan unsur bahasa 
yang tepat sesuai 
dengan konteks 
penggunaannya. 
 
4.9.2 Mengkomunikasikan 
secara lisan dan tulis 
teks berupa memo, 
  
a. Fungsi sosial: 
- Untuk memberi 
arahan/ informasi 
mengenai 
sesuatudalam  
bentuk memo, 
menu, jadwal dan 
tanda/rambu di 
tempat umum 
 
b. Struktur Teks: 
Memo: 
- Pembuka 
- Bagian isi 
- Penutup 
 
c. Unsur 
kebahasaan: 
- Kosakata: yang 
terkait dengan 
topik 
- Tata Bahasa: 
✓ Simple Present 
Tense 
✓ Simple 
sentences 
✓ Imperative 
sentences 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaanyang terdapat 
dalam teks berbentuk 
memo, menu, schedule 
dan signs 
3. Mengumpulkan data 
mengenai fungsi sosial, 
struktur teks dan unsur 
kebahasaan  dari teks 
berupamemo, menu, 
schedule dan signs 
4.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaan  dari teks 
berupa memo, menu, 
schedule dan signs  
5. Menerapkan penggunaan 
struktur teks dan unsur 
kebahasaan  dalam teks 
berupa memo, menu, 
schedule dan signs ke 
dalam latihan lisan dan 
tertulis dengan tepat 
- Kinerja 
- Proyek  
- Portofolio 
 
 
b. Keterampilan
: 
- Penilaian 
Kinerja 
- Proyek 
- Portofolio 
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Indikator Pencapaian 
Kompetensi 
Materi Pokok 
Alokasi 
Waktu 
(JP) 
Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
menu, schedule dan 
signs dengan 
menggunakan struktur 
teks dan unsur bahasa 
yang tepat sesuai 
dengan konteks 
penggunaan 
 
 
- Ejaan dan tanda 
baca yang jelas, 
rapi dan tepat 
 
- Ucapan, tekanan 
kata& intonasi yang 
jelas dan tepat 
ketika 
mempresentasikan 
secara lisan 
 
sesuai dengan konteks 
penggunaan 
6. Menyusun teks lisan dan 
tulis tentang teks berupa 
memo, menu, schedule 
dan signs dengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai konteks 
penggunaan; 
7. Mengkomunikasikan teks 
berupa memo, menu, 
schedule dan signs 
dengan memberi dan 
meminta informasi terkait 
kegiatan sekolah atau 
tempat kerjadengan 
menggunakan struktur 
teks dan unsur 
kebahasaan yang tepat 
sesuai konteks 
penggunaan 
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25.  H P K 
26.  H R F 
27. I O  
28. I P S 
29.  I P K 
30.  J M  
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Lesson Plan Experimental Class 
(RPP 1) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : DPIB 1 (Experimental Class) 
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris. (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
B. BASIC COMPETENCE 
3.9 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
naratif lisan dan tulis dengan memberi dan meminta informasi terkait legenda 
rakyat sederhana, sesuai dengan konteks penggunaannya. (Analyse social function, 
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text structure and language features of narrative in written text or spoken with 
giving and asking information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan 
dan tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan 
secara benar dan sesuai konteks. (Present short and simple narrative text related 
legend in spoken and written, based on context, social function, text structure and 
language features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or 
informs the reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
- use of past tense 
- use of temporal conjunctions and temporal circumstances 
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- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
1. Researcher gives the greeting and check the students’ conditions’  
2. The researcher leads the students to say a prayer 
3. The researcher checks the attendance 
4. Researcher provides motivation and stimulus to the students 
5. Researcher links the theme of previous material 
6. Students pay attention to the teacher’s explanation about the 
material that will be discussed. 
15 
minutes 
Main 
Activities 
• Exploration 
a. Students are asked what they know about narrative text. 
• Elaboration 
a. Students are given the example of narrative text. 
b. Students discuss the difficult words together with the 
researcher’s. 
c. Students listen and pay attention to the researcher’s explanation 
about narrative text. 
• Confirmation 
a. Students respond and answer researcher’s questions whether 
they have any difficulties about the material or not. 
b. Students with the help of researcher discuss to solve the 
problem. 
c. Students make conclusion about they have learnt with the help 
from researcher. 
60 
minutes 
Closing  
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
15 
minutes 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: Exercise 1 
c. Scoring Rubric: 
• If the answer is right, score is 10 for each number 
• If the answer is wrong, score is 0 
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• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
 
     Sragen, July 22, 2018 
Acknowledged, 
School Principal of SMK  English Teacher    
 Researcher 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016  143221114 
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Exercise 1 
 
Read the text and write the best answer! 
The Queen of South Ocean 
 
Once upon a time, there was a beautiful princess named Kadita. Because of her 
beauty she was called Dewi Srengenge. It meant the goddess of sun. Her father was King 
Munding Wangi. Although he had a beautiful daughter, he was unhappy because he 
always expected to have a son.  The king decided to marry Dewi Mutiara. 
 He had a son from her. Dewi Mutiara wanted her son to become a king in the 
future. She asked the King to send his daughter away. The king did not agree. Dewi 
Mutiara called a black wizard to curse Kadita. She wanted Kadita’s beautiful body full of 
ulcer. Then, Kadita’s body was full of ulcer. It smelled bad. The beautiful princess cried. 
The King was sad. No one could cure his daughter’s illness. The king did not want her 
daughter to be a rumor so he sent her away. The poor princess did not know where to go.  
 However, she had a noble heart. She did not have any bad feeling about her step 
mother. She walked for almost seven days and seven nights. Then, she came to the south 
Ocean. The ocean was so clean and clear. She jumped into the water and swam. Suddenly, 
there was a miracle. The ocean water cured her illness. She became more beautiful than 
before. She also had a power to command the whole South Ocean. She became a fairy 
called Nyi Roro Kidul or The Queen of South Ocean. 
 
1. The text mainly tells us about …. 
2. Why Kadita was called by Dewi Srengenge? 
3. Dewi Mutiara was Kadit’s …. 
4. Why did the king send his daughter away? 
5. What is the main idea of third paragraph? 
6. Kadita was called Nyi Roro Kidul because …. 
7. From the text that we can learn that …. 
Now analyze the narrative text, structure of the story 
8. Title :  
Orientation :  
9. Complication :   
10. Resolution :  
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Lesson Plan 
(RPP 2) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : DPIB 1 
Subject  : English  
Class / Semester : X / First 
Allocated time :  1 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4. Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris. (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
B. BASIC COMPETENCE 
3.7 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks naratif 
lisan dan tulis dengan memberi dan meminta informasi terkait legenda rakyat sederhana, 
sesuai dengan konteks penggunaannya. (Analyse social function, text structure and 
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language features of narrative in written text or spoken with giving and asking 
information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan dan 
tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan secara 
benar dan sesuai konteks. (Present short and simple narrative text related legend in 
spoken and written, based on context, social function, text structure and language 
features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or 
informs the reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
- use of past tense 
- use of temporal conjunctions and temporal circumstances 
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- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
✓ Story Pyramid Strategy 
Procedure:  
1. Teacher explainjs to the students about summarizing as extracting the 
important ideas from what we are reading.  
2. Teacher describes how we can use the story pyramid strategy to summarize 
stories.  
3. Teacher asks the students to focus on story elements (characters, setting, 
problem, attempts to resolve the problem and solution.  
4. Teacher asks the students to use only the number of words to indicate in each 
line.  
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students  Time  
Opening 
1. Students respond researcher’s greeting. 
2. Students pay attention when to the researcher check the attendance 
list. 
3. The researcher brushes up the previous material and prepare to 
continue the material with Story pyramid strategy. 
10 
minutes 
Main 
Activies 
• Exploration 
a. Asking the students some questions which relate to the topic 
discussed. 
b. Students are asked to comprehend a narrative text with Story 
pyramid strategy. 
• Elaboration 
a. The researcher explains how to use story pyramid strategy and 
gives an example to the students 
b. The researcher delivers a story and story pyramid worksheet to 
the students 
c. researcher asks the students to focus on story elements 
(characters, setting, problem, attempts to resolve the problem, 
and solution). 
d. The students read the story carefully. 
e. The students read the information requested in the worksheet. 
f. The students begin to fill in the story pyramid whereas the 
researcher gives the guided questions to students. 
 
25 
minutes 
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Activities Teaching Learning Activities by Researcher and Students  Time  
- First line, the students write the name of the main character 
of the story. 
- Second line, the students write two words describing main 
character. 
- Third line, the students write three words describing the 
setting. 
- Fourth line, the students write four words stating the problem.  
- Fifth line, the students write five words describing the one 
event. 
- Sixth line, the students write six words describing the second 
event. 
-  Seventh line, the students write seven words describing third 
event. 
- Eight line, the students write stating the solution to the 
problem. 
• Confirmation 
a. After students finish in filling the story pyramid worksheet, the 
researcher and students discuss the difficult words in the story 
and about material or not. 
Closing 
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
10 
minutes 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: Exercise 3 
c. Scoring Rubric: 
• If the answer is right, score is 10 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. Story Pyramid worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
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Exercise 2 
The Three Sheiks and Queen of Arabia 
 
Maura, who liked to be thought of as the most beautiful and powerful queen of Arabia, 
had many suitors. One by one she discarded them, until her list was reduced to just three 
sheiks, all equally young and handsome, rich and strong. It was very hard to decide who 
would be the best of them. One evening, Maura disguised herself and went to the camp of 
the three sheiks, as they were about to have dinner, and asked them for something to eat. 
The first gave her some leftover food; the second gave her some unappetizing camel’s tail, 
the third sheik, who was called Hakim, offered her some of the most tender and tasty meat. 
After dinner, the disguised queen left the sheiks’ camp. The following day the queen invited 
the three sheiks to dinner at her palace. She ordered her servants to give each one exactly 
what they had given her the evening before. Hakim, who received a plate of delicious meat, 
refused to eat it if the other two could not share it with him, and this act finally convinced 
Queen Maura that he was the man for her. “Without question, Hakim is the most generous 
of you” she announced her choice to the sheiks. “So, it is Hakim I will marry.” 
Make Story Pyramid from the text. 
 
1. _______ 
2. _______  _______ 
3. ________ ________ _______ 
4. ________ ________ ________ ________ 
5. ________ ________ ________ ________ _______ 
6. ________ ________ _______ ________ ________ ________ 
7. ________ ________ _______ ________ ________ ________ ________ 
8.________ ________ _______ ________ ________ ________ ________ ________ 
 
9. How many characters in the story above? Mention them 
Answer:  
10. Who was Maura? 
Answer: 
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Lesson Plan 
(RPP 3) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : DPIB 1 
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 x 45 minutes 
Skill : Reading 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4. Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur kerja 
yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang kajian/kerja 
Bahasa Inggris. (Implementing specific task for communication, information and 
work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
B. BASIC COMPETENCE 
3.7 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
naratif lisan dan tulis dengan memberi dan meminta informasi terkait legenda 
rakyat sederhana, sesuai dengan konteks penggunaannya. (Analyse social function, 
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text structure and language features of narrative in written text or spoken with 
giving and asking information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan 
dan tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan 
secara benar dan sesuai konteks. (Present short and simple narrative text related 
legend in spoken and written, based on context, social function, text structure and 
language features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or 
informs the reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
- use of past tense 
- use of temporal conjunctions and temporal circumstances 
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- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
✓ Story Pyramid Strategy 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students  Time  
Opening 
1. Students respond researcher’s greeting. 
2. Students pay attention when to the researcher check the 
attendance list. 
3. The researcher brushes up the previous material and prepare to 
continue the material with Story pyramid strategy. 
10 
minutes 
Main 
Activies 
• Exploration 
a. Students are asked to comprehend a narrative text with Story 
pyramid strategy. 
• Elaboration 
a. Students are given a selection narrative text. 
b. researcher explains to the students summarizing as extracting 
the important ideas from what we are reading. 
c. researcher describes how we can use the Story Pyramid to 
summarize stories. 
d. researcher asks the students to focus on story elements 
(characters, setting, problem, attempts to resolve the problem, 
and solution). 
e. researcher asks the students to use only the number of words 
indicated in each line. 
f. Students are asked to do exercise 3 using story pyramid strategy 
• Confirmation 
a. Students respond and answer researcher’s questions whether 
they have any difficulties about the material or not. 
b. Students with the help of researcher discuss to solve the 
problem. 
c. Students make conclusion about they have learnt with the help 
from researcher. 
 
 
 
65 
minutes 
Closing 
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
15 
minutes 
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H. ASSESSMENT 
a.  Instrument form: Written test and multiple choice 
b. Instrument: Exercise 3 
c. Scoring Rubric: 
• If the answer is right, score is 5 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. Story Pyramid worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
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Exercise 3 
 
Read the text and write the best answer! 
Long time ago in a jungle of Java, Tiger was wandering around for food. He 
hadn’t been eating for days. He was really hungry! While he was approaching a small 
lake, he saw Mouse Deer drinking. The tiger wants to eat him. Tiger smiled, “Hmmm 
yummy, finally I get my lunch!” Tiger slowly ducked, crawled, and held his breath. 
And then … “Gotcha!” said Tiger. He caught Mouse Deer and bit his leg. Mouse Deer 
was trembling. He was really shocked. But he tried to be calm. He was thinking of a 
plan to escape from Tiger. He looked around and suddenly he had an idea! He said, 
“Hey Tiger, I know you are hungry and want to eat me. But the king will angry if he 
knows you eat me now.” “Why? The king knows that I eat meat. I eat animals like 
you!” said Tiger. Mouse Deer explained, “I guard kings cake. It’s very delicious. Only 
the king and his family eat it.”  
Mouse Deer pointed at one big, black lump near the lake. It did not look 
delicious at all. But Tiger was curious. “Don’t be fooled by its appearance. Its taste is 
very delicious. That’s why it is for king. And you won’t get hungry for a month after 
you eat it. I tasted it once,” said Mouse Deer. Tiger’s mouth watered. “Can I taste it?” 
“Of course, you can’t. The king will punish me like he did when I tasted it last time. 
He would kill me if something happened to the cake again!” “Well… it’s all up to you. 
I eat you or eat the cake. The choice is yours.” “Well, then. You don’t give me much 
choice, Tiger. You can have the cake. But first, let me run away as far as I can so that 
the king won’t be able to get me.”  
“All right… Now, go!” He was really hungry. He could not wait any longer to 
eat king’s cake. Mouse Deer took a safe distance away from Tiger. But he still could 
watch him, as Tiger eagerly took the peace of the „cake‟. “Phooey, it’s not a cake! It’s 
… it’s buffalo’s dung! I’ll get you, Mouse Deer! You! Watch it!” However, Mouse 
Deer was already far away, he laughed aloud. Mouse Deer was safe for now. 
 
 
Line 2 
 
 
 
 
 
 
 
 
Line 9 
 
 
 
 
 
 
 
Line 15 
 
 
 
 
 
 
 
Line 21 
 
 
Make Story Pyramid from the text. 
1. _______ 
2. _______  _______ 
3. ________ ________ _______ 
4. ________ ________ ________ ________ 
5. ________ ________ ________ ________ _______ 
6. ________ ________ _______ ________ ________ ________ 
7. ________ ________ _______ ________ ________ ________ ________ 
8. ________ ________ _______ ________ ________ ________ ________ ________ 
 
9. How many characters in the story above? Mention them 
Answer:  
10. What do you think about the Mouse Deer? 
Answer:  
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11. What is the story about? 
a. Mouse Deer and Tiger 
b. Mouse Deer and the King 
c. Tiger and the King 
d. Tiger and Buffalo’s Dung  
e. Mouse and the king 
12. What was the cake really? 
a. The King’s cake. 
b. Mouse Deer’s dung. 
c. Buffalo’s dung. 
d. Black mud. 
e. The King and his family 
13. How could the Mouse Deer safe his life? 
a. By climbing the tree. 
b. By running away from the Tiger. 
c. By running away to the forest. 
d. By hiding beside of the rock. 
e. by tried to be calm. 
14. What is the main idea of the last paragraph? 
a. Tiger was very hungry. 
b. Tiger wanted to eat Mouse Deer. 
c. Mouse Deer was caught by Tiger. 
d. Mouse Deer successfully tricked Tiger. 
e. Mouse Deer was safe from Tiger 
15. What can we learn from the story? 
a. We should be smart so that we’re not easily tricked. 
b. We should keep a mouse deer because it is clever. 
c. We should be careful with tigers. 
d. We should trick others to survive. 
e. We should be think out loud when have problem 
Once upon a time a poor person named Ali Baba found 40 thieves in front 
of a cave where they put their stolen money and treasure. “Open Sasame!” said 
the boss of the thieves to open up the entrance of the cave. Ali Baba saw them 
while they were doing that, so he heard the opening word. After the thieves left 
he went towards the cave and opened it. He found a very large quantity of money 
and golden treasure. He took of it and went back home. After that he became a 
rich man and his brother wanted to know how he became rich. One day, his 
brother followed him to solve that mystery. Next day the brother went back to 
the cave and opened it. He found a lot of money but when he tried to get out he 
could not. 
 After few minutes the thieves came in and saw the brother. The boss asked 
him how he knew about the cave. So, he told them the story. They killed him 
and went to find Ali Baba’s house. Next morning the thieves hid in big jars and 
 
 
Line 2 
 
 
 
 
 
 
 
Line 8 
 
 
 
 
 
 
Line 13 
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went to Ali Baba’s house. The boss and the two of his men pretended that they 
were merchants. Ali Baba invited them to lunch. After lunch they took a rest. 
The housemaid went out and found 40 thieves in the jars, so she boiled hot water 
and pour it on their heads to kill them. After that Ali Baba lived in happiness 
forever. 
 
16. What does the text tell us about? 
a. Forty thieves. 
b. Stolen money and treasure. 
c. Ali Baba and 40 thieves. 
d. The housemaid and 40 thieves. 
e.  Ali Baba and stolen money 
17. What is the main idea of the first paragraph? 
a. 40 thieves who put their stolen money and treasure in a cave. 
b. Ali Baba found the thieves‟ treasure in a cave and took it home. 
c. A saying to open the cave treasure. 
d. Ali Baba’s brother wanted to know how Ali Baba became rich. 
e. Ali Baba became a rich man 
18. What was found by Ali Baba after the thieves left the cave? 
a. Money and treasure. 
b. Bronze treasure. 
c. Money and golden treasure. 
d. A lot of money. 
e. Money  
19. The boss asked him how he knew about … (in line 10) 
The underlined word means …. 
a. chief 
b. member 
c. guard 
d. security man 
e. king 
20. “The boss and the two of his men pretended… “ 
The underlined word refers to in second paragraph line 13 …. 
a. the thieves 
b. Ali Baba 
c. Ali Baba’s brother 
d. the boss 
e. The house maid 
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APPENDIX 
 
A narrative is a piece of text which tells a story, in doing so, entertains or informs the reader 
or listener. 
✓ Social function: to amuse, entertain and to deal with actual or vicarious experience in 
different ways. 
✓ Generic structure 
- Orientation: in which the narrator tells the audience about who is in the story, when the 
story is taking place and where the action is happening. 
- Complication: sets off a chain of events that influences what will happen in the story. 
- Resolution: in which the characters finally sort out the complication. 
- Coda (optional): provides a comment or moral based on what has been learned from the 
story. 
✓ Language features 
- focus on specific (usually individualized) participants 
e.g. ‘Tiger’, ‘Mousedeer’, ‘the king’, etc. 
- use of past tense 
e.g. ‘He saw mousedeer drinking’, ‘I tasted it once’, etc. 
- use of temporal conjunctions and temporal circumstances 
e.g. ‘long time ago’, ‘Once upon a time’, etc. 
- use of material (or action) processes 
e.g.’He caught mousedeer and bit his leg, etc. 
- use of relational and mental processes 
e.g. ‘He was really shocked’, ‘Mousedeer was safe for now’, etc. 
✓ Text example 
The Salty River 
 
The story took place in Sepang village, Central Borneo. The villagers in Sepang 
village were poor. There was a well in the village which always supplied enough water 
for them to survive. There lived a widow named Emas. Her husband died when her 
daughter Tumbai was a baby. She was a very good, diligent and obedient girl. She 
always helped her mother and listened her mother’s advice. She also liked to help other 
people. That was why, she was very popular in the village. Tumbai was not only famous 
for her kindness, but also her beauty. Many young men fell in love with her and proposed 
to marry her. However, Tumbai always refused, because she was confused about which 
man to choose. She prayed to God to give her guidance and she got the answer through 
a dream. An old man suggested she marry a man who could change the water in the well 
from fresh to salty water. Tumbai woke up and understood that it was going to be difficult 
for a man to fulfil her wish. She told her mother about her dream and hoped for a 
solution. Her mother had a feeling, probably God was going to save them poverty. 
Not long after, Emas made an announcement that Tumbai would marry a man who 
could change the fresh water in the well to salty water. At first, everybody was laughing 
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and mocking her. However, many young men tried to accomplish the test so that they 
could marry Tumbai. They all tried hard to change the fresh water to salty water, but 
failed. One day, a handsome young man with supernatural powers from the riverside of 
Barito River arrived to meet Tumbai’s mother. “Ma’am, I’m here to marry your 
daughter,” the young man said to Emas. “Do you know the test?” Emas asked. “I do,” 
the young man replied. Then, he sat next to the well, mediated, prayed to God to help 
him meet the request. All the villagers circled him, full of curiosity. After a while, the 
young man finished mediating. He stood up and asked the villagers to taste the water 
from the well. Suddenly they exclaimed, “It worked! He succeeded in changing the 
water.” Knowing that, Tumbai was very happy. She finally found her dream husband. 
Emas was right. After the water turned salty, the villagers were not poor anymore. They 
changed the salty water to salt, sold it and earned a lot of money. The salty water was 
flowing from the well to Kahayan River. Until now, people still taste salty water in 
Kahayan River. 
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Lesson Plan 
(RPP 4) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : DPIB 1  
Subject  : English  
Class / Semester : X / First 
Allocated time :  1 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPTENCE 
3 Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (Showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (Showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
B. BASIC COMPETENCE 
3.8  Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks  
recount lisan dan tulis dengan memberi dan meminta informasi terkait 
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peristiwa/pengalaman sesuai dengan konteks penggunaannya (Analyse social 
function, text structure and language features of recount in written text or spoken 
with giving and asking information related with phenomenon/experience based on 
context) 
4.7 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait peristiwa/ 
pengalaman, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai konteks (Arrange recount text in spoken and 
written, short and simple related with phenomenon/experience, based on context, 
social function, text structure and language features based on context) 
C. INDICATOR 
3.7.1. Students are able to identify the main idea of recount text. 
3.7.2 Students are able to identify and find the general information of recount text. 
4.7.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in recount text. 
4.7.2 Students are able to identify the communicative purposes of narrative text. 
Students are able to identify the moral value of recount text 
D. AIM OF THE STUDY 
At the end of lesson, students: 
For KI-3 
- Students are able to determine the definition of recount text 
- Students are able to analyse the language features of recount text 
For KI-4 
- Students are able to determine the social function of recount text 
- Students are able to determine the generic structure of recount text 
E. LESSON MATERIAL 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose 
of informing or entertaining.  
2. Social function of Recount Text 
a. To retell something happened  
b. Recount retells past event.  
c.  To entertain.  
3. The Generic Structure of Recount Text 
a.  Orientation 
b. Series of events 
c. Re-orientation  
 
4. The Language Feature of Recount Text 
a. Focus on individual participant / a group participant 
b. Using past tense 
c. Using material (action) process 
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d. Focus on temporal sequence of events 
F. LEARNING METHODS 
• Questions and answers 
• Story Pyramid Strategy 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
Apperception 
• Researcher gives the greeting and check the students’ conditions’ 
• The researcher leads the students to say a prayer 
• The researcher checks the attendance 
• Researcher provides motivation and stimulus to the students  
• Researcher links the theme of previous material 
10 
minutes 
Main 
Activities 
➢ Explorations 
• Teacher explains definition, social function, generic structure and 
language feature of recount text. 
• Teacher shows students example recount text. 
➢  Elaborations 
• Teacher asks students to pay attention to example recount text 
• Teacher gives students Story Pyramid worksheet. 
• Teacher checks students’ work and discuss with the students. 
➢ Confirmations 
• Teacher circulates and make notes of any problems they have with 
parts of Story Pyramid. 
• Teacher asks students about the difficulty of material 
• Teacher answers the question from students 
25 
minutes 
Closing  
• The researcher with the students make summary. 
• The researcher asks the students’ understanding about the 
lesson learned. 
• The researcher leads the students to say a prayer. 
• The researcher ends the activities. 
10 
minutes 
 
H. ASSESSMENT 
a. Technique of assessment: Reading test 
b.  Instrument form: Multiple choice items 
c. Instrument: exercise 4 
d. Scoring Rubric: 
• If the answer is right, score is 10 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
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I. Learning Media/Sources  
1. Story Pyramid worksheet 
2.  Hand Out  
3. White board 
4.  Recount Text  
 
       Sragen, July 22, 2017 
Acknowledged, 
School Principal of SMK  English Teacher    Researcher 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016  143221114 
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Exercise 4 
My Aunt’s Tingkeban Ceremony 
Last month, I went to Garut to attend my aunt’s tingkeban. I was there for three days. 
In West java, Tingkeban was traditionally observed by most families for the sake of baby’s 
welfare. Our relatives, friends, and neighbor were invited to witness the festivity which 
demanded a lot of preparation.  
The number seven played an important role in Tingkeban ceremony. An important 
part of the preparation for Tingkeban was the collection of a variety of items seven kinds of 
each item serving a specific purpose. There were seven different kinds of root, such as sweet 
potatoes and cassava, seven kinds of fruits to enable the solution to the problem in child’s 
future, seven diverse fragrant flowers, seven kinds of light snacks, seven kinds of fruit to 
make rujak, seven pieces of batik cloth, seven varieties of earthen mortars, and seven oil 
lamps to brighten the child life.  
The guests were then invited to enjoy the special food prepared by the host family. 
Meanwhile, the mother to-be guessed through the bathing ceremony. She was ladled in batik 
cloth with sweet scented water from a tube in which the eel was put. Relatives took turn 
bathing the mother to-be, changing her batik clothes as many as seven times. 
 After the bathing ceremony, the mother to-be sold rujak outside the house and the 
consumers who were the relatives and neighbor paid with chips of rounded clay tiles. The 
purpose was for the child to earn a lot of money, with the blessing of God. The rujak fiesta 
marked the end of the Tingkeban ceremony. Everybody had a good time, so did I. 
 I went back home in the evening by bus. I went happily because I could  attend my 
aunt’s tingkeban ceremony even helped the preparation. 
 
Make Story Pyramid from the text. 
1. _______ 
2. _______  _______ 
3. ________ ________ _______ 
4. ________ ________ ________ ________ 
5. ________ ________ ________ ________ _______ 
6. ________ ________ _______ ________ ________ ________ 
7. ________ ________ _______ ________ ________ ________ ________ 
8. ________ ________ _______ ________ ________ ________ ________ ________ 
 
9) What does the text above tell about? 
10) What played an important role in the ceremony? 
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Lesson Plan 
(RPP 5) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : DPIB 1  
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPTENCE 
3 Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (Showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (Showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
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B. BASIC COMPETENCE 
3.10Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
recount lisan dan tulis dengan memberi dan meminta informasi terkait 
peristiwa/pengalaman sesuai dengan konteks penggunaannya (Analyse social 
function, text structure and language features of recount in written text or spoken 
with giving and asking information related with phenomenon/experience based on 
context) 
4.7 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait peristiwa/ 
pengalaman, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai konteks (Arrange recount text in spoken and 
written, short and simple related with phenomenon/experience, based on context, 
social function, text structure and language features based on context) 
C. INDICATOR 
3.7.1. Students are able to identify the main idea of recount text. 
3.7.2 Students are able to identify and find the general information of recount text. 
4.7.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in recount text. 
4.7.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of recount text 
D. AIM OF THE STUDY 
At the end of lesson, students: 
For KI-3 
- Students are able to determine the definition of recount text 
- Students are able to analyse the language features of recount text 
For KI-4 
- Students are able to determine the social function of recount text 
- Students are able to determine the generic structure of recount text 
E. LESSON MATERIAL 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose 
of informing or entertaining.  
2. Social function of Recount Text 
d. To retell something happened  
e. Recount retells past event.  
f.  To entertain.  
3. The Generic Structure of Recount Text 
a.  Orientation 
b. Series of events 
i. Re-orientation  
 
4. The Language Feature of Recount Text 
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a. Focus on individual participant / a group participant 
b. Using past tense 
c. Using material (action) process 
d. Focus on temporal sequence of events 
F. LEARNING METHODS 
• Questions and answers 
• Story Pyramid Strategy 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
Apperception 
• Researcher gives the greeting and check the students’ conditions’ 
• The researcher leads the students to say a prayer 
• The researcher checks the attendance 
• Researcher provides motivation and stimulus to the students  
• Researcher links the theme of previous material 
15 
minutes 
Main 
Activities 
Explorations 
• The researcher gives the text and instruction which is aimed at leading 
the students to find the genre, meaning and form of language features 
of the text. 
➢Elaborations 
• The students discuss the answers in class guided by the researcher 
• The researcher writes the answer of the students on the white board 
• The researcher gives praise to the students for their hard work in 
answering questions 
➢ Confirmations 
• The researcher asks the students about what the students have not 
understand yet. 
• The researcher discusses again the students’ answer on the whiteboard  
• The researcher reads the text and provides an explanation as 
reinforcing the meaning and form of language features they had before  
• The researcher gives some examples of text as the model 
• Application: 
• The students are asked to work individually using Story Pyramid 
Strategy 
• The researcher asks the student to answer the questions based on the 
text that has been given before. 
60 
minutes 
Closing  
• The researcher with the students make summary. 
• The researcher asks the students’ understanding about the lesson 
learned. 
• The researcher leads the students to say a prayer. 
15 
minutes 
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Activities Teaching Learning Activities by Researcher and Students Time 
• The researcher ends the activities. 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: exercise 5 
c. Scoring Rubric: 
• If the answer is right, score is 5 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. Story Pyramid worksheet 
2.  Hand Out  
3. White board 
4.  Recount Text  
 
     Sragen, July 22, 2018 
Acknowledged, 
School Principal of SMK  English Teacher    Researcher 
 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016   NIM 
143221114 
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Exercise 5 
A Trip to Bandung 
Last month, my friends and I had a wonderful trip to Bandung. We had  
three days trip there, from Friday to Sunday. We left to Bandung on Friday  
afternoon and it only took about three and half an hour by car from 
Tangerang, our hometown. We started at 2 p.m. and arrived around 5.30 p.m. 
in Bandung. As soon as we arrived in Bandung, we took a rest in a hotel 
downtown Bandung. After taking a rest and a shower, we had dinner and 
prepared for a night tour in Bandung. 
Around 7.30 p.m. we drove to Cihampelas to buy some jeans and t-
shirts. After 2 hours shopping there, we dropped at Ciwalk for half an hour to 
relax and enjoy the beauty of Ciwalk. Our next destination was Ciwidey and 
Cimangu. It took about one and half an hour to be in Ciwidey and Cimangu. 
Unfortunately, we couldn’t visit Ciwidey because of the bad weather and 
continued to Cimangu, around one kilometer from it. In Cimangu, we had 
warm water and enjoyed it a lot. We soaked our body in a big warm 
swimming pool for about an hour before we stopped. At 2 a.m. on Saturday, 
we took a rest in a villager’s house there near Ciwidey. 
On Saturday, we had a great activity because we did many things. First, 
we went to Ciwidey. We enjoyed the nature of Ciwidey‘s view. We were 
there for about one hour. Around 10 o‘clock, we went to Strawberry Park 
located in Ciwidey, too. We learnt how to plant the strawberry and of course 
ate some products made from strawberry, such as fried rice, cake, and juice. 
On Saturday afternoon around 2 p.m. we went back to hotel to drop 
our luggage. After 2 hours in hotel, we went to Cibaduyut for shoes shopping. 
At around 7 p.m. we went to Dago Street to enjoy Saturday night there. On 
Sunday morning, we packed up and went back to Tangerang. 
 
 
 
 
 
Line 3 
 
 
 
 
 
 
 
Line 9 
 
 
 
 
 
 
 
 
Line 16 
 
 
 
 
 
 
 
 
 
Line 22 
 
 
Make Story Pyramid from the text. 
1. _______ 
2. _______  _______ 
3. ________ ________ _______ 
4. ________ ________ ________ ________ 
5. ________ ________ ________ ________ _______ 
6. ________ ________ _______ ________ ________ ________ 
7. ________ ________ _______ ________ ________ ________ ________ 
8. ________ ________ _______ ________ ________ ________ ________ ________ 
 
9. What does the text above tell about? 
10. What time the writer starts the trip? 
11. How many destinations did the writer visit in Bandung? What are they? 
12. What did the writer do on Friday? 
13. When did the writer and his friends buy some jeans and t-shirt? 
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14. Why couldn’t the writer and her friends visit Ciwidey? 
15. What did they do after enjoying the beauty of Ciwalk? 
16. “In Cimangu, we had warm water and enjoyed it a lot.”  
What does the word” it” second paragraph line 12 refer to? 
17. What is the main idea of paragraph three? 
18. Where could they find shoes production? 
19. What is the conclusion of the text? 
20. What is the feeling of the researcher in the text? 
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APPENDIX 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose of informing 
or entertaining. Recount text is a text that retell to reader about the events in the past 
chronologically. Recount is common is nonfiction writing, they are as follows: 
- Letter 
- Biography 
- Diary of journey 
- Non-fiction book 
- Newspaper or magazine 
- encyclopaedia entry 
Recount text based on the life experiences and familiar language. Recounts are used in most 
subjects to show memory of series of events as in accounts of Science excursion, everyday life 
in another time or culture. 
2. Social function of Recount Text  
Recount text has some social functions, which are: 
a. To retell something happened 
b. Recount retells past event. Recount begins by telling the reader who was involved, what 
happened, where this even took place and when it happened. 
c. To entertain. Sometimes, recount text retells a funny experience. It has a function to 
entertain the reader. 
3. The Generic Structure of Recount Text 
a.  Orientation 
The orientation provides all the necessary background information to enable the 
audience to make sense of the text. To ensure that the orientation is detailed and through, 
use the words (who,what, where, and why). The writer or speaker needs to give information 
about what happened, who or what was involved, when and where the events occurred and 
why. An awareness of audience and purpose will assist the author in selecting the amount 
of detailed needed. 
b.  Series of events 
In series of events the writer writes the events chronologically. It begins from the first 
event, followed by the second event to the last event. The sum of events depends on the 
creativity of the writer. 
c.  Re-orientation 
The final section concludes the recount by summarizing outcomes or results, 
evaluating the topic’s importance or offering personal comment or opinion. It can also look 
to the future by speculating about what might happen next. 
4. The Language Feature of Recount Text 
a. Focus on individual participant / a group participant 
Recount text focus on what an individual or a group of people were doing. It can be 
written in the first or the third person.  
First person, is happening to the person writing the recount. Example: I went to the park. 
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The third person, an observer is telling it. Example: Vera went to the park. 
b. Using past tense Past tense is the form a verb used to describe in the past. 
 Past tense consists of simple past (I walked to school yesterday), past progressive (I was 
studying at 08.00 o’clock last night), past perfect (my parents had already eaten by the time 
I got home), past perfect progressive (the police had been looking for the criminal for two 
years before they caught him). 
c. Using material (action) process Material. 
Process are processes of material doing. They express the notion that some entity 
physically does something-which may be done to some other entity. 
d. Focus on temporal sequence of events. 
Conjunctions are a connective. It is a part of speech that serves to connect words, phrases, 
clause, or sentence. Example: last year, on the weekend, then, etc. 
The Example of Recount Text 
Grandpa’s Birthday 
It was my Grandpa’s birthday last Sunday. On Friday, my sister and I went shopping.  
We found a nice Batik shirt. We bought it and wrapped it in a blue paper. Blue is my 
Grandpa’s favorite color. On Saturday morning, my brother and I were in the kitchen. We 
made a birthday cake. It was a big and beautiful. I wrote Happy Birthday on it. We put some 
chocolate on it and a big candle on top of it. On Sunday evening, we had a party. My uncle 
and my aunt came to my house. They brought some cake and flowers for my Grandpa. We 
sat together in our living room. My Dad said a beautiful prayer. Then, we sang “Happy 
Birthday” and my Grandpa blew out the candle. He cut the cake and gave it to everybody in 
that room. He opened his present and he was very happy with the shirt. Finally, my grandma 
told us some stories about my Grandpa. 
Note : 
Simple Past : S + V2 +... 
Past perfect : S + Had + ... 
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Lesson Plan Control Class 
(RPP 1) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : BKP 1 (Control Class) 
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 X 45 minutes  
Skill : Reading 
 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
5 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris. (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (Showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (Showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
B. BASIC COMPETENCE 
3.11Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
naratif lisan dan tulis dengan memberi dan meminta informasi terkait legenda 
rakyat sederhana, sesuai dengan konteks penggunaannya. (Analyse social function, 
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text structure and language features of narrative in written text or spoken with 
giving and asking information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan 
dan tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan 
secara benar dan sesuai konteks. (Present short and simple narrative text related 
legend in spoken and written, based on context, social function, text structure and 
language features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or informs the 
reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
- use of past tense 
- use of temporal conjunctions and temporal circumstances 
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- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
G. TEACHING-LEARNING ACTIVITIES 
First Meeting 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
1. Researcher gives the greeting and check the students’ conditions’ 
2. The researcher leads the students to say a prayer 
3. The researcher checks the attendance 
4. Researcher provides motivation and stimulus to the students 
5. Researcher links the theme of previous material 
6. Students pay attention to the teacher’s explanation about the 
material that will be discussed. 
15 
minutes 
Main 
Activities 
• Exploration 
a. Students are asked what they know about narrative text. 
• Elaboration 
a. Students are given the example of narrative text. 
b. Students discuss the difficult words together with the 
researcher’s. 
c. Students listen and pay attention to the researcher’s explanation 
about narrative text. 
d. Teacher asks the students to answer exercise 1 based on their  
understanding of the tests that have been learned. 
• Confirmation 
d. Students respond and answer researcher’s questions whether 
they have any difficulties about the material or not. 
e. Students with the help of researcher discuss to solve the 
problem. 
f. Students make conclusion about they have learnt with the help 
from researcher. 
60 
minutes 
Closing  
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
15 
minutes 
 
H. ASSESSMENT 
a.  Instrument form: Written test 
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b. Instrument: Exercise 1 
c. Scoring Rubric: 
• If the answer is right, score is 10 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
II. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
 
       Sragen, July 22, 2018 
Acknowledged, 
School Principal of SMK  English Teacher    Researcher 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016  143221114 
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Exercise 1 
 
Read the text and write the best answer! 
The Queen of South Ocean 
 
Once upon a time, there was a beautiful princess named Kadita. Because of her 
beauty she was called Dewi Srengenge. It meant the goddess of sun. Her father was King 
Munding Wangi. Although he had a beautiful daughter, he was unhappy because he 
always expected to have a son.  The king decided to marry Dewi Mutiara. 
 He had a son from her. Dewi Mutiara wanted her son to become a king in the 
future. She asked the King to send his daughter away. The king did not agree. Dewi 
Mutiara called a black wizard to curse Kadita. She wanted Kadita’s beautiful body full 
of ulcer. Then, Kadita’s body was full of ulcer. It smelled bad. The beautiful princess 
cried. The King was sad. No one could cure his daughter’s illness. The king did not want 
her daughter to be a rumor so he sent her away. The poor princess did not know where 
to go. 
 However, she had a noble heart. She did not have any bad feeling about her step 
mother. She walked for almost seven days and seven nights. Then, she came to the south 
Ocean. The ocean was so clean and clear. She jumped into the water and swam. Suddenly, 
there was a miracle. The ocean water cured her illness. She became more beautiful than 
before. She also had a power to command the whole South Ocean. She became a fairy 
called Nyi Roro Kidul or The Queen of South Ocean. 
 
1. The text mainly tells us about …. 
2. Why Kadita was called by Dewi Srengenge? 
3. Dewi Mutiara was Kadit’s …. 
4. Why did the king send his daughter away? 
5. What is the main idea of third paragraph? 
6. Kadita was called Nyi Roro Kidul because …. 
7. From the text that we can learn that …. 
Now analyse the narrative text, structure of the story 
8. Title :  
Orientation :  
9. Complication :   
10. Resolution :  
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Lesson Plan 
(RPP 2) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : BKP 1 (Control Class) 
Subject  : English  
Class / Semester : X / First 
Allocated time :  1 X 45 minutes  
Skill : Reading 
 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
6 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris. (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (Showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (Showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
 
 
B. BASIC COMPETENCE 
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3.12 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
naratif lisan dan tulis dengan memberi dan meminta informasi terkait legenda 
rakyat sederhana, sesuai dengan konteks penggunaannya. (Analyse social function, 
text structure and language features of narrative in written text or spoken with 
giving and asking information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan 
dan tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan 
secara benar dan sesuai konteks. (Present short and simple narrative text related 
legend in spoken and written, based on context, social function, text structure and 
language features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or informs the 
reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
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- use of past tense 
- use of temporal conjunctions and temporal circumstances 
- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
✓ Small Group Discussion  
G. TEACHING-LEARNING ACTIVITIES 
Second Meeting  
Activities Teaching Learning Activities by Researcher and Students  Time  
Opening 
1. Students respond researcher’s greeting. 
2. Students pay attention when to the researcher check the attendance 
list. 
3. The researcher brushes up the previous material and prepare to 
continue the material with group discussion. 
10 
minutes 
Main 
Activies 
• Exploration 
a. Students are asked to comprehend a narrative text with friends. 
• Elaboration 
a. Students are given a selection narrative text. 
b. Students are divided into some groups consist of 4 – 5 persons c. 
Students are asked to do exercise 2. 
• Confirmation 
a. Students respond and answer researcher’s questions whether they 
have any difficulties about the material or not. 
b. Students with the help of researcher discuss to solve the problem. 
c. Students make conclusion about they have learnt with the help 
from researcher. 
 
 
25 
minutes 
Closing 
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
10 
minutes 
 
 
 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: Exercise 2 
c. Scoring Rubric: 
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• If the answer is right, score is 5 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
 
       Sragen, July 22, 2018 
Acknowledged, 
School Principal of SMK  English Teacher    Researcher 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016  143221114 
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Exercise 2 
The Three Sheiks and Queen of Arabia 
 
Maura, who liked to be thought of as the most beautiful and powerful queen of Arabia, 
had many suitors. One by one she discarded them, until her list was reduced to just three 
sheiks, all equally young and handsome, rich and strong. It was very hard to decide who 
would be the best of them. One evening, Maura disguised herself and went to the camp of 
the three sheiks, as they were about to have dinner, and asked them for something to eat. 
The first gave her some leftover food; the second gave her some unappetizing camel’s tail, 
the third sheik, who was called Hakim, offered her some of the most tender and tasty meat. 
After dinner, the disguised queen left the sheiks’ camp. The following day the queen invited 
the three sheiks to dinner at her palace. She ordered her servants to give each one exactly 
what they had given her the evening before. Hakim, who received a plate of delicious meat, 
refused to eat it if the other two could not share it with him, and this act finally convinced 
Queen Maura that he was the man for her. “Without question, Hakim is the most generous 
of you” she announced her choice to the sheiks. “So, it is Hakim I will marry.” 
Match the following words with their definitions. 
No. Clue Answer  Option 
1. Suitor  A. describes food which has a strong and very 
pleasant flavor. 
2. Offered  B. soft, easy to cut or chew. 
3. Tasty  C. describes a man who is physically attractive 
in a traditional, male way. 
4. Convinced  D. to persuade someone or make them certain 
5. Disguised  E. to give a new appearance to a person or 
thing, especially in order to hide its true 
form. 
6. Sheik  F. a man who wants to marry a particular 
woman. 
7. Handsome  G. to ask someone if they would like to have 
something or if they would like you to do 
something 
8. Tender  H. a person who is employed in another 
person's house, doing jobs such as cooking 
and cleaning, especially in the past. 
9. Servant  I. to say that you will not do or accept 
something 
10 Refused  J. an Arab ruler or head of a tribe. 
Decide sentences below whether True or False. 
No. Sentence True or False 
1. Queen of Arabia gave the first suitor a camel’s tail.  
2. There were three best sheiks who wanted to be Maura’s 
husband 
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3. Aura did not like to be thought of as the most beautiful  
4. Maura choose Hakim to be her husband.  
5. Queen Maura did not accept the two suitors because they 
did not attend the Maura’s invitation. 
 
6. Maura ignored all of the suitors to be her husband.  
7. The queen invited a sheik  
8. Maura ordered her servants to give Hakim unappetizing 
meat. 
 
9. The three suitors were invited by the Queen of Arabia in 
the palace. 
 
10. The two sheiks were meaner than Hakim  
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Lesson Plan 
(RPP 3) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : BKP 1 (Control Class) 
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 X 45 minutes  
Skill : Reading 
 
A. STANDART COMPETENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
7 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris. (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja. (Showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. (Showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
 
 
B. BASIC COMPETENCE 
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3.13Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
naratif lisan dan tulis dengan memberi dan meminta informasi terkait legenda 
rakyat sederhana, sesuai dengan konteks penggunaannya. (Analyse social function, 
text structure and language features of narrative in written text or spoken with 
giving and asking information related with legend agree with context) 
4.8 Menyajikan teks naratif pendek dan sederhana terkait legenda rakyat secara lisan 
dan tulis dengan memperhatikan fungsi sosial, struktur teks dan unsur kebahasaan 
secara benar dan sesuai konteks. (Present short and simple narrative text related 
legend in spoken and written, based on context, social function, text structure and 
language features based on context) 
C. INDICATOR 
3.8.1. Students are able to identify the main idea of narrative text. 
3.8.2 Students are able to identify and find the general information of narrative text. 
4.8.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in narrative text. 
4.8.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of narrative text. 
D. THE AIM OF STUDY 
After completing the learning activities, students are able to: 
For KI-3 
1. identifying the main idea of narrative text 
2. identifying and finding the general information of narrative text 
3. identifying and finding the detailed information of narrative text 
for KI 4  
1. identifying the word references 
2. identifying the meaning of words or phrases found in narrative text 
3. identifying the communicative purposes of narrative text 
4. identifying the moral value of narrative text 
E. LESSON MATERIALS 
A narrative is a piece of text which tells a story, in doing so, entertains or informs the 
reader or listener. 
✓ Social function 
To amuse, entertain and to deal with actual or vicarious experience in different 
ways. 
✓ Generic structure 
- Orientation 
- Complication 
- Resolution 
- Coda (optional) 
✓ Language features 
- focus on specific (usually individualized) participants 
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- use of past tense 
- use of temporal conjunctions and temporal circumstances 
- use of material (or action) processes 
- use of relational and mental processes 
F. LEARNING METHODS 
✓ Questions and answers 
✓ Small Group Discussion  
G. TEACHING-LEARNING ACTIVITIES 
Third Meeting  
Activities Teaching Learning Activities by Researcher and Students  Time  
Opening 
1. Students respond researcher’s greeting. 
2. Students pay attention when to the researcher check the attendance 
list. 
3. The researcher brushes up the previous material and prepare to 
continue the material with group discussion. 
15 
minutes 
Main 
Activies 
• Exploration 
a. Students are asked to comprehend a narrative text with friends. 
• Elaboration 
a. Students are given a selection narrative text. 
b. Students are divided into some groups consist of 3 - 4 persons c. 
Students are asked to do exercise 3. 
• Confirmation 
a. Students respond and answer researcher’s questions whether they 
have any difficulties about the material or not. 
b. Students with the help of researcher discuss to solve the problem. 
c. Students make conclusion about they have learnt with the help 
from researcher. 
 
 
 
60 
minutes 
Closing 
1. Students pay attention to the researcher’s evaluation. 
2. Students pay attention to the researcher’s explanation about the 
conclusion of the material. 
3. Students respond to the researcher’s greeting. 
15 
minutes 
 
 
 
H. ASSESSMENT 
a.  Instrument form: Written test and multiple choice 
b. Instrument: Exercise 3 
c. Scoring Rubric: 
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• If the answer is right, score is 5 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Narrative Text  
 
       Sragen, July 22, 2018 
Acknowledged, 
School Principal of SMK  English Teacher    Researcher 
 
 
 
Sugiyarso, S.Pd, M.Pd Pitoyo Meiyono, S.Pd, M.Pd  Tiar Rivani 
NIP 19701205 200312 1002 NIP 19810504 200604 1016  143221114 
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Exercise 3 
Read the text and write the best answer! 
Bandung Bondowoso and Roro Jonggrang 
Once, there was a beautiful Javanese princess whose name was Roro 
Jonggrang whose beauty was very famous in the land was the daughter of Prabu 
Baka, an evil king. One day, a handsome young man with super natural power, 
named Bandung Bondowoso, defeated and killed Prabu Baka. On seeing 
Princess Roro Jonggrang’s beauty, Bandung Bondowoso fell in love and  
wanted to marry her. 
Meanwhile, Princess Roro Jonggrang felt sad due to the death of her 
father. She did not want to marry Bandung because he had killed her father. 
But she was also afraid of Bandung. So, to refuse politely, she made a 
condition. “I will marry you but you have to build one thousand temples in one 
night as a wedding gift.” Requested Roro Jonggrang. Bandung agreed with this 
condition. Helped by the spirits of demons, Bandung Bondowoso started 
building the temples. Approaching midnight, the work was nearly done. Roro 
Jonggrang knew and thought, “What shall I do? Bandung is smarter than me. I 
will lose against Bandung.” 
Suddenly she got an idea. She woke up all the women in the palace and 
ordered them to make the noisy sounds of grinding rice so that the roosters 
would think it had already dawn. Bandung Bondowoso got frustrated because 
he failed to complete the thousandth temple. “The princess has deceived me!” 
Following his anger, he cursed Roro Jonggrang, “You have cheated me. Now, 
the thousandth temple is you!” At once, the princess turned into a statue. 
Knowing this, Bandung Bondowoso regretted this and he went away into a far 
land. From then, people called the temple Prambanan Temple and the princess 
statue, Roro Jonggrang Statue. 
 
 
 
Line 3 
 
 
 
 
 
 
 
 
 
Line 9 
 
 
 
 
 
 
 
Line 15 
 
1. Who is the main character from the text? 
2. Who is the couple partner of roro Jonggrang? 
3. Where the story comes from? 
4. Who is the name of king who expand the territory of his kingdom? 
5. What roro jonggrang wants from Bandung bondowoso? 
6. Why roro jonggrang refuses Bandung bondowoso? 
7. Who helps Bandung bondowoso to build a temple? 
8. Who curses roro jonggrang as statue? 
9. Why Bandung bondowoso failed to build a temple? 
10. What is the moral value of the text? 
Long time ago in a jungle of Java, Tiger was wandering around for food. He hadn’t 
been eating for days. He was really hungry! While he was approaching a small lake, he 
saw Mouse Deer drinking. The tiger wants to eat him. Tiger smiled, “Hmmm yummy, 
finally I get my lunch!” Tiger slowly ducked, crawled, and held his breath. And then … 
“Gotcha!” said Tiger. He caught Mouse Deer and bit his leg. Mouse Deer was trembling. 
He was really shocked. But he tried to be calm. He was thinking of a plan to escape from 
 
 
 
Line 3 
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Tiger. He looked around and suddenly he had an idea! He said, “Hey Tiger, I know you 
are hungry and want to eat me. But the king will angry if he knows you eat me now.” 
“Why? The king knows that I eat meat. I eat animals like you!” said Tiger. Mouse Deer 
explained, “I guard kings cake. It’s very delicious. Only the king and his family eat it.”  
Mouse Deer pointed at one big, black lump near the lake. It did not look delicious 
at all. But Tiger was curious. “Don’t be fooled by its appearance. Its taste is very delicious. 
That’s why it is for king. And you won’t get hungry for a month after you eat it. I tasted it 
once,” said Mouse Deer. Tiger’s mouth watered. “Can I taste it?” “Of course, you can’t. 
The king will punish me like he did when I tasted it last time. He would kill me if 
something happened to the cake again!” “Well… it’s all up to you. I eat you or eat the 
cake. The choice is yours.” “Well, then. You don’t give me much choice, Tiger. You can 
have the cake. But first, let me run away as far as I can so that the king won’t be able to 
get me.”  
“All right… Now, go!” He was really hungry. He could not wait any longer to eat 
king’s cake. Mouse Deer took a safe distance away from Tiger. But he still could watch 
him, as Tiger eagerly took the peace of the „cake‟. “Phooey, it’s not a cake! It’s … it’s 
buffalo’s dung! I’ll get you, Mouse Deer! You! Watch it!” However, Mouse Deer was 
already far away, he laughed aloud. Mouse Deer was safe for now. 
 
 
 
 
Line 10 
 
 
 
 
 
 
 
 
 
Line 17 
 
 
 
 
 
 
 
Line 23 
 
11. What is the story about? 
a. Mouse Deer and Tiger 
b. Mouse Deer and the King 
c. Tiger and the King 
d. Tiger and Buffalo’s Dung  
e. Mouse and the king 
12. What is the main idea of the last paragraph? 
a. Tiger was very hungry. 
b. Tiger wanted to eat Mouse Deer. 
c. Mouse Deer was caught by Tiger. 
d. Mouse Deer successfully tricked Tiger. 
e. Mouse Deer was safe from Tiger 
13. What was the cake really? 
a. The King’s cake. 
b. Mouse Deer’s dung. 
c. Buffalo’s dung. 
d. Black mud. 
e. The King and his family 
14. How could the Mouse Deer safe his life? 
a. By climbing the tree. 
b. By running away from the Tiger. 
c. By running away to the forest. 
d. By hiding beside of the rock. 
e. by tried to be calm. 
15. What can we learn from the story? 
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a. We should be smart so that we’re not easily tricked. 
b. We should keep a mouse deer because it is clever. 
c. We should be careful with tigers. 
d. We should trick others to survive. 
e. We should be think out loud when have problem 
Once upon a time a poor person named Ali Baba found 40 thieves in front 
of a cave where they put their stolen money and treasure. “Open Sasame!” said 
the boss of the thieves to open up the entrance of the cave. Ali Baba saw them 
while they were doing that, so he heard the opening word. After the thieves left 
he went towards the cave and opened it. He found a very large quantity of money 
and golden treasure. He took of it and went back home. After that he became a 
rich man and his brother wanted to know how he became rich. One day, his 
brother followed him to solve that mystery. Next day the brother went back to 
the cave and opened it. He found a lot of money but when he tried to get out he 
could not. 
After few minutes the thieves came in and saw the brother. The boss 
asked him how he knew about the cave. So, he told them the story. They killed 
him and went to find Ali Baba’s house. Next morning the thieves hid in big jars 
and went to Ali Baba’s house. The boss and the two of his men pretended that 
they were merchants. Ali Baba invited them to lunch. After lunch they took a 
rest. The housemaid went out and found 40 thieves in the jars, so she boiled hot 
water and pour it on their heads to kill them. After that Ali Baba lived in 
happiness forever. 
 
 
Line 2 
 
 
 
 
 
 
 
Line 8 
 
 
 
 
 
 
 
Line 14 
16. What does the text tell us about? 
a. Forty thieves. 
b. Stolen money and treasure. 
c. Ali Baba and 40 thieves. 
d. The housemaid and 40 thieves. 
e.  Ali Baba and stolen money 
17. What was found by Ali Baba after the thieves left the cave? 
a. Money and treasure. 
b. Bronze treasure. 
c. Money and golden treasure. 
d. A lot of money. 
e. Money 
18. What is the main idea of the first paragraph? 
a. 40 thieves who put their stolen money and treasure in a cave. 
b. Ali Baba found the thieves‟ treasure in a cave and took it home. 
c. A saying to open the cave treasure. 
d. Ali Baba’s brother wanted to know how Ali Baba became rich. 
e. Ali Baba became a rich man 
19. The boss asked him how he knew about …  
The underlined word in line 10 means …. 
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a. chief 
b. member 
c. guard 
d. security man 
e. king  
20. The boss and the two of his men pretended… (last paragraph) 
The underlined word in line 13 refers to …. 
a. the thieves 
b. Ali Baba 
c. Ali Baba’s brother 
d. the boss 
e. The house maid 
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APPENDIX 
 
A narrative is a piece of text which tells a story, in doing so, entertains or informs the reader 
or listener. 
✓ Social function: to amuse, entertain and to deal with actual or vicarious experience in  
different ways. 
✓ Generic structure 
- Orientation: in which the narrator tells the audience about who is in the story, when the 
story is taking place and where the action is happening. 
- Complication: sets off a chain of events that influences what will happen in the story. 
- Resolution: in which the characters finally sort out the complication. 
- Coda (optional): provides a comment or moral based on what has been learned from the 
story. 
✓ Language features 
- focus on specific (usually individualized) participants 
e.g. ‘Tiger’, ‘Mousedeer’, ‘the king’, etc. 
- use of past tense 
e.g. ‘He saw mousedeer drinking’, ‘I tasted it once’, etc. 
- use of temporal conjunctions and temporal circumstances 
e.g. ‘long time ago’, ‘Once upon a time’, etc. 
- use of material (or action) processes 
e.g.’He caught mousedeer and bit his leg, etc. 
- use of relational and mental processes 
e.g. ‘He was really shocked’, ‘Mousedeer was safe for now’, etc. 
✓ Text example 
The Salty River 
 
The story took place in Sepang village, Central Borneo. The villagers in Sepang 
village were poor. There was a well in the village which always supplied enough water 
for them to survive. There lived a widow named Emas. Her husband died when her 
daughter Tumbai was a baby. She was a very good, diligent and obedient girl. She 
always helped her mother and listened her mother’s advice. She also liked to help other 
people. That was why, she was very popular in the village. Tumbai was not only famous 
for her kindness, but also her beauty. Many young men fell in love with her and proposed 
to marry her. However, Tumbai always refused, because she was confused about which 
man to choose. She prayed to God to give her guidance and she got the answer through 
a dream. An old man suggested she marry a man who could change the water in the well 
from fresh to salty water. Tumbai woke up and understood that it was going to be difficult 
for a man to fulfil her wish. She told her mother about her dream and hoped for a 
solution. Her mother had a feeling, probably God was going to save them poverty. 
Not long after, Emas made an announcement that Tumbai would marry a man who 
could change the fresh water in the well to salty water. At first, everybody was laughing 
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and mocking her. However, many young men tried to accomplish the test so that they 
could marry Tumbai. They all tried hard to change the fresh water to salty water, but 
failed. One day, a handsome young man with supernatural powers from the riverside of 
Barito River arrived to meet Tumbai’s mother. “Ma’am, I’m here to marry your 
daughter,” the young man said to Emas. “Do you know the test?” Emas asked. “I do,” 
the young man replied. Then, he sat next to the well, mediated, prayed to God to help 
him meet the request. All the villagers circled him, full of curiosity. After a while, the 
young man finished mediating. He stood up and asked the villagers to taste the water 
from the well. Suddenly they exclaimed, “It worked! He succeeded in changing the 
water.” Knowing that, Tumbai was very happy. She finally found her dream husband. 
Emas was right. After the water turned salty, the villagers were not poor anymore. They 
changed the salty water to salt, sold it and earned a lot of  money. The salty water was 
flowing from the well to Kahayan River. Until now, people still taste salty water in 
Kahayan River. 
Adopted from: http://indonesialegend.blogspot.com/2009/02/salty-river.html (19th 
February 2018) 
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Lesson Plan 
(RPP 4) 
 
School  :  SMK Negeri 2 Sragen 
Competency Program : BKP 1 
Subject  : English  
Class / Semester : X / First 
Allocated time :  1 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPTENCE 
3 Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4 Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja.(showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung.(showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
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B. BASIC COMPETENCE 
3.7 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
recount lisan dan tulis dengan memberi dan meminta informasi terkait 
peristiwa/pengalaman sesuai dengan konteks penggunaannya (analyse social 
function, text structure and language features of recount in written text or spoken 
with giving and asking information related with phenomenon/experience agree with 
context) 
4.7 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait peristiwa/ 
pengalaman, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai konteks. (Arrange recount text in spoken and 
written, short and simple related with phenomenon/experience, based on context, 
social function, text structure and language features based on context) 
C. INDICATOR 
3.7.1. Students are able to identify the main idea of recount text. 
3.7.2 Students are able to identify and find the general information of recount text. 
4.7.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in recount text. 
4.7.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of recount text 
D. AIM OF THE STUDY 
At the end of lesson, students: 
For KI-3 
- Students are able to determine the definition of recount text 
- Students are able to analyse the language features of recount text 
For KI-4 
- Students are able to determine the social function of recount text 
- Students are able to determine the generic structure of recount text 
E. LESSON MATERIAL 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose 
of informing or entertaining.  
2. Social function of Recount Text 
a. To retell something happened  
b. Recount retells past event.  
c.  To entertain.  
3. The Generic Structure of Recount Text 
a. Orientation 
b. Series of events 
c.Re-orientation  
 
4. The Language Feature of Recount Text 
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a. Focus on individual participant / a group participant 
b. Using past tense 
c.Using material (action) process 
d. Focus on temporal sequence of events 
F. LEARNING METHODS 
• Questions and answers 
• Small Group Discussion Strategy 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
Apperception 
• Researcher gives the greeting and check the students’ conditions’ 
• The researcher leads the students to say a prayer 
• The researcher checks the attendance 
• Researcher provides motivation and stimulus to the students  
• Researcher links the theme of previous material 
10 
minutes 
Main 
Activities 
➢Explorations 
• Teacher explains definition, social function, generic structure and 
language feature of recount text. 
Teacher shows students example recount text 
➢Elaborations 
• The students discuss the answers in class guided by the researcher 
➢ Confirmations 
• The researcher asks the students about what the students have not 
understand yet. 
➢ Application: 
• The students are asked to work together using group discussion  
• The researcher asks the student to answer the questions based on the 
text that has been given. (exercise 4) 
25 
minutes 
Closing  
• The researcher with the students make summary. 
• The researcher asks the students’ understanding about the lesson 
learned. 
• The researcher leads the students to say a prayer. 
• The researcher ends the activities. 
10 
minutes 
 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: exercise 4 
c. Scoring Rubric: 
• If the answer is right, score is 10 for each number 
• If the answer is wrong, score is 0 
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• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Recount Text  
 
       Sragen, July 22, 2018 
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School Principal of SMK  English Teacher    Researcher 
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Exercise 4 
My Aunt’s Tingkeban Ceremony 
Last month, I went to Garut to attend my aunt’s Tingkeban. I was there for three 
days. In West java, Tingkeban was traditionally observed by most families for the 
sake of baby’s welfare. Our relatives, friends, and neighbor were invited to witness 
the festivity which demanded a lot of preparation.  
The number seven played an important role in Tingkeban ceremony. An 
important part of the preparation for Tingkeban was the collection of a variety of 
items seven kinds of each item serving a specific purpose. There were seven different 
kinds of root, such as sweet potatoes and cassava, seven kinds of fruits to enable the 
solution to the problem in child’s future, seven diverse fragrant flowers, seven kinds 
of light snacks, seven kinds of fruit to make rujak, seven pieces of batik cloth, seven 
varieties of earthen mortars, and seven oil lamps to brighten the child life.  
The guests were then invited to enjoy the special food prepared by the host 
family. Meanwhile, the mother to-be guessed through the bathing ceremony. She was 
ladled in batik cloth with sweet scented water from a tube in which the eel was put. 
Relatives took turn bathing the mother to-be, changing her batik clothes as many as 
seven times. 
 After the bathing ceremony, the mother to-be sold rujak outside the house and 
the consumers who were the relatives and neighbor paid with chips of rounded clay 
tiles. The purpose was for the child to earn a lot of money, with the blessing of God. 
The rujak fiesta marked the end of the Tingkeban ceremony. Everybody had a good 
time, so did I. I went back home in the evening by bus. I went happily because I 
could attend my aunt’s Tingkeban ceremony even helped the preparation 
 
 
 
Line 2 
 
 
 
 
 
 
 
Line 8 
 
 
 
 
 
 
 
 
Line 15 
 
 
 
 
 
 
Line 20 
 
 
 
Answer the question below. 
1. What does the text above tell about? 
2.  What played an important role in the ceremony? 
3. What is the main idea of paragraph two? 
4. When was the selling rujak ceremony held? 
5. Who were the consumers? 
6. How did they buy it? 
7. What was the most important preparation in Tingkeban? 
8. The rujak fiesta marked the end of the Tingkeban ceremony. 
What is the synonym of the underlined word? 
9. She was ladled in batik cloth with sweet scented water.  
What does the word “she” in third paragraph line 14 refer to? 
10. What did the mother to-be do after bathing ceremony? 
 
Lesson Plan 
(RPP 5) 
 
School  :  SMK Negeri 2 Sragen 
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Competency Program : BKP 1 
Subject  : English  
Class / Semester : X / First 
Allocated time :  2 x 45 minutes 
Skill : Reading 
 
A. STANDART COMPTENCE 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan 
faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, spesifik, detil, dan 
kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, 
sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasiona l. 
(Understanding, applying, analysing and evaluation with English knowledge in 
family, school and society) 
4. Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 
kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 
kajian/kerja Bahasa Inggris (Implementing specific task for communication, 
information and work procedure related with English knowledge) 
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang terukur 
sesuai dengan standar kompetensi kerja.(showing the ability with standard 
competence) 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung.(showing the ability 
with effectively, creatively, seriously, and communicative in developing of learning 
process) 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 
mahir, menjadikan gerak alami dalam ranah konkret terkait dengan pengembangan 
dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. (Showing the ability such as imitation, adaptation, 
versed make into habit in daily activities) 
 
 
B. BASIC COMPETENCE 
3.7 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks 
recount lisan dan tulis dengan memberi dan meminta informasi terkait 
peristiwa/pengalaman sesuai dengan konteks penggunaannya (analyse social 
function, text structure and language features of recount in written text or spoken 
63 
 
with giving and asking information related with phenomenon/experience agree with 
context) 
4.7 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait peristiwa/ 
pengalaman, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai konteks. (Arrange recount text in spoken and 
written, short and simple related with phenomenon/experience, based on context, 
social function, text structure and language features based on context) 
C. INDICATOR 
3.7.1. Students are able to identify the main idea of recount text. 
3.7.2 Students are able to identify and find the general information of recount text. 
4.7.1 Students are able to identify the word references. Students are able to identify the 
meaning of words or phrases found in recount text. 
4.7.2 Students are able to identify the communicative purposes of narrative text.  
Students are able to identify the moral value of recount text 
D. AIM OF THE STUDY 
At the end of lesson, students: 
For KI-3 
- Students are able to determine the definition of recount text 
- Students are able to analyse the language features of recount text 
For KI-4 
- Students are able to determine the social function of recount text 
- Students are able to determine the generic structure of recount text 
E. LESSON MATERIAL 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose 
of informing or entertaining.  
2. Social function of Recount Text 
a. To retell something happened  
b. Recount retells past event.  
c.  To entertain.  
3. The Generic Structure of Recount Text 
a.  Orientation 
b. Series of events 
c. Re-orientation  
4. The Language Feature of Recount Text 
a. Focus on individual participant / a group participant 
b. Using past tense 
c. Using material (action) process 
d. Focus on temporal sequence of events 
F. LEARNING METHODS 
• Questions and answers 
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• Conventional Strategy 
G. TEACHING-LEARNING ACTIVITIES 
Activities Teaching Learning Activities by Researcher and Students Time 
Opening  
Apperception 
• Researcher gives the greeting and check the students’ conditions’ 
• The researcher leads the students to say a prayer 
• The researcher checks the attendance 
• Researcher provides motivation and stimulus to the students  
• Researcher links the theme of previous material 
15 
minutes 
Main 
Activities 
Explorations 
• The researcher asks the students to make group consists of 3 
persons. 
• The researcher gives the text and instruction which is aimed at 
leading the students to find the genre, meaning and form of 
language features of the text. 
➢Elaborations 
• The students discuss the answers in class guided by the researcher 
• The researcher writes the answer of the students on the white board 
➢ Confirmations 
• The researcher asks the students about what the students have not 
understand yet. 
• The researcher discusses again the students’ answer on the 
whiteboard 
• The researcher reads the text and provides an explanation as 
reinforcing the meaning and form of language features they had 
before. 
• Application: 
• The students are asked to work together using group discussion  
• The researcher asks the student to answer the questions based on 
the text that has been given. (exercise 5) 
60 
minutes 
Closing  
• The researcher with the students make summary. 
• The researcher asks the students’ understanding about the lesson 
learned. 
• The researcher leads the students to say a prayer. 
• The researcher ends the activities. 
15 
minutes 
 
H. ASSESSMENT 
a.  Instrument form: Written test 
b. Instrument: exercise 5 
c. Scoring Rubric: 
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• If the answer is right, score is 5 for each number 
• If the answer is wrong, score is 0 
• Total score is 100 points if all of question is answered “right” 
I. Learning Media/Sources  
1. worksheet 
2.  Hand Out  
3. White board 
4.  Recount Text  
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Exercise 5 
A Trip to Bandung 
Last month, my friends and I had a wonderful trip to Bandung. We had  
three days trip there, from Friday to Sunday. We left to Bandung on Friday  
afternoon and it only took about three and half an hour by car from Tangerang,  
our hometown. We started at 2 p.m. and arrived around 5.30 p.m. in Bandung. 
As soon as we arrived in Bandung, we took a rest in a hotel downtown 
Bandung. After taking a rest and a shower, we had dinner and prepared for a 
night tour in Bandung. 
Around 7.30 p.m. we drove to Cihampelas to buy some jeans and t-
shirts. After 2 hours shopping there, we dropped at Ciwalk for half an hour to 
relax and enjoy the beauty of Ciwalk. Our next destination was Ciwidey and 
Cimangu. It took about one and half an hour to be in Ciwidey and Cimangu. 
Unfortunately, we couldn’t visit Ciwidey because of the bad weather and 
continued to Cimangu, around one kilometer from it. In Cimangu, we had warm 
water and enjoyed it a lot. We soaked our body in a big warm swimming pool 
for about an hour before we stopped. At 2 a.m. on Saturday, we took a rest in a 
villager’s house there near Ciwidey. 
On Saturday, we had a great activity because we did many things. First, 
we went to Ciwidey. We enjoyed the nature of Ciwidey‘s view. We were there 
for about one hour. Around 10 o’clock, we went to Strawberry Park located in 
Ciwidey, too. We learnt how to plant the strawberry and of course ate some  
products made from strawberry, such as fried rice, cake, and juice. 
On Saturday afternoon around 2 p.m. we went back to hotel to drop our 
luggage. After 2 hours in hotel, we went to Cibaduyut for shoes shopping. At  
around 7 p.m. we went to Dago Street to enjoy Saturday night there. On Sunday 
morning, we packed up and went back to Tangerang. 
 
 
 
Line 2 
 
 
 
 
 
 
 
 
Line 9 
 
 
 
 
 
 
 
 
Line 16 
 
 
 
 
 
 
Line 21 
 
 
Answer the question below. 
1. What does the text above tell about? 
2. What time the writer starts the trip? 
3. How many destinations did the writer visit in Bandung? What are they? 
4. What did the writer do on Friday? 
5. When did the writer and his friends buy some jeans and t-shirt? 
6. Why couldn’t the writer and her friends visit Ciwidey? 
7.  What did they do after enjoying the beauty of Ciwalk? 
8. “In Cimangu, we had warm water and enjoyed it a lot.”  
What does the word” it” in second paragraph line 12 refer to? 
9. What is the main idea of paragraph three? 
10.  Where could they find shoes production? 
11. What is the conclusion of the text? 
12. What is the feeling of the researcher in the text? 
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In the Sunny Day 
Last weekend, my family and I went to Rongkang beach near our grandparents’ 
house. The day was sunny and hot, of course. It was on June. That’s why the day was 
very bright. In our country, Indonesia, there are two seasons. They are dry season and 
rainy season. The dry season starts from May and lasts for 5 months, while rainy 
season starts from November and ends in March.  
The view was so beautiful. There were many people at the beach. Most of them 
were teenagers. We were having fun. We built a sandcastle. We had to rebuild twice 
before it really stood up. The first attempt failed because we built it too close to the 
water. And the second attempt, the successful one, was just right. The spot we chose 
was not too close to the water and the mixture was good. Our parents loved our work. 
Some people who passed our castle loved it, too. They even took pictures near our 
castle. We were so proud of our work that day. 
 
 
 
Line 2 
 
 
 
 
 
 
 
Line 8 
 
13. What did the writer and family do at the beach? 
a. They took pictures. 
b.They were having fun. 
c. They were meeting. 
d.They bought some presents. 
e. They rode to the top of the beach. 
14. Where can you find the topic sentence of the first paragraph? 
a. In the beginning of the paragraph. 
b. In the middle of the paragraph. 
c. In the end of the paragraph. 
d. In the beginning and the end of the paragraph. 
e. In the beginning, middle, and the end of the paragraph. 
15. What did the people do near the sandcastle? 
a. They took pictures. 
b. They walked on it. 
c. They ate food.  
d. They built a sandcastle.  
e. They sold shoes 
16. They even took pictures near our castle 
What does the word “they” in line 11 refers to? 
a. The writer and friend. 
b.The children. 
c. The people who passed. 
d.The writer’s family. 
e. The teenagers 
17. The opposite of “near” in second paragraph line 12 is .... 
a. Right 
b. Long 
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c. Far 
d. Top 
e.  Below  
18. What is the topic sentence of the second paragraph? 
a. We were having fun. 
b. We built a sandcastle. 
c. We failed building castle. 
d. The second attempt, the successful one, was just right. 
e. The spot we chose was not too close to the water and the mixture was good 
19. The main idea of the text is …. 
a. the writer and family visited Rongkang beach last weekday 
b.  the writer and family went to Rongkang beach a week ago 
c. the writer and family stayed in Rongkang beach for a week 
d. the writer and family sold a sandcastle in Rongkang beach  
e. the writer and family went to Rongkang beach by a pedicab 
20. What is the purpose of the text above? 
a. It describes the Rongkang beach. 
b. It persuades the reader to visit Rongkang beach. 
c. It tells the reader about the past experience of the writer in the Rongkang beach. 
d. It tells the reader about the writer’s daily activities in the Rongkang beach.  
e. It gives some information about Rongkang beach to the reader. 
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APPENDIX 
 
1. The Definition of Recount Text 
Recount is a kind of genre that has social function to retell event for the purpose of informing 
or entertaining. Recount text is a text that retell to reader about the events in the past 
chronologically. Recount is common is nonfiction writing, they are as follows: 
- Letter 
- Biography 
- Diary of journey 
- Non-fiction book 
- Newspaper or magazine 
- encyclopaedia entry 
Recount text based on the life experiences and familiar language. Recounts are used in most 
subjects to show memory of series of events as in accounts of Science excursion, everyday life 
in another time or culture. 
2. Social function of Recount Text  
Recount text has some social functions, which are: 
d. To retell something happened 
e. Recount retells past event. Recount begins by telling the reader who was involved, what 
happened, where this even took place and when it happened. 
f. To entertain. Sometimes, recount text retells a funny experience. It has a function to 
entertain the reader. 
3. The Generic Structure of Recount Text 
e.  Orientation 
The orientation provides all the necessary background information to enable the 
audience to make sense of the text. To ensure that the orientation is detailed and through, 
use the words (who, what, where, and why). The writer or speaker needs to give information 
about what happened, who or what was involved, when and where the events occurred and 
why. An awareness of audience and purpose will assist the author in selecting the amount 
of detailed needed. 
f.  Series of events 
In series of events the writer writes the events chronologically. It begins from the first 
event, followed by the second event to the last event. The sum of events depends on the 
creativity of the writer. 
g.  Re-orientation 
The final section concludes the recount by summarizing outcomes or results, 
evaluating the topic’s importance or offering personal comment or opinion. It can also look 
to the future by speculating about what might happen next. 
4. The Language Feature of Recount Text 
e. Focus on individual participant / a group participant 
Recount text focus on what an individual or a group of people were doing. It can be 
written in the first or the third person.  
First person, is happening to the person writing the recount. Example: I went to the park. 
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The third person, an observer is telling it. Example: Vera went to the park. 
f. Using past tense Past tense is the form a verb used to describe in the past. 
 Past tense consists of simple past (I walked to school yesterday), past progressive (I was 
studying at 08.00 o’clock last night), past perfect (my parents had already eaten by the time 
I got home), past perfect progressive (the police had been looking for the criminal for two 
years before they caught him). 
g. Using material (action) process Material. 
Process are processes of material doing. They express the notion that some entity 
physically does something-which may be done to some other entity. 
h. Focus on temporal sequence of events. 
Conjunctions are a connective. It is a part of speech that serves to connect words, phrases, 
clause, or sentence. Example: last year, on the weekend, then, etc. 
The Example of Recount Text 
 
Grandpa’s Birthday 
 
It was my Grandpa’s birthday last Sunday. On Friday, my sister and I went shopping. 
We found a nice Batik shirt. We bought it and wrapped it in a blue paper. Blue is my 
Grandpa’s favourite colour. On Saturday morning, my brother and I were in the kitchen. We 
made a birthday cake. It was a big and beautiful. I wrote Happy Birthday on it. We put some 
chocolate on it and a big candle on top of it. On Sunday evening, we had a party. My uncle 
and my aunt came to my house. They brought some cake and flowers for my Grandpa. We 
sat together in our living room. My Dad said a beautiful prayer. Then, we sang “Happy 
Birthday” and my Grandpa blew out the candle. He cut the cake and gave it to everybody in 
that room. He opened his present and he was very happy with the shirt. Finally, my grandma 
told us some stories about my Grandpa. 
 
Note : 
Simple Past : S + V2 +... 
Past perfect : S + Had + ... 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
71 
 
Instrumentv of Tryout Test 
Once upon a time, there lived a little girl named Snow White. She lived with 
her aunt and uncle because her parents were dead. 
 Once day she heard her uncle and aunt talking about leaving Snow White 
in the castle because they both wanted to go to America and they did not have 
enough money to take Snow White.  
Snow white did not want her uncle and aunt to do this so she decided it 
would be best if she ran away. The next morning, she ran away from home when 
her aunt and uncle were having breakfast. She ran away into the woods. 
She was very tired and hungry. Then she saw a little cottage, she knocked 
but no one answered so she went inside and fell asleep. Meanwhile, the seven 
dwarfs were coming home from work. They went inside; there they found Snow 
White sleeping. The Snow White woke up, she saw the dwarf said, “What is 
your name?” Snow White said, “My name is Snow White.”  
The dwarfs said, “If you wish, you may live here with us.” Snow White 
said, “Oh, how could I thank you.” She told the dwarfs about her story. Then, 
they lived happily ever after 
Line  1 
 
 
 
Line 4 
 
 
 
 
 
 
Line 9 
 
 
 
 
 
 
Line 14 
 
 
1. Why did Snow White live with her aunt and uncle? 
a. Her parents had went to America. 
b. She did not want her uncle to go to America. 
c. She did not like living with her parents. 
d. Her parents had passed away 
e. She did not have parents 
2. When did Snow White run into the woods? 
a. When her aunt and uncle were dead. 
b. When her aunt and uncle left for America. 
c. When her aunt and uncle were having breakfast. 
d. When she was tired and hungry 
e. When she feels lonely in their home 
3. Which of the following statements is TRUE according to the text? 
a. The seven dwarfs helped Snow White to live together. 
b. At last Snow White lived with her uncle and aunt. 
c. Snow White went to America with her uncle and aunt. 
d. Snow White knocked at the door of the cottage and met seven dwarfs. 
e. Snow White have secret of life 
Long, long ago, when the gods and goddesses used to mingle in the affairs of 
mortals, there was a small kingdom on the slope of Mount Wayang in West Java. The 
King, named Sang Prabu, was a wise man. He had an only daughter, called Princess 
Teja Nirmala, who was famous for her beauty. However, she was not married. One day 
Sang Prabu made up his mind to settle the matter by a show of strength. 
After that, Prince of Blambangan, named Raden Begawan, won the competit ion.  
Unfortunately, the wicked fairy, Princess Segara, fell in love with Raden Begawan and 
used magic power to render him unconscious and forget his wedding. When Sang Prabu 
was searching, Raden Begawan saw the king and soon realized that he had been 
 
 
 
Line 3 
 
 
 
 
 
 
 
Line 8 
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enchanted by the wicked fairy. The fairy could not accept this, so she killed Raden 
Begawan. When Princess Teja Nirmala heard this, she was very sad. So, a nice fairy 
took her to the Kahyangan 
4. Who was Sang Prabu? 
a. Mount Wayang King 
b. A king of a big kingdom near the desert 
c. King of a small kingdom in the slope of Mount Wayang 
d. Blambangan King 
e. A king of a little kingdom near the top of the mountain 
5. What were the effects of Princess Segara’s magic power to Prince Begawan? 
a. He became unconscious and forgot his wedding 
b. He fell in love with Princess Segara 
c. He hated Princess Teja Nirmala 
d. He became wicked 
e. He became smart. 
6. Why was Princess Teja Nirmala taken to the Kahyangan? 
a. Because she was very sad to know Price Begawan’s death 
b. Because she was died. 
c. Because she was a good person 
d. Because she was wanted that. 
e. Because she was really happy 
7. “She was very sad” 
 The bold word is referring to? (in second paragraph, line 11) 
a. wicked fairy 
b. Teja Nirmala 
c. god and goddeses 
d. Prince Blambangan 
e. Raden Bengawan.  
8. What is the main idea of second paragraph? 
a. Princes Segara hated Prince Begawan 
b. Prince Begawan and Princess Teja Nirmala was died 
c. Prince Begawan married the wicked fairy 
d. Prince Begawan won the competition 
e. Prince Begawan got magic power 
A long time ago, a very rich family lived in Bali. The father, Sidi Mantra, was very 
famous for his supernatural power. He lived happily with his wife and their only child, 
Manik Angkeran. Manik Angkeran liked gambling a lot. His parents became poor 
because of this. They told Manik Angkeran to stop gambling, but he never listened. 
Instead, he begged for more money from his parents. Finally, Sidi Mantra decided to 
go to Mount Agung where a mighty dragon lived. It could provide jewels to the people 
who say the mantra and ring the bell. Sidi Mantra had the bell and knew the mantra. In 
front of the dragon, he said, “My name is Sidi Mantra. I have a problem. My son likes 
 
 
Line 2 
 
 
 
 
 
 
Line 7 
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gambling, which made me poor.” After he said the mantra and rang the bell, jewels 
came out from the dragon’s body. He was very happy and took the jewels home.  
Manik Angkeran heard that his father received jewels from a dragon that lived in 
Mount Agung. So, he stole his father’s bell and went there. When he arrived at Mount 
Agung, Manik Angkeran rang the bell. The dragon knew him. It gave him jewels. 
Suddenly he had a bad idea. He wanted to kill the dragon and steal all its jewels. The 
dragon knew his plan and it killed Manik Angkeran. Sidi Mantra was very sad. He 
asked the dragon to bring his son back to life. the dragon agreed, on one condition, 
they had to live in separate places. When Manik Angkeran was resurrected, Sidi 
Mantra drew a line between them on the ground. From the line, water flowed out. Soon 
it became a river. Finally, it became a strait and separated Java from Bali. Today people 
call it strait Bali. 
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Line 17 
9. What is the text about? 
a. The legend of Bali Strait. 
b. The legend of Manik Angkeran. 
c. Sidi Mantra and Manik Angkeran. 
d. Sidi Mantra and a dragon 
e. The legend of Dragon 
10. What did Sidi Mantra do to find money for his son? 
a. He gave Manik Angkran the bell to call the dragon. 
b. He killed the dragon and stole the jewels. 
c. He prayed at a mountain and asked for money. 
d. He used his supernatural power. 
e. He decided to go to Mount Agung 
11. What is the main idea of paragraph two? 
a. Manik Angkeran wanted to kill the dragon and steal the jewels. 
b. Sidi Mantra wanted Manik Angkeran to stop gambling. 
c. Sidi Mantra gave Manik Angkeran all the jewels. 
d. Manik Angkeran became poor. 
e. Sidi Mantra received jewels from a dragon  
12. What can we learn from the story? 
a. Always keep your promises. 
b. Gambling does not make you poor. 
c. Memorize the prayer and ring the bell. 
d. Be a good child and avoid gambling. 
e. Do not disturb each other. 
Once upon a time, there was a little poor boy came into a little village. He was 
very hungry and weak. He knocked at every door and asked for some food, but nobody 
cared about him. Nobody wanted to help the little boy.  
Finally, a generous woman helped him. She gave him shelter and a meal. When 
the boy wanted to leave, this old woman gave him a “lesung”, a big wooden mortar for 
pounding rice. She reminded him, “please remember, if there is a flood you must save 
yourself. Use this “lesung” as a boat”. The “lesung” was happy and thanked the old 
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Line 7 
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woman.The little boy continued his journey. While he was passing through the village, 
he saw many people gathering on the field. The boy came closer and saw a stick stuck 
in the ground. People challenged each other to pull out that stick. Everybody tried, but 
nobody succeeded. “Can I try?” asked the little boy. The crowd laughed mockingly. The 
boy wanted to try his luck so he stepped forward and pulled out the stick. He could do it 
very easily. Everybody was dumbfounded. 
Suddenly, from the hole left by stick, water spouted out. It did not stop until it 
flooded the village. And no one was saved from the water except the little boy and the 
generous old woman who gave him shelter and meal. As she told him, he used the 
“lesung” as a boat and picked up the old woman. The whole village became a huge lake. 
It is now known as Rawa Pening Lake in Salatiga, Central Java, Indonesia. 
 
 
 
 
 
Line 12 
 
 
 
 
 
Line 17 
13. What is the condition of the poor boy? 
a. good 
b. proud 
c. full 
d. hungry 
e. angry 
14.What was the old woman’s characteristic? 
a. stingy 
b. generous 
c. grumpy 
d. crazy  
e. stupid 
15. What is the challenge inside the village? 
a. Pulling the stick 
b. Sweeping the ocean 
c. Feeding the poor boy 
d. Telling the old woman to stay away 
e. Making a dam for the village 
16. What is the moral value of the text above?  
a. We should be helping each other 
b. Don’t cheat to other cause it will be repaid later 
c. When you work together, you are stronger 
d. Don’t be proud on that you have now 
e. Thankful or what God has given to us and don’t be envious of others 
Queen Aji Bidara Putih 
In the past, there was a Muara Kaman kingdom ruled by Queen Aji Bidara Putih 
in eastern Borneo. She was a typical queen of myths: beautiful, wise, and sensitive. 
Many princes and kings proposed to her but she always refused them because she was 
more concerned with ruling her country and guarding her people.  
One day, a Chinese boat came to eastern Borneo. First, the people thought it was 
a merchant ship but the boat was loaded with trade goods and highly trained soldiers. 
Their envoys brought gold and porcelain to announce the marriage proposal from a 
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prince of China. The queen did not refuse instantly and replied that she had to ponder 
the proposal first. After the envoys left the palace, the queen called a court officer and 
ordered him to infiltrate the Chinese boat to gather information on the prince. 
 When night fell the officer sneaked onto the boat, got by all the guards, and 
finally found the prince’s room. The large door would not open and he could not find 
a peek hole, so the officer put his ear to the wall, trying to catch sounds from inside. 
He heard that the prince was having his dinner and the noise of his chewing and 
slurping surprised the officer. It was like a boar that he had once heard when he was 
hunting. He quickly left the boat and returned to the palace. He reported that the prince 
must have been a phantom, not a human. He believed that the phantom could be in a 
human’s form only during the daytime. The queen was so surprised and got angry. 
 On the next day, she refused his proposal. The enraged prince ordered his troops 
to raid Muara Kaman. The battle was won by the prince’s huge band of troops. As they 
drew near to the palace, Queen Aji Bidara Putih chewed a leaf of betel vine and sang 
a mantra while holding it. When she threw it at the Chinese troops, it turned to giant 
centipedes. The Chinese troops started to retreat but three centipedes chased them and 
sank the boat. The site of the sunken ship is now known as Danau Lipan (Lake of 
Centipedes), with Chinese treasures hidden on the lake’s bed. 
 
Line 9 
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17.Why did the envoys bring gold and porcelain? 
a. to trade them for stocks 
b. to announce the marriage proposal from a prince of China 
c. to load their ship 
d. to share them with the residents 
e. to sell them to the queen 
18. How did Queen Aji Bidara Putih respond to the proposal? 
a. She agreed with the proposal instantly. 
b. She approved the proposal right away. 
c.She did not refuse the proposal immediately. 
d. She did not reply the proposal. 
e. She refused the proposal. 
19. Why did the prince raid Muara Kaman? 
a. because the queen was spying on the prince 
b. because the queen did not accept his proposal 
c. because the queen attacked the prince’s kingdom 
d. because the queen returned the prince’s gifts 
e. because the queen chased the prince away 
Leang-leang cave 
On Sunday, my parents, my best friend Novi, and I visited a cave at Maros 
called Leang-leang. It was my first time to visit the cave. The cave was famous for its 
primitive cave wall paintings which were some hand prints and wild boar paintings. 
The cave and its surroundings were turned into a national park, so it was taken care of. 
My parents took a rest in a small hut for visitors of the park, while Novi and I 
adventured around the cave with a guide. We had to climb some metal stairs to get into 
the cave because the cave was embedded into a small mountain. Next stop was a place 
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where some seashells littered the ground and some were actually piled into a big 
mound. The guide said that these piles of seashells are called kjokkenmoddinger, or 
kitchen trash. 
 The humans who lived here ate the shells and dumped the left over in their 
'kitchen'. The last place was a small museum where had skeletons of the humans who 
lived in the caves. The skeletons along with some roughly made jewelry and weapons 
were placed inside glass cases for display. The walls of the museum were adorned with 
photographs taken when the people did an excavation there. After a quick lunch with 
Novi and my parents, we decided to go back home. We really had the time of our life.  
Line 8 
 
 
 
 
 
 
Line 13 
20. When did the writer, her family and her friend go to Leang-leang cave? 
a. Monday 
b. Wednesday 
c. Sunday 
d. Friday 
e. Thuesday 
21. Why was the cave famous? 
a. Because its surroundings into a national park. 
b.The cave embedded into a small mountain 
c. actually piled into a big mound 
d. Its primitive cave wall paintings  
e.Some roughly made jewelry and weapons. 
22. What does the word “its” in sentence four refer to? (in first paragraph, line 4) 
a. The humans 
b. The cave 
c. The national park 
d. The museum 
e. The skeletons 
23. Where did they find some pictures? 
a. A national park 
b. The ground 
c. in kitchen 
d. The cave 
e. The walls of museum 
24. Who said that the piles of seashells are called kjokkenmoddinger? 
a. Her parents 
b. Tourist 
c. The guide 
d. Novi 
e.  Herself 
25. How was the kjokkenmoddinger made? 
a.From some seashells littered the ground piled into a big mound 
b.From some metal stairs into the cave 
c. From jewelry and weapons inside glass cases 
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d. From the cave was embedded into a small mountain. 
e. from wall paintings which were some hand prints 
e. kitchen trash 
My Grandpa’s Funeral in Toraja 
Last month my family and I went to Toraja to attend Grandpa’s funeral. It was 
my first time to go to such a ceremony. We gathered there with our kin in the ceremony. 
Overall, the ceremony was quite elaborate. It took about a week. Several days before 
the ceremony was done, grandfather’s body was kept in a series of houses arranged in 
a circular row around an open field called tongkonan. His corpse was dressed in a fine 
wearing. 
 The funeral was performed in two phases. First, we slaughtered the pigs and 
buffaloes, and then moved the corpse to face north. In this ceremony we wore black 
clothes. After that, the corpse was placed in a sandal wood coffin. Then, it was brought 
out of the house and placed on an open platform beneath the granary. Meanwhile, my 
uncle, my brother, and I prepared the wooden puppet and a funeral tower called lakian. 
The next phase of the ceremony was held in this place. The coffin was borne from the 
house and placed in the lakian. During the day, there were also buffalo matches. They 
were great matches. In the night, we were feasting, chanting, and dancing. On the last 
day, the grandfather’s coffin was lowered from the funeral tower and brought up to the 
mountain side family graveyard. It was followed by great shouting and excitement 
from the relatives and the guests.  
Finally, we installed the wooden puppet on a high balcony where other puppets 
representing the members of a whole family were already there. The funera l 
ceremonies made me and my family tired. However, we were grateful because it ran 
smoothly. 
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27. When did the writer and his family attend his Grandfather funeral? 
a. Last week 
b. Last month 
c. Last day 
d. Last year 
e. Yesterday 
28. How long was the ceremony? 
a. a week 
b. several days 
c. a day 
d. a month 
e. two weeks 
26. What was in the small museum? 
a. wild boar paintings 
b. skeletons of the humans 
c. some metal stairs 
d. some seashells littered the ground 
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29. What does the word “his” in first paragraph refer to? (line 5) 
a. The writer 
b. His brother 
c. His grandfather 
d. His family 
e. The member 
30. What did the relatives and guests wear in the ceremony? 
a. Dressed in a fine wearing  
b. They wore a sandal wood coffin 
c. They wore black shoes  
d. prepared the wooden puppet  
e. They wore black clothes 
31. Where did they finally install the wooden puppet? 
a. In a funeral tower 
b. In the ceremony 
c. On a high balcony 
d. In a sandal wood coffin 
e. In platform beneath the granary 
32. What happened after the coffin was placed in the lakian? 
a. Installed the wooden puppet on a high balcony 
b. Great shouting and excitement from the relatives and the guests. 
c. The grandfather’s coffin was lowered from the funeral 
d. There were a feasting, chanting, dancing, and buffalo matches 
e. grandfather’s body was kept in a series of houses 
33. Why were the writer and his family grateful? 
a. Because they installed the wooden puppet  
b. Because the ceremony ran well 
c. Because he can feasting, chanting, and dancing. 
d. great shouting and excitement from the relatives 
e. the grandfather’s coffin was lowered from the funeral tower 
34. What is the main idea of paragraph two? 
a. Slaughtered the pigs and buffaloes 
b. In the ceremony wore black clothes 
c. Prepared the wooden puppet and a funeral tower 
d. There were two phases in the ceremony 
e. Brought out of the house 
Last Friday, a friend of mine asked me to accompany him to buy a new shirt at a 
department store. We left home at 03.00 p.m. by motorcycle. As soon as we arrived 
there, we went to the clothes section. I let him choose one. An hour later, I got bored 
watching him confused in choosing a shirt. So, I left him and went to the cassette 
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counter. Thirty minutes later, I went back to the clothes section but I couldn't find him 
there. My cell phone was broken so I couldn't call him. I went to the parking area. I 
saw his motorcycle was there but I couldn't find him. I waited for him for a few 
moments then I gave up and decided to go home. 
When I arrived home, my mother told me that my friend called. She said that he 
was in the department store looking for me. My mother asked me to come back to the 
department store. Reluctantly, I walked to the department store and you know what? 
When I arrived there his motorcycle was not in the parking area. He just went home. I 
was very tired. There was no other choice, I had to walk home again. When I arrived 
home, I was so tired. I was very angry but when I saw my friend's broad smile greet 
me in front of the door, I just could not help laughing. 
 
 
 
 
 
Line 9 
35. The text above is about .... 
a. an embarrassing day 
b. shopping with mother 
c. the writer and his friend 
d. my friend and his motorcycle 
e. choosing a shirt 
36. The writer couldn't contact his friend because .... 
a. the writer couldn't contact his friend 
b. his cell phone was broken 
c. the writer's friend was in the clothes section 
d. his friend was still choosing a shirt 
e. he went to the parking area 
37. What is the writer feeling? 
a. Sad 
b. Confused 
c. Angry 
d. Happy  
e. Grateful  
38. When I arrived there his motorcycle ... (paragraph 2)  
What does the underlined word refer to? (line 12) 
a. Clothes section. 
b. Cassette counter. 
c. Department store. 
d. Parking area. 
e. The writer’s home 
39. From the story above we can conclude that there was a problem because .... 
a. the writer couldn't contact his friend 
b. the writer's friend was in the clothes section 
c. the writer and his friend couldn't ride the motorcycle 
d. the writer and his friend decided to go to the department store 
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e. the writer went to the cassette center 
40. What is the purpose of the text? 
a. To explain the readers about the department store. 
b. To inform the readers about the writer’s experience. 
c. To retell the readers about the writer’s experience. 
d. To persuade the readers to go to the department store. 
e. To amuse the reader about the story in department store. 
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APPENDIX ANSWER KEY OF TRYOUT TEST 
 
 
1. D 
2. C 
3. D 
4. C 
5. A 
6. A 
7. B 
8. E 
9. A 
10. E 
 
 
 
11. A 
12. D 
13. D 
14. B 
15. A 
16. A 
17. B 
18. E 
19. B 
20. C 
 
 
21. D 
22. B 
23. E 
24. C 
25. A 
26. B 
27. B 
28. A 
29. C 
30. E 
 
 
31. C 
32. D 
33. B 
34. C 
35. A 
36. B 
37. B 
38. C 
39. E 
40. C 
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Instrument of Pre-Test and Post Test 
 
My Grandpa’s Funeral in Toraja  
Last month my family and I went to Toraja to attend Grandpa’s funeral. It was 
my first time to go to such a ceremony. We gathered there with our kin in the 
ceremony. Overall, the ceremony was quite elaborate. It took about a week. Several 
days before the ceremony was done, grandfather’s body was kept in a series of houses 
arranged in a circular row around an open field called tongkonan. His corpse was 
dressed in a fine wearing. 
The funeral was performed in two phases. First, we slaughtered the pigs and 
buffaloes, and then moved the corpse to face north. In this ceremony we wore black 
clothes. After that, the corpse was placed in a sandal wood coffin. Then, it was 
brought out of the house and placed on an open platform beneath the granary. 
Meanwhile, my uncle, my brother, and I prepared the wooden puppet and a funeral 
tower called lakian. The next phase of the ceremony was held in this place. The coffin 
was borne from the house and placed in the lakian. During the day, there were also 
buffalo matches. They were great matches. In the night, we were feasting, chanting, 
and dancing. On the last day, the grandfather’s coffin was lowered from the funeral 
tower and brought up to the mountain side family graveyard. It was followed by great 
shouting and excitement from the relatives and the guests.  
Finally, we installed the wooden puppet on a high balcony where other puppets 
representing the members of a whole family were already there. The funeral 
ceremonies made me and my family tired. However, we were grateful because it ran 
smoothly. 
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Line 19 
1. How long was the ceremony? 
a. a week 
b. several days 
c. a day 
d. a weeks 
e. two weeks 
2. What does the word “his” in first paragraph refer to? (Line 5) 
a. The writer 
b. His brother 
c. His grandfather 
d. His family 
e. The member 
3. What did the relatives and guests wear in the ceremony? 
a. Dressed in a fine wearing  
b. They wore a sandal wood coffin 
83 
 
c. They wore black shoes  
d. prepared the wooden puppet  
e. They wore black clothes 
Queen Aji Bidara Putih 
In the past, there was a Muara Kaman kingdom ruled by Queen Aji Bidara Putih 
in eastern Borneo. She was a typical queen of myths: beautiful, wise, and sensitive. 
Many princes and kings proposed to her but she always refused them because she was 
more concerned with ruling her country and guarding her people.  
One day, a Chinese boat came to eastern Borneo. First, the people thought it was 
a merchant ship but the boat was loaded with trade goods and highly trained soldiers. 
Their envoys brought gold and porcelain to announce the marriage proposal from a 
prince of China. The queen did not refuse instantly and replied that she had to ponder 
the proposal first. After the envoys left the palace, the queen called a court officer and 
ordered him to infiltrate the Chinese boat to gather information on the prince. 
 When night fell the officer sneaked onto the boat, got by all the guards, and 
finally found the prince’s room. The large door would not open and he could not find 
a peek hole, so the officer put his ear to the wall, trying to catch sounds from inside. 
He heard that the prince was having his dinner and the noise of his chewing and 
slurping surprised the officer. It was like a boar that he had once heard when he was 
hunting. He quickly left the boat and returned to the palace. He reported that the prince 
must have been a phantom, not a human. He believed that the phantom could be in a 
human’s form only during the daytime. The queen was so surprised and got angry. 
 On the next day, she refused his proposal. The enraged prince ordered his troops 
to raid Muara Kaman. The battle was won by the prince’s huge band of troops. As they 
drew near to the palace, Queen Aji Bidara Putih chewed a leaf of betel vine and sang 
a mantra while holding it. When she threw it at the Chinese troops, it turned to giant 
centipedes. The Chinese troops started to retreat but three centipedes chased them and 
sank the boat. The site of the sunken ship is now known as Danau Lipan (Lake of 
Centipedes), with Chinese treasures hidden on the lake’s bed. 
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4. Why did the envoys bring gold and porcelain? 
a. to trade them for stocks 
b. to announce the marriage proposal from a prince of China 
c. to load their ship 
d. to share them with the residents 
e. to sell them to the queen 
5.  How did Queen Aji Bidara Putih respond to the proposal? 
a. She agreed with the proposal instantly. 
b. She approved the proposal right away. 
c.She did not refuse the proposal immediately. 
d. She did not reply the proposal. 
e. She refused the proposal 
6. Why did the prince raid Muara Kaman? 
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a. because the queen was spying on the prince 
b. because the queen did not accept his proposal 
c. because the queen attacked the prince’s kingdom 
d. because the queen returned the prince’s gifts 
e. because the queen chased the prince away 
Once upon a time, there lived a little girl named Snow White. She lived with her 
aunt and uncle because her parents were dead. 
 Once day she heard her uncle and aunt talking about leaving Snow White in the 
castle because they both wanted to go to America and they did not have enough money 
to take Snow White.  
Snow white did not want her uncle and aunt to do this so she decided it would 
be best if she ran away. The next morning, she ran away from home when her aunt 
and uncle were having breakfast. She ran away into the woods. 
She was very tired and hungry. Then she saw a little cottage, she knocked but 
no one answered so she went inside and fell asleep. Meanwhile, the seven dwarfs were 
coming home from work. They went inside; there they found Snow White sleeping. 
The Snow White woke up, she saw the dwarf said, “What is your name?” Snow White 
said, “My name is Snow White.”  
The dwarfs said, “If you wish, you may live here with us.” Snow White said, “Oh, 
how could I thank you.” She told the dwarfs about her story. Then, they lived happily 
ever after. 
 
Line 2 
 
 
 
 
 
 
Line 7 
 
 
 
 
 
Line 12 
7. When did Snow White run into the woods? 
a. When her aunt and uncle were dead. 
b. When her aunt and uncle left for America. 
c. When her aunt and uncle were having breakfast. 
d. When she was tired and hungry 
e. When she feels lonely in their home 
8. Why did Snow White live with her aunt and uncle? 
a. Her parents had went to America. 
b. She did not want her uncle to go to America. 
c. She did not like living with her parents. 
d. Her parents had passed away 
e. She did not have parents 
9. Which of the following statements is TRUE according to the text? 
a. The seven dwarfs helped Snow White to live together. 
b. At last Snow White lived with her uncle and aunt. 
c. Snow White went to America with her uncle and aunt. 
d. Snow White knocked at the door of the cottage and met seven dwarfs. 
e. Snow White have secret of life 
Attending My Cousin’s Wedding 
Two weeks ago, I went to Semarang to attend my cousin’s wedding. I was there 
for four days. I was involved in the preparation of the wedding ceremony. Like other 
Javanese wedding ceremonies, it has several complicated traditional rituals. 
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The very first ceremony was Siraman (bathing ceremony). Siraman meant to take 
a bath. The Siraman ceremony was organized in the afternoon. I was also involved in 
preparing the place and the stuffs needed. After the Siraman, the bride was led to the 
wedding room. She was dressed with a traditional woman’s blouse (kebaya) and batik 
clothes. Make-up was put on her by a traditional make-up woman who led the whole 
ceremony. The bride looked very beautiful. 
The second ceremony was Midodareni (ceremony on the eve before the wedding). 
The bride had to stay in the room from 6 p.m. to midnight accompanied by some elder 
women giving her useful advice. My other cousins and I also visited her for a while. 
The next ceremony was Peningsetan or Srah Srahan (traditional engagement 
ceremony). The family of the would-be-bridegroom visited the parents and the family 
of the would-be-bride. They were bringing some gifts. After this ceremony, I helped 
the women in the backyard. We packed the snacks for the party in the morning. 
 In the following morning, Ijab Ceremony (religious marriage consecration) was 
held. I sat right behind the bride. I really did not want to miss this moment because it 
is the most important phase in the wedding. After Ijab, there were some Javanese 
ceremonies following the wedding celebration. They were Panggih, Balangan Suruh, 
Wiji Dadi, Sindur Binayang, Timbang, Tanem, Tukar Kalpika, Kacar Kucur, Dahar 
Klimah, Sungkeman and Mertui Ceremony. I was too busy in the reception table so I 
did not follow all of those ceremonies. 
After the wedding rituals, the reception followed. The new wed couple received 
blessings and greetings from the guests. The new wed couple looked very happy 
although they could not hide their tired faces.  
I went back home in the evening by the last train. I went happily because I could 
attend my cousin’s wedding even helped the preparation. 
Line 4 
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10. Where was the writer after the Ijab ceremony was held? 
a. In the backyard 
b. In the bride room 
c. Sat right behind the bride 
d. The wedding room 
e. Sat in the wedding celebration 
11. What is the main idea of paragraph three? 
a. Ceremony on the eve before the wedding 
b. The bride had to stay in the room from 6 p.m. to midnight  
c. Elder women giving her useful advice 
d. My other cousins visited her for a while. 
e. the bride was led to the wedding room 
12. After the wedding rituals, the reception followed. 
What is the synonym of the underlined word? 
a. Ceremony  
b. Celebration  
c. Preparation 
d. Wedding 
e. Engagement  
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Long, long ago, when the gods and goddesses used to mingle in the affairs of 
mortals, there was a small kingdom on the slope of Mount Wayang in West Java. The 
King, named Sang Prabu, was a wise man. He had an only daughter, called Princess 
Teja Nirmala, who was famous for her beauty. However, she was not married. One 
day Sang Prabu made up his mind to settle the matterby a show of strength. 
After that, Prince of Blambangan, named Raden Begawan, won the 
competition.Unfortunately, the wicked fairy, Princess Segara, fell in love with Raden 
Begawan and used magic power to render him unconscious and forget his wedding. 
When Sang Prabu was searching, Raden Begawan saw the king and soon realized that 
he had been enchanted by the wicked fairy. The fairy could not accept this, so she 
killed Raden Begawan. When Princess Teja Nirmala heard this, she was very sad. So, 
a nice fairy took her to the Kahyangan. 
 
Line 2 
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13. Who was Sang Prabu? 
a. Mount Wayang King 
b. A king of a big kingdom near the desert 
c. King of a small kingdom in the slope of Mount Wayang 
d. Blambangan King 
e. A king of a little kingdom near the top of the mountain 
14. What were the effects of Princess Segara’s magic power to Prince Begawan? 
a. He became unconscious and forgot his wedding 
b. He fell in love with Princess Segara 
c. He hated Princess Teja Nirmala 
d. He became wicked 
e. He became smart. 
15. Why was Princess Teja Nirmala taken to the Kahyangan? 
a. Because she was very sad to know Price Begawan’s death 
b. Because she was died. 
c. Because she was a good person 
d. Because she was wanted that. 
e. Because she was really happy. 
16. What is the main idea of second paragraph? 
a. Princes Segara hated Prince Begawan 
b. Prince Begawan and Princess Teja Nirmala was died 
c. Prince Begawan married the wicked fairy 
d. Prince Begawan won the competition 
e. Prince Begawan got magic power  
A long time ago, a very rich family lived in Bali. The father, Sidi Mantra, was very 
famous for his supernatural power. He lived happily with his wife and their only child, 
Manik Angkeran. Manik Angkeran liked gambling a lot. His parents became poor 
because of this. They told Manik Angkeran to stop gambling, but he never listened. 
Instead, he begged for more money from his parents. Finally, Sidi Mantra decided to 
go to Mount Agung where a mighty dragon lived. It could provide jewels to the people 
who say the mantra and ring the bell. Sidi Mantra had the bell and knew the mantra. In 
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front of the dragon, he said, “My name is Sidi Mantra. I have a problem. My son likes 
gambling, which made me poor.” After he said the mantra and rang the bell, jewels 
came out from the dragon’s body. He was very happy and took the jewels home.  
Manik Angkeran heard that his father received jewels from a dragon that lived in 
Mount Agung. So, he stole his father’s bell and went there. When he arrived at Mount 
Agung, Manik Angkeran rang the bell. The dragon knew him. It gave him jewels. 
Suddenly he had a bad idea. He wanted to kill the dragon and steal all its jewels. The 
dragon knew his plan and it killed Manik Angkeran. Sidi Mantra was very sad. He 
asked the dragon to bring his son back to life. the dragon agreed, on one condition, 
they had to live in separate places. When Manik Angkeran was resurrected, Sidi 
Mantra drew a line between them on the ground. From the line, water flowed out. Soon 
it became a river. Finally, it became a strait and separated Java from Bali. Today people 
call it strait Bali. 
 
 
 
 
 
Line 12 
 
 
 
 
 
 
Line 17 
17. What is the text about? 
a. The legend of Bali Strait. 
b. The legend of Manik Angkeran. 
c. Sidi Mantra and Manik Angkeran. 
d. Sidi Mantra and a dragon 
e. The legend of Dragon 
18. What did Sidi Mantra do to find money for his son? 
a. He gave Manik Angkran the bell to call the dragon. 
b. He killed the dragon and stole the jewels. 
c. He prayed at a mountain and asked for money. 
d. He used his supernatural power. 
e. He decided to go to Mount Agung 
19. What can we learn from the story? 
a. Always keep your promises. 
b. Gambling does not make you poor. 
c. Memorize the prayer and ring the bell. 
d. Be a good child and avoid gambling. 
e. Do not disturb each other 
Once upon a time, there was a little poor boy came into a little village. He was 
very hungry and weak. He knocked at every door and asked for some food, but nobody 
cared about him. Nobody wanted to help the little boy.  
Finally, a generous woman helped him. She gave him shelter and a meal. When 
the boy wanted to leave, this old woman gave him a “lesung”, a big wooden mortar for 
pounding rice. She reminded him, “please remember, if there is a flood you must save 
yourself. Use this “lesung” as a boat”. The “lesung” was happy and thanked the old 
woman.  The little boy continued his journey. While he was passing through the village, 
he saw many people gathering on the field. The boy came closer and saw a stick stuck 
in the ground. People challenged each other to pull out that stick. Everybody tried, but 
nobody succeeded. “Can I try?” asked the little boy. The crowd laughed mockingly. 
The boy wanted to try his luck so he stepped forward and pulled out the stick. He could 
do it very easily. Everybody was dumbfounded. 
 
 
Line 2 
 
 
 
 
 
 
Line 7 
 
 
 
 
 
 
Line 12 
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Suddenly, from the hole left by stick, water spouted out. It did not stop until it 
flooded the village. And no one was saved from the water except the little boy and the 
generous old woman who gave him shelter and meal. As she told him, he used the 
“lesung” as a boat and picked up the old woman. The whole village became a huge 
lake. It is now known as Rawa Pening Lake in Salatiga, Central Java, Indonesia. 
 
 
 
 
 
Line 17 
20.What was the old woman’s characteristic? 
a. stingy 
b. generous 
c. grumpy 
d. crazy  
e. stupid 
21. What is the challenge inside the village? 
a. Pulling the stick 
b. Sweeping the ocean 
c. Feeding the poor boy 
d. Telling the old woman to stay away 
e. Making a dam for the village 
22. What is the moral value of the text above?  
a. We should be helping each other 
b. Don’t cheat to other cause it will be repaid later 
c. When you work together, you are stronger 
d. Don’t be proud on that you have now 
e. Thankful or what God has given to us and don’t be envious of others 
Last Friday, a friend of mine asked me to accompany him to buy a new shirt at a 
department store. We left home at 03.00 p.m. by motorcycle. As soon as we arrived 
there, we went to the clothes section. I let him choose one. An hour later, I got bored 
watching him confused in choosing a shirt. So, I left him and went to the cassette 
counter. Thirty minutes later, I went back to the clothes section but I couldn't find him 
there. My cell phone was broken so I couldn't call him. I went to the parking area. I 
saw his motorcycle was there but I couldn't find him. I waited for him for a few 
moments then I gave up and decided to go home. 
When I arrived home, my mother told me that my friend called. She said that he 
was in the department store looking for me. My mother asked me to come back to the  
department store. Reluctantly, I walked to the department store and you know what? 
When I arrived there his motorcycle was not in the parking area. He just went home. I 
was very tired. There was no other choice, I had to walk home again. When I arrived 
home, I was so tired. I was very angry but when I saw my friend's broad smile greet 
me in front of the door, I just could not help laughing. 
 
Line 2 
 
 
 
 
 
 
 
 
 
Line 9 
23. The writer couldn't contact his friend because .... 
a. the writer couldn't contact his friend 
b. his cell phone was broken 
c. the writer's friend was in the clothes section 
d. his friend was still choosing a shirt 
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e. he went to the parking area 
24. I was very tired. (paragraph 2)  
The synonym of the underlined word is …. 
a. Bored 
b. Exhausted 
c. Frightened 
d. Excited 
e. Satisfied 
25. From the story above we can conclude that there was a problem because .... 
a. the writer couldn't contact his friend 
b. the writer's friend was in the clothes section 
c. the writer and his friend couldn't ride the motorcycle 
d. the writer and his friend decided to go to the department store 
e. the writer went to the cassette center 
26. When I arrived there his motorcycle ... (paragraph 2)  
What does the underlined word refer to? (Line 12) 
a. Clothes section. 
b. Cassette counter. 
c. Department store. 
d. Parking area. 
e. The writer’s home 
27. What is the purpose of the text? 
a. To explain the readers about the department store. 
b. To inform the readers about the writer’s experience. 
c. To retell the readers about the writer’s experience. 
d. To persuade the readers to go to the department store. 
e. To amuse the reader about the story in department store. 
A fox fell into a well and could not get out. By and by a thirsty goat came 
along. Seeing the fox in the well it asked if the water was good. “Good,” said 
the fox, “It’s the best water I’ve tasted in all my life. Come down and try it 
yourself.” The goat was thirsty so he got into the well. When he had drunk 
enough, he looked around but there was no way to get out. Then the fox said, 
“I have a good idea. You stand on your hind legs and put your forelegs against 
the side of the well. Then I’ll climb on your back, from there. I’ll step on your 
horns, and I can get out. And when I’m out, I’ll help you out of the well.” 
The goat did as he was asked and the fox got on his back and climbed out 
of the well. Then he coolly walked away. The goat called out loudly after him 
and reminded him of his promise to help him out. The fox merely turns to him 
and said, “if you only had thought carefully about getting out, you wouldn’t 
have jumped into the well.” The goat felt very sad. He called out loudly. An old 
 
 
Line 3 
 
 
 
 
 
 
 
Line 9 
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man walking nearby heard him and put a plank into the well. The goat out and 
thanked the old man. 
28. The text tells the story of … 
a. a fox  
b. the goat and an old man 
c. a fox and a goat 
d. a goat 
c. An old man and the fox 
29. “The goat did as he was asked…”  
 What does the sentence above mean in second paragraph line 9? 
a. The goat drank enough and looked around. 
b. The goat came down to the well and drank. 
c. The goat called out loudly after the fox got out. 
d. The goat waited someone who might help him. 
e. The goat stood on his hint legs and put his forelegs against the side of the well. 
30. What do we learn from the text? 
a. The fox’s idea of how to get out of the well 
b. How the fox helped the goat 
c. How both the goat and the fox got out of the well 
d.Why the fox got into the well 
e. How the fox got out of the well 
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APPENDIX ANSWER KEY OF PRETEST AND POST TEST 
 
 
1. A 
2. C 
3. E 
4. B 
5. E 
6. B 
7. C 
8. D 
9. D 
10. B 
 
 
 
11. A 
12. A 
13. C 
14. A 
15. A 
16. E 
17. A 
18. E 
19. D 
20. B 
 
 
21. A 
22. A 
23. B 
24. B 
25. E 
26. C 
27. B 
28. B 
29. E 
30. A 
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APPENDIX SCORE OF EXPERIMENTAL CLASS (X DPIB I) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
APPENDIX SCORE OF CONTROL CLASS (X BKP I) 
No. Name 
Score 
Pre Test Post Test 
1 A Y M 50 53.3 
2 ABD 46.6 53.3 
3 A E P  66.6 70 
4 A P S  73.3 76.6 
5 A T N W  66.6 70 
6 A G Z  63.3 66.6 
7 A Z A 50 60 
8 A D P  76.6 76.6 
9 A L N  80 83.3 
10 A G 30 40 
11 A F H 60 63.3 
12 A N S 36.6 43.3 
13 A S P 73.3 76.6 
14 A K K  66.6 70 
15 A Y B 53.3 66.6 
16 A N E 36.6 50 
17 B I R 70 63.3 
18 B F 60 63.3 
19 C D H 66.6 70 
20 D P 70 73.3 
21 D K 63.3 66.6 
22 D A F 56.6 60 
23 D K 60 66.6 
24 D A  70 73.3 
25 D N 63.3 66.6 
26 E S P 60 66.6 
27 F A 56.6 60 
28 F F B 66.6 70 
29 F C N 40 43.3 
30 F R M 70 63.3 
No. Name 
Score 
pre test post test 
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APPENDIX VALIDITY OF TRY OUT TEST 
1. Validity of try out test 
1.   A R N 53.3 56.6 
2.  A A H 50 46.6 
3.  A R  70 73.3 
4. A A D 53.3 56.6 
5.  A M  70 73.3 
6.  A A 60 60 
7.  A I P  50 56.6 
8. A I 76.6 73.3 
9.  B U  53.3 60 
10. B M W 50 53.3 
11. B O Y  73.3 70 
12. C A M  40 43.3 
13.  D D S 66.6 70 
14. D M A 60 56.6 
15. D R 46.6 53.3 
16.  D S A 80 76.6 
17.  E N G 60 60 
18.  E J M  50 53.3 
19.  E P 56.6 60 
20. F Y 40 46.6 
21. F J 46.6 40 
22.  F D 66.6 63.3 
23. G N A 63.3 60 
24.  H M 30 43.3 
25.  H P K 90 86.6 
26.  H R F 76.6 80 
27. I O  70 73.3 
28. I P S 50 46.6 
29.  I P K 46.6 50 
30.  J M  76.6 73.3 
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The calculation bellow is an example of getting the validity for item of ty out test 
number 1. 
Responden  X Y X2 Y2 X.Y 
1 1 31 1 961 31 
2 1 36 1 1296 36 
3 1 29 1 841 29 
4 1 18 1 324 18 
5 1 32 1 1024 32 
6 0 16 0 256 0 
7 1 32 1 1024 32 
8 1 24 1 576 24 
9 0 24 0 576 0 
10 1 28 1 784 28 
11 1 34 1 1156 34 
12 0 18 0 324 0 
13 1 21 1 441 21 
14 1 31 1 961 31 
15 1 21 1 441 21 
16 0 28 0 784 0 
17 1 25 1 625 25 
18 0 29 0 841 0 
19 1 33 1 1089 33 
20 1 20 1 400 20 
21 1 32 1 1024 32 
22 1 28 1 784 28 
23 1 35 1 1225 35 
24 0 17 0 289 0 
25 1 27 1 729 27 
26 1 20 1 400 20 
27 0 31 0 961 0 
28 0 17 0 289 0 
29 1 26 1 676 26 
30 1 26 1 676 26 
∑ 22 789 22 21777 609 
(∑X)2 484 622521       
 
The procedure to get the validity test is using this formula: 
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𝑟𝑥𝑦 =  
𝑁𝛴𝑥𝑦 − (𝛴𝑥)(𝛴𝑦)
√{𝑁∑𝑥 2 − (∑ 𝑥)2} {𝑁∑𝑦2 − (∑𝑦)2}
 
 
𝑟𝑥𝑦 =
30 . 609 − (22).(789)
√{30.22 − (484)} . {30.21777 − (622521)} 
 
𝑟𝑥𝑦 =
18270 − 17358
√ 176 .30789 
 
𝑟𝑥𝑦 =
912
√ 5418864 
 
𝑟𝑥𝑦 =
912
2327,84
 
= 0,39178 
Based on calculation above, it can be seen that r (0,39178) is bigger than rtable N 
for 30 with level of significance 5% = 0,361. It means that the item number 1 is valid. 
For the other item, it is determined with the same way as above. 
 
 
 
 
 
 
 
 
 
 
2. The Result of Validity 
The results of the validity try out test can be seen in the following table: 
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TRYOUT TEST 
Question 
Item 
rcount rtable  result 
Question 
Item 
rcount rtable result 
1 0.39178 0.361 VALID 21 0.48358 0.361 VALID 
2 0.431541 0.361 VALID 22 0.447801 0.361 VALID 
3 0.46885 0.361 VALID 23 0.494878 0.361 VALID 
4 0.60404 0.361 VALID 24 0.378891 0.361 VALID 
5 0.431541 0.361 VALID 25 0.420385 0.361 VALID 
6 0.46885 0.361 VALID 26 0.074088 0.361 INVALID 
7 -0.09086 0.361 INVALID 27 0.404666 0.361 VALID 
8 0.507766 0.361 VALID 28 -0.25232 0.361 INVALID 
9 0.405242 0.361 VALID 29 0.437406 0.361 VALID 
10 0.506159 0.361 VALID 30 0.417554 0.361 VALID 
11 0.251867 0.361 INVALID 31 0.411043 0.361 VALID 
12 -0.30856 0.361 INVALID 32 0.403677 0.361 VALID 
13 0.056354 0.361 INVALID 33 0.386721 0.361 VALID 
14 0.432529 0.361 VALID 34 0.412878 0.361 VALID 
15 0.429296 0.361 VALID 35 -0.10258 0.361 INVALID 
16 0.423133 0.361 VALID 36 0.467322 0.361 VALID 
17 -0.15297 0.361 INVALID 37 -0.14507 0.361 INVALID 
18 0.394232 0.361 VALID 38 0.411043 0.361 VALID 
19 0.386864 0.361 VALID 39 0.391779 0.361 VALID 
20 0.381991 0.361 VALID 40 0.374775 0.361 VALID 
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APPENDIX DATA DESCRIPTION  
 
DATA PRE-TEST EXPERIMENTAL CLASS 
30 36.6 36.6 40 46,6 
50 50 53.3 56.6 56,6 
60 60 60 60 63,3 
63,3 63,3 66,6 66,6 66,6 
66,6 66,6 70 70 70 
70 73,3 73,3 76,6 80 
 
𝑚𝑒𝑎𝑛 =  ?̅? =
∑ 𝑥
𝑁
=
1802,4
30
= 60,08 
 
1. The highest score is 80 
2. The lowest score is 30 
3. The range is 80 – 30 = 50 
4. The number of classes is 1 + (3,3) log 30 = 1 + (3,3) 1,477 = 5,874 (6 is used) 
5. Interval is 50 / 6 = 8,3 (8 is used) 
 
Class Limit Class Boundaries f 
 
f 1 
 
f 2 
 
F 
30 - 37 29,5 – 37,5 3 3 2 3 
38 - 45 37,5 – 45,5 1 -2 -3 4 
46 - 53 45,5 – 53,5 4 3 -2 8 
54 - 61 53,5 – 61,5 6 2 -2 14 
62 - 69 61,5 – 69,5 8 2 1 22 
70 - 77 69,5 – 77,5 7 -1 6 29 
78 - 85 77,5 – 85,5 1 -6 1 30 
  30    
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𝑀𝑜𝑑𝑒 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) = 61,5 + 8 
2
(2 + 1)
=   66,83 
 
 
Median =  𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) = 61,5 + 8 (
30
2
−14
8
) = 62,5 
 
Standard Deviation 
𝑆 = √
∑(𝑥−𝑥̅)2
𝑁−1
=  √
4509 ,8
29
= √155,5 = 12,4  
 
 
FIGURE  
Pre-Test Experimental Class 
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No. 𝒙 𝒙 − ?̅? (𝒙 − ?̅?)𝟐 
1 30 -30.19 911.4361 
2 36.6 -23.59 556.4881 
3 36.6 -23.59 556.4881 
4 40 -20.19 407.6361 
5 46.6 -13.59 184.6881 
6 50 -10.19 103.8361 
7 50 -10.19 103.8361 
8 53.3 -6.89 47.4721 
9 56.6 -3.59 12.8881 
10 56,6 -3.59 12.8881 
11 60 -0.19 0.0361 
12 60 -0.19 0.0361 
13 60 -0.19 0.0361 
14 60 -0.19 0.0361 
15 63.3 3.11 9.6721 
16 63.3 3.11 9.6721 
17 63.3 3.11 9.6721 
18 66.6 6.41 41.0881 
19 66.6 6.41 41.0881 
20 66.6 6.41 41.0881 
21 66.6 6.41 41.0881 
22 66.6 6.41 41.0881 
23 70 9.81 96.2361 
24 70 9.81 96.2361 
25 70 9.81 96.2361 
26 70 9.81 96.2361 
27 73.3 13.11 171.8721 
28 73.3 13.11 171.8721 
29 76.6 16.41 269.2881 
30 80 19.81 392.4361 
?̅? 60,08     
∑ 1802,4   4522,67 
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DATA PRE-TEST CONTROL CLASS 
30 40 40 46.6 46.6 
46.6 50 50 50 50 
50 53.3 53.3 53.3 56.6 
60 60 60 63.3 66.6 
66.6 70 70 70 73.3 
76.6 76.6 76.6 80 90 
 
𝑚𝑒𝑎𝑛 =  ?̅? =
∑ 𝑥
𝑁
=
1775,9
30
= 59,19 
 
1. The highest score is 90 
2. The lowest score is 30 
3. The range is 90 - 30 = 60 
4. The number of classes is 1 + (3,3) log 30 = 1 + (3,3) 1,477 = 5,874 (6 is used) 
5. Interval is 60 / 6 = 10 (10 is used) 
 
Class Limit Class Boundaries f 
 
f 1 
 
f 2 
 
F 
30 - 39 29,5 – 39,5 1 1 -4 1 
40 - 49 39,5 – 49,5 5 4 -4 6 
50-  59 49,5 – 59,5 9 4 3 15 
60 - 69 59,5 – 69,5 6 -3 -1 21 
70- 79 69,5 – 79,5 7 1 6 28 
80 - 89 79,5 – 89,5 1 -6 0 29 
90 - 99 89,5 – 99,5 1 0 1 27 
  30    
 
 
𝑀𝑜𝑑𝑒 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) = 49,5 + 10 
4
(4 + 3)
= 55,21 
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Median =  𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) = 49,5 + 10 (
30
2
 −6
9
) = 59,5 
 
Standard Deviation 
𝑆 = √
∑(𝑥−𝑥̅)2
𝑁−1
=  √
5567 ,1
29
= √191,6 = 13,84  
 
FIGURE  
Pre-Test Control Class 
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No 𝒙 𝒙 − ?̅? (𝒙 − ?̅?)𝟐 
1  30 -29.19 852.0561 
2 40 -19.19 368.2561 
3 40 -19.19 368.2561 
4 46.6 -12.59 158.5081 
5 46.6 -12.59 158.5081 
6 46.6 -12.59 158.5081 
7 50 -9.19 84.4561 
8  50 -9.19 84.4561 
9 50 -9.19 84.4561 
10 50 -9.19 84.4561 
11 50 -9.19 84.4561 
12 53.3 -5.89 34.6921 
13 53.3 -5.89 34.6921 
14 53.3 -5.89 34.6921 
15 56.6 -2.59 6.7081 
16 60 0.81 0.6561 
17 60 0.81 0.6561 
18 60 0.81 0.6561 
19 63.3 4.11 16.8921 
20 66.6 7.41 54.9081 
21 66.6 7.41 54.9081 
22 70 10.81 116.8561 
23 70 10.81 116.8561 
24 70 10.81 116.8561 
25 73.3 14.11 199.0921 
26 76.6 17.41 303.1081 
27 76.6 17.41 303.1081 
28 76.6 17.41 303.1081 
29 80 20.81 433.0561 
30. 90 30.81 949.2561 
?̅? 59.19     
∑ 1775.9   5567.131 
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DATA POST-TEST EXPERIMENTAL CLASS 
 
40 50 56,6 56,6 56,6 
60 60 63,3 63,3 63,3 
63,3 66,6 66,6 66,6 66,6 
66,6 70 70 70 73,3 
73,3 73,3 73,3 73,3 76,6 
76,6 76,6 76,6 80 83,3 
 
𝑚𝑒𝑎𝑛 =  ?̅? =
∑ 𝑥
𝑁
=
2012,2
30
= 67,07 
 
1. The highest score is 83,3 
2. The lowest score is 40 
3. The range is 83,3 - 40 = 43,3 
4. The number of classes is 1 + (3,3) log 30 = 1 + (3,3) 1,477 = 5,874 (6 is used) 
5. Interval is 43,3 / 6 = 7,2 (7 is used) 
 
Class Limit Class Boundaries f 
 
f 1 
 
f 2 
 
F 
40 - 46 39,5 – 46,5 1 1 0 1 
47 - 53 46,5 – 53,5  1 0 -4 2 
54 - 60 53,5 - 60,5 5 4 -4 7 
61– 67 60,5 – 67,5 9 4 1 16 
68 - 74 67,5 – 74-5 8 -1 3 24 
75 - 81 75,5 – 81,5 5 -3 4 29 
82 - 88 81,5 – 88,5 1 -4 1 30 
  30    
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𝑀𝑜𝑑𝑒 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) = 60,5 + 7 
4
(4 + 1)
= 66,1 
 
 
Median =  𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) = 60,5 + 7(
30
2
−7
9
) = 66,72 
 
Standard Deviation 
𝑆 = √
∑(𝑥 − ?̅?)2
𝑁 − 1
=  √
2524.66
29
= √87.05 = 9.33 
 
FIGURE  
Post-Test Experimental Class 
 
 
 
 
 
 
 
0
1
2
3
4
5
6
7
8
9
10
40 - 46 47 - 53 54 - 60 61– 67 68 - 74 75 - 81 82 - 88
Chart Title
108 
 
 
No. 𝒙 𝒙 − ?̅? (𝒙 − ?̅?)𝟐 
1 40 -27.0733 732.9654 
2 50 -17.0733 291.4987 
3 56.6 -10.4733 109.6907 
4 56.6 -10.4733 109.6907 
5 56.6 -10.4733 109.6907 
6 60 -7.07333 50.03204 
7 60 -7.07333 50.03204 
8 63.3 -3.77333 14.23804 
9 63.3 -3.77333 14.23804 
10 63.3 -3.77333 14.23804 
11 63.3 -3.77333 14.23804 
12 66.6 -0.47333 0.224044 
13 66.6 -0.47333 0.224044 
14 66.6 -0.47333 0.224044 
15 66.6 -0.47333 0.224044 
16 66.6 -0.47333 0.224044 
17 70 2.926667 8.565378 
18 70 2.926667 8.565378 
19 70 2.926667 8.565378 
20 73.3 6.226667 38.77138 
21 73.3 6.226667 38.77138 
22 73.3 6.226667 38.77138 
23 73.3 6.226667 38.77138 
24 73.3 6.226667 38.77138 
25 76.6 9.526667 90.75738 
26 76.6 9.526667 90.75738 
27 76.6 9.526667 90.75738 
28 76.6 9.526667 90.75738 
29 80 12.92667 167.0987 
30 83.3 16.22667 263.3047 
?̅? 67.07333     
∑ 2012.2   2524.659 
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DATA POST-TEST CONTROL CLASS 
 
40 46,6 46,6 50 50 
50 50 50 53,3 56,6 
56,6 56,6 56,6 56,6 60 
60 60 60 60 63,3 
66,6 66.6 70 73,3 73,3 
73,3 73,3 73,3 80 86.6 
 
𝑚𝑒𝑎𝑛 =  ?̅? =
∑ 𝑥
𝑁
=
1815,8
30
= 60,52 
 
1. The highest score is 86,6 
2. The lowest score is 40 
3. The range is 86,6 - 40 = 46,6 
4. The number of classes is 1 + (3,3) log 30 = 1 + (3,3) 1,477 = 5,874 (6 is used) 
5. Interval is 46,6 / 6 = 7,7 (8 is used) 
 
Class Limit Class Boundaries f 
 
f 1 
 
f 2 
 
F 
40 - 47 39,5 – 47,5 3 3 3 3 
48 - 55 47,5 – 55,5 6 3 -5 9 
56 - 63 55,5 – 63,5 11 5 8 20 
64 – 71 63,5 – 71,5 3 -8 -2 23 
72 - 79 71,5 – 79,5 5 2 3 28 
80 - 87 79,5 – 87,5 2 -3 2 30 
  30    
 
 
𝑀𝑜𝑑𝑒 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) = 55,5 + 8 
5
(5 + 8)
=  58,57 
110 
 
 
 
Median =  𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) = 55,5 + 8 (
30
2
−9
11
) = 59,86 
 
Standard Deviation 
𝑆 = √
∑(𝑥 − ?̅?)2
𝑁 − 1
=  √
3378,84
29
= √116,51 = 10,79 
 
FIGURE  
Post-Test Control Class 
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No. 𝒙 𝒙 − ?̅? (𝒙 − ?̅?)𝟐 
1 40 -20.5267 421.344 
2 46.6 -13.9267 193.952 
3 46.6 -13.9267 193.952 
4 50 -10.5267 110.8107 
5 50 -10.5267 110.8107 
6 50 -10.5267 110.8107 
7 50 -10.5267 110.8107 
8 50 -10.5267 110.8107 
9 53.3 -7.22667 52.22471 
10 56.6 -3.92667 15.41871 
11 56.6 -3.92667 15.41871 
12 56.6 -3.92667 15.41871 
13 56.6 -3.92667 15.41871 
14 56.6 -3.92667 15.41871 
15 60 -0.52667 0.277378 
16 60 -0.52667 0.277378 
17 60 -0.52667 0.277378 
18 60 -0.52667 0.277378 
19 60 -0.52667 0.277378 
20 63.3 2.773333 7.691378 
21 66.6 6.073333 36.88538 
22 66.6 6.073333 36.88538 
23 70 9.473333 89.74404 
24 73.3 12.77333 163.158 
25 73.3 12.77333 163.158 
26 73.3 12.77333 163.158 
27 73.3 12.77333 163.158 
28 73.3 12.77333 163.158 
29 80 19.47333 379.2107 
30 83.3 22.77333 518.6247 
?̅? 60.52667     
∑ 1815.8   3378.839 
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DATA DESCRIPTION OF QUESTIONNAIRE IN EXPERIMENTAL CLASS 
 
30 35 45 45 50 
50 55 60 60 65 
65 65 70 75 75 
75 80 80 85 90 
 
𝑚𝑒𝑎𝑛 =  ?̅? =
∑ 𝑥
𝑁
=
1255
20
= 62,75 
 
1. The highest score is 90 
2. The lowest score is 30 
3. The range is 90 – 30 = 60 
4. The number of classes is 1 + (3,3) log 20 = 1 + (3,3) 1,301 = 5,293 (5 is used) 
5. Interval is 60 / 5 = 12 (12 is used) 
 
Class Limit Class Boundaries f 
 
f 1 
 
f 2 
 
F 
30 - 41 29,5 – 41,5 2 2 -2 2 
42 - 53 41,5 – 53,5 4 2 -2 6 
54 - 65 53,5 – 65,5 6 2 2 12 
66 - 77 65,5 – 77,5 4 -2 1 16 
78 - 89 77,5 – 89,5 3 -1 2 19 
90 - 101 89,5 – 101,5 1 -2 1 20 
  20    
 
 
𝑀𝑜𝑑𝑒 = L + 𝑖 (
𝑓1
𝑓1 + 𝑓2
) = 53,5 + 12 
2
(2 + 2)
=   59,5 
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Median =  𝐿 + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) = 53,5 + 12 (
20
2
−6
6
) = 61.5 
 
 
Standard Deviation 
𝑆 = √
∑(𝑥−𝑥̅)2
𝑁−1
=  √
5223 ,75
19
= √274,93 = 16,58  
 
 
FIGURE  
Questionnaire Students’ response in Experimental Class 
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No.  
 
 
 
1 30 -32.75 1072.563 
2 35 -27.75 770.0625 
3 45 -17.75 315.0625 
4 45 -17.75 315.0625 
5 50 -12.75 162.5625 
6 50 -12.75 162.5625 
7 55 -7.75 60.0625 
8 60 -2.75 7.5625 
9 60 -2.75 7.5625 
10 65 2.25 5.0625 
11 65 2.25 5.0625 
12 65 2.25 5.0625 
13 70 7.25 52.5625 
14 75 12.25 150.0625 
15 75 12.25 150.0625 
16 75 12.25 150.0625 
17 80 17.25 297.5625 
18 80 17.25 297.5625 
19 85 22.25 495.0625 
20 90 27.25 742.5625 
?̅? 62.75     
sd 16.58114     
∑ 1255   5223.75 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX OF NORMALITY TEST 
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The Normality of Pre-test in Experimental Class 
 
No. 𝒙 𝒙 − ?̅? Zi F (Zi) S (Zi) |F(Zi)- S(Zi)| 
1 30 -30.08 -2.408777923 0.008003017 0.033333333 0.025330316 
2 36.6 -23.48 -1.880256171 0.030036587 0.066666667 0.03663008 
3 36.6 -23.48 -1.880256171 0.030036587 0 0.025330316 
4 40 -20.08 -1.60798739 0.05391897 0.133333333 0.079414363 
5 46.6 -13.48 -1.079465638 0.140190102 0.166666667 0.026476565 
6 50 -10.08 -0.807196857 0.209776538 0.2 0.009776538 
7 50 -10.08 -0.807196857 0.209776538 0.233333333 0.023556795 
8 53.3 -6.78 -0.542935981 0.293586941 0.266666667 0.026920274 
9 56.6 -3.48 -0.278675105 0.390247084 0.3 0.090247084 
10 56.6 -3.48 -0.278675105 0.390247084 0.333333333 0.056913751 
11 60 -0.08 -0.006406324 0.497444264 0.366666667 0.130777597 
12 60 -0.08 -0.006406324 0.497444264 0.4 0.097444264 
13 60 -0.08 -0.006406324 0.497444264 0.433333333 0.064110931 
14 60 -0.08 -0.006406324 0.497444264 0.466666667 0.030777597 
15 63.3 3.22 0.257854552 0.601740419 0.5 0.101740419 
16 63.3 3.22 0.257854552 0.601740419 0.533333333 0.068407086 
17 63.3 3.22 0.257854552 0.601740419 0.566666667 0.035073753 
18 66.6 6.52 0.522115428 0.699205017 0.6 0.099205017 
19 66.6 6.52 0.522115428 0.699205017 0.633333333 0.065871684 
20 66.6 6.52 0.522115428 0.699205017 0.666666667 0.032538351 
21 66.6 6.52 0.522115428 0.699205017 0.7 0.000794983 
22 66.6 6.52 0.522115428 0.699205017 0.733333333 0.034128316 
23 70 9.92 0.794384209 0.786514103 0.766666667 0.019847436 
24 70 9.92 0.794384209 0.786514103 0.8 0.013485897 
25 70 9.92 0.794384209 0.786514103 0.833333333 0.046819231 
26 70 9.92 0.794384209 0.786514103 0.866666667 0.080152564 
27 73.3 13.22 1.058645085 0.855119277 0.9 0.044880723 
28 73.3 13.22 1.058645085 0.855119277 0.933333333 0.078214056 
29 76.6 16.52 1.32290596 0.907066674 0.966666667 0.059599993 
30 80 19.92 1.595174742 0.944663417 1 0.055336583 
?̅? 60.08       Lmax 0.13 
sd 12.48766       Ltabel 0.161 
∑ 1802.4       Judge  Normal 
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The Normality of Post-test in Experimental Class 
 
No. 𝒙 𝒙 − ?̅? Zi F (Zi) S (Zi) |F(Zi)- S(Zi)| 
1 40 -27.073333 -2.901612373 0.001856238 0.033333333 0.031477095 
2 50 -17.073333 -1.829852077 0.033636031 0.066666667 0.033030636 
3 56.6 -10.473333 -1.122490283 0.130827018 0.1 0.030827018 
4 56.6 -10.473333 -1.122490283 0.130827018 0.133333333 0.002506315 
5 56.6 -10.473333 -1.122490283 0.130827018 0.166666667 0.035839648 
6 60 -7.0733333 -0.758091782 0.224198019 0.2 0.024198019 
7 60 -7.0733333 -0.758091782 0.224198019 0.233333333 0.009135314 
8 63.3 -3.7733333 -0.404410885 0.342955299 0.266666667 0.076288632 
9 63.3 -3.7733333 -0.404410885 0.342955299 0.3 0.042955299 
10 63.3 -3.7733333 -0.404410885 0.342955299 0.333333333 0.009621965 
11 63.3 -3.7733333 -0.404410885 0.342955299 0.366666667 0.023711368 
12 66.6 -0.4733333 -0.050729987 0.47977034 0.4 0.07977034 
13 66.6 -0.4733333 -0.050729987 0.47977034 0.433333333 0.046437007 
14 66.6 -0.4733333 -0.050729987 0.47977034 0.466666667 0.013103674 
15 66.6 -0.4733333 -0.050729987 0.47977034 0.5 0.02022966 
16 66.6 -0.4733333 -0.050729987 0.47977034 0.533333333 0.053562993 
17 70 2.92666667 0.313668513 0.623113591 0.566666667 0.056446925 
18 70 2.92666667 0.313668513 0.623113591 0.6 0.023113591 
19 70 2.92666667 0.313668513 0.623113591 0.633333333 0.010219742 
20 73.3 6.22666667 0.667349411 0.747725514 0.666666667 0.081058847 
21 73.3 6.22666667 0.667349411 0.747725514 0.7 0.047725514 
22 73.3 6.22666667 0.667349411 0.747725514 0.733333333 0.014392181 
23 73.3 6.22666667 0.667349411 0.747725514 0.766666667 0.018941153 
24 73.3 6.22666667 0.667349411 0.747725514 0.8 0.052274486 
25 76.6 9.52666667 1.021030308 0.84637996 0.833333333 0.013046627 
26 76.6 9.52666667 1.021030308 0.84637996 0.866666667 0.020286706 
27 76.6 9.52666667 1.021030308 0.84637996 0.9 0.05362004 
28 76.6 9.52666667 1.021030308 0.84637996 0.933333333 0.086953373 
29 80 12.9266667 1.385428808 0.917039306 0.966666667 0.04962736 
30 83.3 16.2266667 1.739109706 0.958992266 1 0.041007734 
?̅? 67.07333       Lmax 0.086 
sd 9.330445       Ltabel 0.161 
∑ 2012.2       Judge  Normal 
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The Normality of Pre-test in Control Class  
No. 𝒙 𝒙 − ?̅? Zi F(Zi) S (Zi) |F (Zi)- S (Zi)| 
1. 30 -29.19 -2.142787244 0.016065093 0.033333333 0.01726824 
2.   40 -19.19 -1.408704598 0.079461267 0.066666667 0.012794601 
3. 40 -19.19 -1.408704598 0.079461267 0.1 0.020538733 
4. 46.6 -12.59 -0.924210051 0.177688482 0.133333333 0.044355148 
5. 46.6 -12.59 -0.924210051 0.177688482 0.166666667 0.011021815 
6. 46.6 -12.59 -0.924210051 0.177688482 0.2 0.022311518 
7. 50 -9.19 -0.674621952 0.249957991 0.233333333 0.016624658 
8. 50 -9.19 -0.674621952 0.249957991 0.266666667 0.016708675 
9.  50 -9.19 -0.674621952 0.249957991 0.3 0.050042009 
10.  50 -9.19 -0.674621952 0.249957991 0.333333333 0.083375342 
11. 50 -9.19 -0.674621952 0.249957991 0.366666667 0.116708675 
12. 53.3 -5.89 -0.432374678 0.332734559 0.4 0.067265441 
13. 53.3 -5.89 -0.432374678 0.332734559 0.433333333 0.100598774 
14. 53.3 -5.89 -0.432374678 0.332734559 0.466666667 0.133932107 
15. 56.6 -2.59 -0.190127405 0.424604648 0.5 0.075395352 
16. 60 0.81 0.059460694 0.523707414 0.533333333 0.009625919 
17. 60 0.81 0.059460694 0.523707414 0.566666667 0.042959252 
18. 60 0.81 0.059460694 0.523707414 0.6 0.076292586 
19. 63.3 4.11 0.301707967 0.618562653 0.633333333 0.01477068 
20. 66.6 7.41 0.543955241 0.706763863 0.666666667 0.040097196 
21. 66.6 7.41 0.543955241 0.706763863 0.7 0.006763863 
22. 70 10.81 0.79354334 0.786269336 0.733333333 0.052936002 
23. 70 10.81 0.79354334 0.786269336 0.766666667 0.019602669 
24. 70 10.81 0.79354334 0.786269336 0.8 0.013730664 
25.  73.3 14.11 1.035790613 0.849850081 0.833333333 0.016516748 
26. 76.6 17.41 1.278037887 0.899381966 0.866666667 0.032715299 
27.  76.6 17.41 1.278037887 0.899381966 0.9 0.000618034 
28.   76.6 17.41 1.278037887 0.899381966 0.933333333 0.033951367 
29.  80 20.81 1.527625986 0.936697287 0.966666667 0.02996938 
30. 90 30.81 2.261708632 0.988142294 1 0.011857706 
?̅? 59.19       Lmax 0.133 
sd 13.62244       Ltabel 0.161 
∑ 1775.9       Judge  Normal 
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The Normality of Post-test in Control Class 
 
No. 𝒙 𝒙 − ?̅? Zi F (Zi) S (Zi) |F(Zi)- S(Zi)| 
1 40 -20.5267 -1.901663632 0.028607572 0.033333333 0.004725762 
2 46.6 -13.9267 -1.290216086 0.098487821 0.066666667 0.031821155 
3 46.6 -13.9267 -1.290216086 0.098487821 0.1 0.001512179 
4 50 -10.5267 -0.975227956 0.164723599 0.133333333 0.031390266 
5 50 -10.5267 -0.975227956 0.164723599 0.166666667 0.001943068 
6 50 -10.5267 -0.975227956 0.164723599 0.2 0.035276401 
7 50 -10.5267 -0.975227956 0.164723599 0.233333333 0.068609734 
8 50 -10.5267 -0.975227956 0.164723599 0.266666667 0.101943068 
9 53.3 -7.22667 -0.669504182 0.251586957 0.3 0.048413043 
10 56.6 -3.92667 -0.363780409 0.358010997 0.333333333 0.024677663 
11 56.6 -3.92667 -0.363780409 0.358010997 0.366666667 0.00865567 
12 56.6 -3.92667 -0.363780409 0.358010997 0.4 0.041989003 
13 56.6 -3.92667 -0.363780409 0.358010997 0.433333333 0.075322337 
14 56.6 -3.92667 -0.363780409 0.358010997 0.466666667 0.10865567 
15 60 -0.52667 -0.048792279 0.480542418 0.5 0.019457582 
16 60 -0.52667 -0.048792279 0.480542418 0.533333333 0.052790916 
17 60 -0.52667 -0.048792279 0.480542418 0.566666667 0.086124249 
18 60 -0.52667 -0.048792279 0.480542418 0.6 0.119457582 
19 60 -0.52667 -0.048792279 0.480542418 0.633333333 0.152790916 
20 63.3 2.773333 0.256931494 0.601384171 0.666666667 0.065282495 
21 66.6 6.073333 0.562655268 0.713165175 0.7 0.013165175 
22 66.6 6.073333 0.562655268 0.713165175 0.733333333 0.020168158 
23 70 9.473333 0.877643398 0.809931365 0.766666667 0.043264698 
24 73.3 12.77333 1.183367171 0.881668169 0.8 0.081668169 
25 73.3 12.77333 1.183367171 0.881668169 0.833333333 0.048334836 
26 73.3 12.77333 1.183367171 0.881668169 0.866666667 0.015001502 
27 73.3 12.77333 1.183367171 0.881668169 0.9 0.018331831 
28 73.3 12.77333 1.183367171 0.881668169 0.933333333 0.051665164 
29 80 19.47333 1.804079074 0.964390544 0.966666667 0.002276122 
30 83.3 22.77333 2.109802848 0.982562329 1 0.017437671 
?̅? 60.52667       Lmax 0.152 
sd 10.79406       Ltabel 0.161 
∑ 1815.8       Judge  Normal 
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The Normality of Questionnaire in Experimental Class 
No.   Zi F (Zi) S (Zi) F(Zi)- S(Zi) 
|F(Zi)- 
S(Zi)| 
1 30 -32.75 -1.97514 0.024126 0.05 -0.02587362 0.025873618 
2 35 -27.75 -1.67359 0.047106 0.1 -0.05289422 0.052894217 
3 45 -17.75 -1.07049 0.142199 0.15 -0.00780135 0.007801345 
4 45 -17.75 -1.07049 0.142199 0.2 -0.05780135 0.057801345 
5 50 -12.75 -0.76895 0.220963 0.25 -0.02903729 0.02903729 
6 50 -12.75 -0.76895 0.220963 0.3 -0.07903729 0.07903729 
7 55 -7.75 -0.4674 0.320107 0.35 -0.0298926 0.029892601 
8 60 -2.75 -0.16585 0.434137 0.4 0.034137074 0.034137074 
9 60 -2.75 -0.16585 0.434137 0.45 -0.01586293 0.015862926 
10 65 2.25 0.135696 0.553969 0.5 0.053969328 0.053969328 
11 65 2.25 0.135696 0.553969 0.55 0.003969328 0.003969328 
12 65 2.25 0.135696 0.553969 0.6 -0.04603067 0.046030672 
13 70 7.25 0.437244 0.669033 0.65 0.01903271 0.01903271 
14 75 12.25 0.738791 0.769983 0.7 0.069983093 0.069983093 
15 75 12.25 0.738791 0.769983 0.75 0.019983093 0.019983093 
16 75 12.25 0.738791 0.769983 0.8 -0.03001691 0.030016907 
17 80 17.25 1.040339 0.850909 0.85 0.000908689 0.000908689 
18 80 17.25 1.040339 0.850909 0.9 -0.04909131 0.049091311 
19 85 22.25 1.341886 0.910184 0.95 -0.03981648 0.03981648 
20 90 27.25 1.643433 0.949853 1 -0.05014664 0.050146645 
𝑥̅ 62.75       Lmax   0.091 
sd 16.58114       Ltable   0.19 
∑ 1255       Judge   Normal 
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APPENDIX DATA HOMOGENEITY 
Data Homogeneity 
The data homogeneity of pre-test score in experimental class (X1) and control class 
(X2) 
No. X1 (X1)2 X2 (X2)2 
1 50 2500 53.3 2840.89 
2 46.6 2171.56 50 2500 
3 66.6 4435.56 70 4900 
4 73.3 5372.89 53.3 2840.89 
5 66.6 4435.56 70 4900 
6 63.3 4006.89 60 3600 
7 50 2500 50 2500 
8 76.6 5867.56 76.6 5867.56 
9 80 6400 53.3 2840.89 
10 30 900 50 2500 
11 60 3600 73.3 5372.89 
12 36.6 1339.56 40 1600 
13 73.3 5372.89 66.6 4435.56 
14 66.6 4435.56 60 3600 
15 53.3 2840.89 46.6 2171.56 
16 36.6 1339.56 80 6400 
17 70 4900 60 3600 
18 60 3600 50 2500 
19 66.6 4435.56 56.6 3203.56 
20 70 4900 40 1600 
21 63.3 4006.89 46.6 2171.56 
22 56.6 3203.56 66.6 4435.56 
23 60 3600 63.3 4006.89 
24 70 4900 30 900 
25 63.3 4006.89 90 8100 
26 60 3600 76.6 5867.56 
27 56.6 3203.56 70 4900 
28 66.6 4435.56 50 2500 
29 40 1600 46.6 2171.56 
30 70 4900 76.6 5867.56 
∑ 1802.4 112810.5 1775.9 110694.5 
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Homogeneity Table 
Source Variance Experiment Class Control Class 
Total 1802,4 1775,9 
N 30 30 
𝐱 60,08 59,19 
Variant (s)2 153,76 191,5456 
Standard Deviation 12,4 13,84 
 
F = 
𝐻𝑖𝑔ℎ𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
𝐿𝑜𝑤𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
 
 = 
191 ,54
153 ,76
 
 = 1,24 
Fcount  = 1,24 
N1 = Group – 1 
 = 2 – 1 = 1 
N2 =  group X (member of group – 1) 
 = 2 X (30 – 1) 
 = 58 
Nilai Ftable  =  Numerator degree (N1) = 1 and Denominator degree (N2) = 58 
  = 4, 01 
 From the calculation above, the researcher gets Fcount = 1,24 and from table F – 
Distribution with numerator degree = 1, denominator degree = 58 and α = 0,05 and F table = 
4, 01. Because Fcount is lower than Ftable (1,24 < 4, 01). It can be concluded that the data are 
homogenous. 
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The data homogeneity of post test score in experiment class (X1) and control Class (X2) 
No. X1 (X1)2 X2 (X2)2 
1 60 3600 56.6 3203.56 
2 56.6 3203.56 46.6 2171.56 
3 73.3 5372.89 73.3 5372.89 
4 76.6 5867.56 56.6 3203.56 
5 73.3 5372.89 73.3 5372.89 
6 66.6 4435.56 60 3600 
7 70 4900 56.6 3203.56 
8 76.6 5867.56 73.3 5372.89 
9 83.3 6938.89 60 3600 
10 40 1600 53.3 2840.89 
11 63.3 4006.89 66.6 4435.56 
12 56.6 3203.56 50 2500 
13 76.6 5867.56 70 4900 
14 70 4900 56.6 3203.56 
15 66.6 4435.56 50 2500 
16 56.6 3203.56 73.3 5372.89 
17 63.3 4006.89 60 3600 
18 66.6 4435.56 56.6 3203.56 
19 70 4900 60 3600 
20 76.6 5867.56 46.6 2171.56 
21 66.6 4435.56 40 1600 
22 63.3 4006.89 63.3 4006.89 
23 73.3 5372.89 60 3600 
24 80 6400 50 2500 
25 73.3 5372.89 83.3 6938.89 
26 66.6 4435.56 80 6400 
27 60 3600 73.3 5372.89 
28 73.3 5372.89 50 2500 
29 50 2500 50 2500 
30 63.3 4006.89 66.6 4435.56 
∑ 2012.2 137489.6 1815.8 113283.2 
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Homogeneity Table 
Source Variance Experiment Class Control Class 
Total 2012,2 1815,8 
N 30 30 
𝐱 67,07 60,52 
Variant (s)2 87,0489 116,4241 
Standard Deviation 9,33 10,79 
 
F = 
𝐻𝑖𝑔ℎ𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
𝐿𝑜𝑤𝑒𝑠𝑡  𝑉𝑎𝑟𝑖𝑎𝑛𝑐𝑒
 
 = 
116 ,4241
87 ,0489
 
 = 1,33 
Fcount  = 1,33 
N1 = Group – 1 
 = 2 – 1 = 1 
N2 =  group X (member of group – 1) 
 = 2 X (30 – 1) 
 = 58 
Nilai Ftable  =  Numerator degree (N1) = 1 and Denominator degree (N2) = 58 
  = 4, 01 
 From the calculation above, the researcher gets Fcount = 1,33 and from table F – 
Distribution with numerator degree = 1, denominator degree = 58 and α = 0,05 and F table = 
4, 01. Because Fcount is lower than Ftable (1,33 < 4, 01). It can be concluded that the data 
are homogenous. 
 
 
 
 
 
 
 
124 
 
APPENDIX QUESTIONNAIRE 
 
Nomor 
Responden 
Nomor Butir Angket 
  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
2 1 1 1 1 1 0 1 0 1 1 1 1 1 1 0 1 1 0 1 1 
3 1 1 0 1 0 0 0 1 1 1 1 1 1 0 1 0 0 0 0 1 
4 0 1 1 0 0 0 0 0 0 1 1 1 0 0 1 0 0 0 0 0 
5 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 0 0 1 0 1 
6 1 1 1 0 0 1 1 0 1 0 1 1 1 1 1 1 0 1 1 1 
7 1 1 1 0 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 
8 0 1 0 0 1 1 1 0 0 0 1 1 1 1 1 1 1 0 1 1 
9 1 1 1 0 1 1 1 1 0 0 1 1 1 0 0 0 1 1 1 1 
10 0 1 1 0 0 1 1 0 0 1 1 1 1 0 0 0 0 0 0 1 
11 1 1 1 0 1 1 1 1 0 1 1 1 1 0 1 0 1 1 0 1 
12 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 
13 0 1 1 1 0 1 1 0 0 1 1 1 0 1 0 1 1 1 0 1 
14 1 1 1 0 0 0 1 1 0 1 1 1 1 0 0 1 0 1 1 1 
15 0 1 0 0 0 1 1 1 0 1 1 1 1 0 0 1 0 0 0 1 
16 0 1 0 0 1 1 1 1 0 0 1 1 1 1 0 0 1 0 0 1 
17 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 
18 0 1 1 0 0 1 1 1 0 1 1 1 0 1 1 1 0 1 0 1 
19 0 1 0 1 0 1 1 1 0 1 1 0 0 0 0 0 0 0 1 1 
20 1 1 0 0 0 0 1 1 0 0 1 1 0 0 0 0 0 0 0 1 
∑ 12 20 13 7 9 15 18 12 6 15 20 18 14 11 10 9 9 10 10 19 
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APPENDIX HYPOTHESIS TESTING (INDEPENDENT SAMPLE) 
 
  Post Test Experiment   Pre-Test Experiment   
No X (X1-X) (X1-X)2 X (X2-X) (X2-X)2 
1 60 -7.07333 50.032 56.6 -3.92667 15.41874 
2 56.6 -10.4733 109.6906 46.6 -13.9267 193.9521 
3 73.3 6.22667 38.77142 73.3 12.77333 163.158 
4 76.6 9.52667 90.75744 56.6 -3.92667 15.41874 
5 73.3 6.22667 38.77142 73.3 12.77333 163.158 
6 66.6 -0.47333 0.224041 60 -0.52667 0.277381 
7 70 2.92667 8.565397 56.6 -3.92667 15.41874 
8 76.6 9.52667 90.75744 73.3 12.77333 163.158 
9 83.3 16.22667 263.3048 60 -0.52667 0.277381 
10 40 -27.0733 732.9652 53.3 -7.22667 52.22476 
11 63.3 -3.77333 14.23802 66.6 6.07333 36.88534 
12 56.6 -10.4733 109.6906 50 -10.5267 110.8108 
13 76.6 9.52667 90.75744 70 9.47333 89.74398 
14 70 2.92667 8.565397 56.6 -3.92667 15.41874 
15 66.6 -0.47333 0.224041 50 -10.5267 110.8108 
16 56.6 -10.4733 109.6906 73.3 12.77333 163.158 
17 63.3 -3.77333 14.23802 60 -0.52667 0.277381 
18 66.6 -0.47333 0.224041 56.6 -3.92667 15.41874 
19 70 2.92667 8.565397 60 -0.52667 0.277381 
20 76.6 9.52667 90.75744 46.6 -13.9267 193.9521 
21 66.6 -0.47333 0.224041 40 -20.5267 421.3442 
22 63.3 -3.77333 14.23802 63.3 2.77333 7.691359 
23 73.3 6.22667 38.77142 60 -0.52667 0.277381 
24 80 12.92667 167.0988 50 -10.5267 110.8108 
25 73.3 6.22667 38.77142 83.3 22.77333 518.6246 
26 66.6 -0.47333 0.224041 80 19.47333 379.2106 
27 60 -7.07333 50.032 73.3 12.77333 163.158 
28 73.3 6.22667 38.77142 50 -10.5267 110.8108 
29 50 -17.0733 291.4986 50 -10.5267 110.8108 
30 63.3 -3.77333 14.23802 66.6 6.07333 36.88534 
∑ 2012.2   2524.659 1815.8   3378.839 
N 30     30     
X 67.07333     60.52667     
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𝑆 =  √
(𝑛1 − 1)𝑠1
2 + (𝑛2 − 1)𝑠2
2
𝑛1 + 𝑛2 − 2
 
= √
(30 − 1) 87,05 + (30 − 1) 116,51
30 + 30 − 2
 
= √
(29) 87,05 + (29)116,51
58
 
= √
2524,45 + 3376,79
58
 
= √101,73 
= 10,08 
And find t-value, the researcher used formula: 
𝑡 =
?̅?1 − ?̅?2
𝑠√
1
𝑛1
+
1
𝑛2
 
=
67,07 − 60,52
10,08√
1
30 +
1
30
 
=  
6,55
10,08(0,25)
 
= 2,59 
The value of the t-table with df = 30+30-2 = 58 and significant level (alpha) = 5% was 
2,002. As the value 2,59 > 2,002. It means that Ho is rejected and Ha is accepted. There was 
significant difference between the mean scores of the experimental class and control class. 
It can be concluded that the experimental class taught using story pyramid strategy is more 
effective than the control class taught using small group discussion strategy. 
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T-TABLE 
 
d.f. 
TINGKAT SIGNIFIKAN 
20%  10%  5%  2%  1%  0,2%  0,1% 
1  3,078  6,314  12,706  31,821  63,657  318,309  636,619 
2  1,886  2,920  4,303  6,965  9,925  22,327  31,599 
3  1,638  2,353  3,182  4,541  5,841  10,215  12,924 
4  1,533  2,132  2,776  3,747  4,604  7,173  8,610 
5  1,476  2,015  2,571  3,365  4,032  5,893  6,869 
6  1,440  1,943  2,447  3,143  3,707  5,208  5,959 
7  1,415  1,895  2,365  2,998  3,499  4,785  5,408 
8  1,397  1,860  2,306  2,896  3,355  4,501  5,041 
9  1,383  1,833  2,262  2,821  3,250  4,297  4,781 
10  1,372  1,812  2,228  2,764  3,169  4,144  4,587 
11  1,363  1,796  2,201  2,718  3,106  4,025  4,437 
12  1,356  1,782  2,179  2,681  3,055  3,930  4,318 
13  1,350  1,771  2,160  2,650  3,012  3,852  4,221 
14  1,345  1,761  2,145  2,624  2,977  3,787  4,140 
15  1,341  1,753  2,131  2,602  2,947  3,733  4,073 
16  1,337  1,746  2,120  2,583  2,921  3,686  4,015 
17  1,333  1,740  2,110  2,567  2,898  3,646  3,965 
18  1,330  1,734  2,101  2,552  2,878  3,610  3,922 
19  1,328  1,729  2,093  2,539  2,861  3,579  3,883 
20  1,325  1,725  2,086  2,528  2,845  3,552  3,850 
21  1,323  1,721  2,080  2,518  2,831  3,527  3,819 
22  1,321  1,717  2,074  2,508  2,819  3,505  3,792 
23  1,319  1,714  2,069  2,500  2,807  3,485  3,768 
24  1,318  1,711  2,064  2,492  2,797  3,467  3,745 
25  1,316  1,708  2,060  2,485  2,787  3,450  3,725 
26  1,315  1,706  2,056  2,479  2,779  3,435  3,707 
27  1,314  1,703  2,052  2,473  2,771  3,421  3,690 
28  1,313  1,701  2,048  2,467  2,763  3,408  3,674 
29  1,311  1,699  2,045  2,462  2,756  3,396  3,659 
30  1,310  1,697  2,042  2,457  2,750  3,385  3,646 
31  1,309  1,696  2,040  2,453  2,744  3,375  3,633 
32  1,309  1,694  2,037  2,449  2,738  3,365  3,622 
33  1,308  1,692  2,035  2,445  2,733  3,356  3,611 
34  1,307  1,691  2,032  2,441  2,728  3,348  3,601 
35  1,306  1,690  2,030  2,438  2,724  3,340  3,591 
36  1,306  1,688  2,028  2,434  2,719  3,333  3,582 
37  1,305  1,687  2,026  2,431  2,715  3,326  3,574 
38  1,304  1,686  2,024  2,429  2,712  3,319  3,566 
128 
 
39  1,304  1,685  2,023  2,426  2,708  3,313  3,558 
40  1,303  1,684  2,021  2,423  2,704  3,307  3,551 
41  1,303  1,683  2,020  2,421  2,701  3,301  3,544 
42  1,302  1,682  2,018  2,418  2,698  3,296  3,538 
43  1,302  1,681  2,017  2,416  2,695  3,291  3,532 
44  1,301  1,680  2,015  2,414  2,692  3,286  3,526 
45  1,301  1,679  2,014  2,412  2,690  3,281  3,520 
46  1,300  1,679  2,013  2,410  2,687  3,277  3,515 
47  1,300  1,678  2,012  2,408  2,685  3,273  3,510 
48  1,299  1,677  2,011  2,407  2,682  3,269  3,505 
49  1,299  1,677  2,010  2,405  2,680  3,265  3,500 
50  1,299  1,676  2,009  2,403  2,678  3,261  3,496 
51  1,298  1,675  2,008  2,402  2,676  3,258  3,492 
52  1,298  1,675  2,007  2,400  2,674  3,255  3,488 
53  1,298  1,674  2,006  2,399  2,672  3,251  3,484 
54  1,297  1,674  2,005  2,397  2,670  3,248  3,480 
55  1,297  1,673  2,004  2,396  2,668  3,245  3,476 
56  1,297  1,673  2,003  2,395  2,667  3,242  3,473 
57  1,297  1,672  2,002  2,394  2,665  3,239  3,470 
58  1,296  1,672  2,002  2,392  2,663  3,237  3,466 
59  1,296  1,671  2,001  2,391  2,662  3,234  3,463 
60  1,296  1,671  2,000  2,390  2,660  3,232  3,460 
61  1,296  1,670  2,000  2,389  2,659  3,229  3,457 
62  1,295  1,670  1,999  2,388  2,657  3,227  3,454 
63  1,295  1,669  1,998  2,387  2,656  3,225  3,452 
64  1,295  1,669  1,998  2,386  2,655  3,223  3,449 
65  1,295  1,669  1,997  2,385  2,654  3,220  3,447 
66  1,295  1,668  1,997  2,384  2,652  3,218  3,444 
67  1,294  1,668  1,996  2,383  2,651  3,216  3,442 
68  1,294  1,668  1,995  2,382  2,650  3,214  3,439 
69  1,294  1,667  1,995  2,382  2,649  3,213  3,437 
70  1,294  1,667  1,994  2,381  2,648  3,211  3,435 
71  1,294  1,667  1,994  2,380  2,647  3,209  3,433 
72  1,293  1,666  1,993  2,379  2,646  3,207  3,431 
73  1,293  1,666  1,993  2,379  2,645  3,206  3,429 
74  1,293  1,666  1,993  2,378  2,644  3,204  3,427 
75  1,293  1,665  1,992  2,377  2,643  3,202  3,425 
76  1,293  1,665  1,992  2,376  2,642  3,201  3,423 
77  1,293  1,665  1,991  2,376  2,641  3,199  3,421 
78  1,292  1,665  1,991  2,375  2,640  3,198  3,420 
79  1,292  1,664  1,990  2,374  2,640  3,197  3,418 
80  1,292  1,664  1,990  2,374  2,639  3,195  3,416 
81  1,292  1,664  1,990  2,373  2,638  3,194  3,415 
82  1,292  1,664  1,989  2,373  2,637  3,193  3,413 
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83  1,292  1,663  1,989  2,372  2,636  3,191  3,412 
84  1,292  1,663  1,989  2,372  2,636  3,190  3,410 
85  1,292  1,663  1,988  2,371  2,635  3,189  3,409 
86  1,291  1,663  1,988  2,370  2,634  3,188  3,407 
87  1,291  1,663  1,988  2,370  2,634  3,187  3,406 
88  1,291  1,662  1,987  2,369  2,633  3,185  3,405 
89  1,291  1,662  1,987  2,369  2,632  3,184  3,403 
90  1,291  1,662  1,987  2,368  2,632  3,183  3,402 
91  1,291  1,662  1,986  2,368  2,631  3,182  3,401 
92  1,291  1,662  1,986  2,368  2,630  3,181  3,399 
93  1,291  1,661  1,986  2,367  2,630  3,180  3,398 
94  1,291  1,661  1,986  2,367  2,629  3,179  3,397 
95  1,291  1,661  1,985  2,366  2,629  3,178  3,396 
96  1,290  1,661  1,985  2,366  2,628  3,177  3,395 
97  1,290  1,661  1,985  2,365  2,627  3,176  3,394 
98  1,290  1,661  1,984  2,365  2,627  3,175  3,393 
99  1,290  1,660  1,984  2,365  2,626  3,175  3,392 
100  1,290  1,660  1,984  2,364  2,626  3,174  3,390 
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Titik Persentase Distribusi F untuk Probabilita = 0,05 
 
df 
untuk 
penyeb
ut (N2) 
df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 1
3 
14 15 
1 161 199 216 225 230 234 237 239 241 242 243 244 245 245 246 
2 18.5
1 
19.0
0 
19.1
6 
19.2
5 
19.3
0 
19.3
3 
19.3
5 
19.3
7 
19.3
8 
19.4
0 
19.4
0 
19.4
1 
19.4
2 
19.4
2 
19.4
3 3 10.
3 
9.55 9.28 9.12 9.01 8.94 8.89 8.85 8.81 8.79 8.76 8.74 8.7
3 
8.71 8.70 
4 7.71 6.94 6.59 6.39 6.26 6.16 6.09 6.04 6.00 5.96 5.94 5.91 5.8
9 
5.87 5.86 
5 6.61 5.79 5.41 5.19 5.05 4.95 4.88 4.82 4.77 4.74 4.70 4.68 4.6
6 
4.64 4.62 
6 5.99 5.14 4.76 4.53 4.39 4.28 4.21 4.15 4.10 4.06 4.03 4.00 3.9
8 
3.96 3.94 
7 5.59 4.74 4.35 4.12 3.97 3.87 3.79 3.73 3.68 3.64 3.60 3.57 3.5
5 
3.53 3.51 
8 5.32 4.46 4.07 3.84 3.69 3.58 3.50 3.44 3.39 3.35 3.31 3.28 3.2
6 
3.24 3.22 
9 5.12 4.26 3.86 3.63 3.48 3.37 3.29 3.23 3.18 3.14 3.10 3.07 3.0
5 
3.03 3.01 
10 4.96 4.10 3.71 3.48 3.33 3.22 3.14 3.07 3.02 2.98 2.94 2.91 2.8
9 
2.86 2.85 
11 4.84 3.98 3.59 3.36 3.20 3.09 3.01 2.95 2.90 2.85 2.82 2.79 2.7
6 
2.74 2.72 
12 4.75 3.89 3.49 3.26 3.11 3.00 2.91 2.85 2.80 2.75 2.72 2.69 2.6
6 
2.64 2.62 
13 4.67 3.81 3.41 3.18 3.03 2.92 2.83 2.77 2.71 2.67 2.63 2.60 2.5
8 
2.55 2.53 
14 4.60 3.74 3.34 3.11 2.96 2.85 2.76 2.70 2.65 2.60 2.57 2.53 2.5
1 
2.48 2.46 
15 4.54 3.68 3.29 3.06 2.90 2.79 2.71 2.64 2.59 2.54 2.51 2.48 2.4
5 
2.42 2.40 
16 4.49 3.63 3.24 3.01 2.85 2.74 2.66 2.59 2.54 2.49 2.46 2.42 2.4
0 
2.37 2.35 
17 4.45 3.59 3.20 2.96 2.81 2.70 2.61 2.55 2.49 2.45 2.41 2.38 2.3
5 
2.33 2.31 
18 4.41 3.55 3.16 2.93 2.77 2.66 2.58 2.51 2.46 2.41 2.37 2.34 2.3
1 
2.29 2.27 
19 4.38 3.52 3.13 2.90 2.74 2.63 2.54 2.48 2.42 2.38 2.34 2.31 2.2
8 
2.26 2.23 
20 4.35 3.49 3.10 2.87 2.71 2.60 2.51 2.45 2.39 2.35 2.31 2.28 2.2
5 
2.22 2.20 
21 4.32 3.47 3.07 2.84 2.68 2.57 2.49 2.42 2.37 2.32 2.28 2.25 2.2
2 
2.20 2.18 
22 4.30 3.44 3.05 2.82 2.66 2.55 2.46 2.40 2.34 2.30 2.26 2.23 2.2
0 
2.17 2.15 
23 4.28 3.42 3.03 2.80 2.64 2.53 2.44 2.37 2.32 2.27 2.24 2.20 2.1
8 
2.15 2.13 
24 4.26 3.40 3.01 2.78 2.62 2.51 2.42 2.36 2.30 2.25 2.22 2.18 2.1
5 
2.13 2.11 
25 4.24 3.39 2.99 2.76 2.60 2.49 2.40 2.34 2.28 2.24 2.20 2.16 2.1
4 
2.11 2.09 
26 4.23 3.37 2.98 2.74 2.59 2.47 2.39 2.32 2.27 2.22 2.18 2.15 2.1
2 
2.09 2.07 
27 4.21 3.35 2.96 2.73 2.57 2.46 2.37 2.31 2.25 2.20 2.17 2.13 2.1
0 
2.08 2.06 
28 4.20 3.34 2.95 2.71 2.56 2.45 2.36 2.29 2.24 2.19 2.15 2.12 2.0
9 
2.06 2.04 
29 4.18 3.33 2.93 2.70 2.55 2.43 2.35 2.28 2.22 2.18 2.14 2.10 2.0
8 
2.05 2.03 
30 4.17 3.32 2.92 2.69 2.53 2.42 2.33 2.27 2.21 2.16 2.13 2.09 2.0
6 
2.04 2.01 
31 4.16 3.30 2.91 2.68 2.52 2.41 2.32 2.25 2.20 2.15 2.11 2.08 2.0
5 
2.03 2.00 
32 4.15 3.29 2.90 2.67 2.51 2.40 2.31 2.24 2.19 2.14 2.10 2.07 2.0
4 
2.01 1.99 
33 4.14 3.28 2.89 2.66 2.50 2.39 2.30 2.23 2.18 2.13 2.09 2.06 2.0
3 
2.00 1.98 
34 4.13 3.28 2.88 2.65 2.49 2.38 2.29 2.23 2.17 2.12 2.08 2.05 2.0
2 
1.99 1.97 
35 4.12 3.27 2.87 2.64 2.49 2.37 2.29 2.22 2.16 2.11 2.07 2.04 2.0
1 
1.99 1.96 
36 4.11 3.26 2.87 2.63 2.48 2.36 2.28 2.21 2.15 2.11 2.07 2.03 2.0
0 
1.98 1.95 
37 4.11 3.25 2.86 2.63 2.47 2.36 2.27 2.20 2.14 2.10 2.06 2.02 2.0
0 
1.97 1.95 
38 4.10 3.24 2.85 2.62 2.46 2.35 2.26 2.19 2.14 2.09 2.05 2.02 1.9
9 
1.96 1.94 
39 4.09 3.24 2.85 2.61 2.46 2.34 2.26 2.19 2.13 2.08 2.04 2.01 1.9
8 
1.95 1.93 
40 4.08 3.23 2.84 2.61 2.45 2.34 2.25 2.18 2.12 2.08 2.04 2.00 1.9
7 
1.95 1.92 
41 4.08 3.23 2.83 2.60 2.44 2.33 2.24 2.17 2.12 2.07 2.03 2.00 1.9
7 
1.94 1.92 
42 4.07 3.22 2.83 2.59 2.44 2.32 2.24 2.17 2.11 2.06 2.03 1.99 1.9
6 
1.94 1.91 
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43 4.07 3.21 2.82 2.59 2.43 2.32 2.23 2.16 2.11 2.06 2.02 1.99 1.9
6 
1.93 1.91 
44 4.06 3.21 2.82 2.58 2.43 2.31 2.23 2.16 2.10 2.05 2.01 1.98 1.9
5 
1.92 1.90 
45 4.06 3.20 2.81 2.58 2.42 2.31 2.22 2.15 2.10 2.05 2.01 1.97 1.9
4 
1.92 1.89 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 2.00 1.97 1.9
4 
1.91 1.89 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 2.00 1.96 1.9
3 
1.91 1.88 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 1.99 1.95 1.9
2 
1.89 1.87 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 1.98 1.95 1.9
2 
1.89 1.87 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 1.98 1.94 1.9
1 
1.89 1.86 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 1.97 1.93 1.9
0 
1.88 1.85 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 1.96 1.92 1.8
9 
1.87 1.84 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 1.96 1.92 1.8
9 
1.86 1.84 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 1.95 1.92 1.8
9 
1.86 1.84 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 1.95 1.91 1.8
8 
1.86 1.83 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 1.95 1.91 1.8
8 
1.85 1.83 
63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.85 1.82 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.84 1.82 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 1.93 1.90 1.8
7 
1.84 1.82 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 1.93 1.90 1.8
7 
1.84 1.82 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 1.93 1.90 1.8
6 
1.84 1.81 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 1.93 1.89 1.8
6 
1.84 1.81 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 1.93 1.89 1.8
6 
1.83 1.81 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 1.92 1.89 1.8
5 
1.83 1.80 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.83 1.80 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.82 1.80 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 1.92 1.88 1.8
5 
1.82 1.80 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.80 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.79 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 1.91 1.88 1.8
4 
1.82 1.79 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.82 1.79 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.81 1.79 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.91 1.87 1.8
4 
1.81 1.79 
84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.90 1.87 1.8
4 
1.81 1.79 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8
4 
1.81 1.79 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8
4 
1.81 1.78 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.87 1.8
3 
1.81 1.78 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.86 1.8
3 
1.81 1.78 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
 
 
132 
 
 
 
 
133 
 
Tabel Nilai r Product Moment 
 
 
N Taraf Signif N Taraf Signif N Taraf Signif 
5% 10% 5% 10% 5% 10% 
3  0,997  0,999  27  0,381  0,487  55  0,266  0,345 
4  0,950  0,990  28  0,374  0,478  60  0,254  0,330 
5  0,878  0,959  29  0,367  0,470  65  0,244  0,317 
6  0,811  0,917  30  0,361  0,463  70  0,235  0,306 
7  0,754  0,874  31  0,355  0,456  75  0,227  0,296 
8  0,707  0,834  32  0,349  0,449  80  0,220  0,286 
9  0,666  0,798  33  0,344  0,442  85  0,213  0,278 
10  0,632  0,765  34  0,339  0,436  90  0,207  0,270 
11  0,602  0,735  35  0,334  0,430  95  0,202  0,263 
12  0,576  0,708  36  0,329  0,424  100  0,195  0,256 
13  0,553  0,684  37  0,325  0,418  125  0,176  0,230 
14  0,532  0,661  38  0,320  0,413  150  0,159  0,210 
15  0,514  0,641  39  0,316  0,408  175  0,148  0,194 
16  0,497  0,623  40  0,312  0,403  200  0,138  0,181 
17  0,482  0,606  41  0,308  0,398  300  0,113  0,148 
18  0,468  0,590  42  0,304  0,393  400  0,098  0,128 
19  0,456  0,575  43  0,301  0,389  500  0,088  0,115 
20  0,444  0,561  44  0,297  0,384  600  0,080  0,105 
21  0,433  0,549  45  0,294  0,380  700  0,074  0,097 
22  0,423  0,537  46  0,291  0,376  800  0,070  0,091 
23  0,413  0,526  47  0,288  0,372  900  0,065  0,086 
24  0,404  0,515  48  0,284  0,368  1000  0,062  0,081 
25  0,396  0,505  49  0,281  0,364    
26  0,388  0,496  50  0,279  0,361    
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Angket Respon Siswa Terhadap Pembelajaran Menggunakan Story Pyramid Strategy. 
Materi Narrative Text Dan Recount Text. 
 
Nama :      Kelas : 
Petunjuk 
1. Isilah kuesioner ini secara jujur dan sesuai dengan fakta. Pengisian kuisioner ini tidak ada 
hubungannya dengan nilai. 
2. Bacalah setiap pertanyaan dan pilihlah jawaban “Ya” atau “Tidak” dengan memberi tanda 
centang (V) pada kolom yang disediakan. 
No. Pernyataan Ya Tidak 
1. Saya menyukai pelajaran Bahasa Inggris.   
2. Mengikuti pembelajaran menggunakan Story Pyramid merupakan 
pengalaman baru untuk saya. 
  
3. Pembelajaran menggunakan Story Pyramid sangat menarik dan 
menyenangkan 
  
4. Saya kesulitan untuk membuat story pyramid pada awal mencoba 
karena sedikit kosakata yang saya pahami. 
  
5. Saya memahami Story Pyramid Strategy dengan baik   
6. Pembelajaran Story Pyramid mendorong saya dalam kemandirian.   
7. Story Pyramid dapat membantu untuk memahami materi yang 
dijelaskan. 
  
8. Membaca dan memahami bacaan narrative text dan recount text itu 
sulit. 
  
9. Dengan Story Pyramid, saya memahami sebuah text lebih cepat.   
10. Dengan Story Pyramid, saya dapat menjawab soal dengan benar.   
11. Story Pyramid membantu saya untuk menemukan hal-hal penting 
dalam text. 
  
12. Story Pyramid cocok digunakan untuk recount text and narrative 
text. 
  
13. Setelah memahami Story Pyramid Strategy, saya menjadi lebih 
termotivasi dalam mencoba mengakplikasikan dalam text 
selanjutnya. 
  
14. Instrumen soal mudah dipahami.   
15. Soal-soal dalam tes sesuai dengan kompetensi yang saya miliki.   
16.  Soal -soal yang dibuat terlalu sulit diaplikasikan pada Story 
Pyramid Strategy 
  
17.  Saya merasa jenuh mengerjakan soal menggunnakan Story pyramid 
strategy 
  
18. Story pyramid tidak cocok untuk saya.   
19. Karena banak vocabulary yang tidak saya ketahui, Story Pyramid 
sangat sulit dilakukan. 
  
20. Saya memiliki keinginan untuk memahami Story Pyramid Strategy 
agar dapat digunakan untuk menjawab soal dengan benar.  
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INTERVIEW GUIDELINE 
 
The interview guideline with students. 
1.  Bagaimana pembelajaran reading di kelas? 
2. Apakah kesulitan yang Anda rasakan dalam memahami teks Bahasa Inggris? 
3. Strategi membaca apa yang telah diajarkan oleh guru? 
4. Apakah Anda bertanya kepada guru jika menemui kesulitan dalam memahami teks 
Bahasa Inggris? 
5. Apakah guru memfasilitasi Anda untuk bertukar pendapat dengan siswa lain tentang 
pemahaman Anda terhadap bacaan 
6.  Setelah mengikuti pembelajaran reading menggunakan Story Pyramid, bagaimana 
pendapat Anda tentang strategi ini? 
7. Apakah menurut Anda strategi ini membantu dalam memahami teks Bahasa Inggris? 
8. Apakah Story Pyramid yang dibuat membantu Anda dalam menjawab soal? 
9. Apakah Story Pyramid tersebut juga membantu Anda dalam mengingat informasi 
penting dalam teks? 
10. Apakah menurut Anda strategi ini dapat diterapkan untuk pembelajaran reading 
berikutnya? 
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INTERVIEW TRANSCRIPTS 
 
NB : 
R  : Researcher 
S  : Student 
 
Interview 1 
Nama : Abdurrahman  
Nomor : 2  
 
R : Ini Abdurrahman ya?   
S : Iya bu. Ada apa? 
R : Mau untuk wawancara sebentar boleh? 
S : Ya, Bu. Silahkan. 
R : Kemarin pembelajaran Bahasa Inggris bagaimana menurut kamu? 
S : Ya begitu bu. Banyak bacaan, saya tidak suka bacaan yang panjang apalagi Bahasa 
Inggris. 
R : Jadi kamu kesulitan memahami teksnya? 
S : iya Bu. Saya kan orang Jawa. 
R : iya benar. Sebelumnya waktu pembelajaran Bahasa Inggris saat membahas tentang 
reading, pernah diajarkan memakaii strategi seperti itu tidak? 
S  : Biasanya sekedar mengartikan kemudian menjawab pertanyaan, Bu. 
R : kemudian kamu bertanya tidak kepaada guru jika ada kesulitan saat membaca 
teksnya? 
S : Jarang, Bu. Biasanya bertanya kepada teman saja supaya langsung mendapat 
jawaban haha 
R : oh seperti itu. Sering atau tidak saat mengerjakan soal teks, guru menyuruh kalian 
untuk bertukar pendapat dengan teman lain? 
S : lupa, Bu. Sepertinya hanya mengerjakan saja. Jika bertukar pendapat dengan teman 
sebangku. 
R : Kemarin sudah diajarkan tentang Story Pyramid kemudian latihan untuk 
mengerjakan Story Pyramid. Susah atau tidak? 
S : Susah, Bu. Karena tidak tahu setting-setting seperti itu. Kadang ada kata yang 
dimasukkan kebanyakan. Tapi kalau latihan terus pasti bisa, Bu. 
R : Iya benar. Makanya belajar terus. Nanti kalau sudah pandai enak jika ada soal teks 
Bahasa Inggris. 
S : Iya, Bu.  
R : Menurut kamu, Story Pyramid membantu kamu mengingat informasi di teks tidak?  
S : Bantu, Bu. Kemarin waktu mengerjakan soal lihat di Story Pyramidnya itu nantj 
awabnnya ketemu. Tapi lama, Bu. 
R : Terakhir. Menurut kamu Story Pyramid Strategy ini cocok atau tidak diterapkan saat 
pelajaran Bahasa Inggris untuk pembelajaran reading? 
S : Cocok, Bu. Tapi karena banyak yang tidak mengerti artinya apa  menjadi susah hehe.  
R : Berarti kosakatanya harus ditambah lagi.  
S : Insya Allah, Bu. Tidak janji. Hehe 
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R : iya sudah, terima kasih. 
S : Iya, Bu. sama-sama. 
 
Interview 2 
Nama : Ardhana F H 
Nomor : 11 
 
R : Boleh mengganggu sebentar? 
S : Iya bu.  
R  : Minta bantuannya satu ntuk di wawancara bisa.? 
S : saya juga boleh, Bu. 
R : sNamanya Ardhana kan? 
S : Iya, Bu.  
R : Langsung saja ya. Kemarin waktu dikelas gimana pelajarannya? 
S : agak jenuh sedikit. Soalnya kalau membaca teks panjang panjang. Apalagi banyak 
soalnya, Bu. 
R : Ada kesulitan saat memahami teks? 
S : Kesulitan apa ya bu… cuma teksnya panjang jadi harus baca lama. Itu sih, Bu. 
R : apakah belum diajarkan oleh guru waktu mengerjakan soal yang ada teksnya 
menggunakan semacam strategi-strategi begitu? 
S : Strategi menerjemahkan teks, Bu. Kemudian menjawab. Hehe 
R : Kamu sering bertanya tidak ketika ada kata yang sulit? 
S : Iya, Bu. Kalau tidak ada dikamus baru beretanya. Tetapi jarang. 
R : Sering diadakan tukar pendapat dengan teman atau gurunya tidak? 
S : Lupa, Bu. Biasanya dengan sebelah meja atau belakang meja. Bertanya ini gimana, 
kenapa jawabannya beda. 
R : kemarin waktu pelajaran Bahasa Inggris menggunakan Story Pyramid bisa tidak? 
S : Pertama kali saat mencoba bingung memasukkan kata. Ada yang kelebihan. 
Terkadang dengan teman sebelah itu beda kalimat yang dimasukkan, Bu. Jadi 
bingung. Tapi saat latihan lagi tidak begitu membingungkan, Bu.  
R : Menurut kamu, Story Pyramid memebantu kamu tidak saat mengerjakan soal? 
S : Iya, Bu. Tapi kalau bingung masih tetap tanya teman.  
R : Apa tidak ingat apa yang dimasukin di Story Pyramid? 
S : Ingat, Bu. Tanya untuk memastikan saja. Nanti saat menjawab soal ingat tentang 
apa- yang kita tulis. 
R : begitu maksudnya. Menurut kamu untuk pembelajaran selanjutnya, Story Pyramid 
bisa digunakan atau tidak? 
S : Bisa, Bu. Yang penting soalnya jangan susah-susah pasti bisa. Hehee 
R :  nanti bilang sama gurunya ya. Terima kasih Ardhana. 
S : Ya, Bu. Sama-sama. 
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Interview 3 
Nama : Fitriana R M E 
Nomor : 30 
 
R : fitri boleh wawancara sebentar? 
S : Tentang apa, Bu?  
R : Tentang Story Pyramid yang Ibu ajarkan kemarin. Bagaimana respon kamu setelah 
mempelajari Story Pyramid. 
S : nggeh, Bu. 
R :  menurut kamu kemarin itu pelajaran readingnya bagaimana? 
S : Reading, Bu? Yang soal teks itu, Bu? 
R : Iya yang itu. 
S : Kalau pelajaran readingnya sama seperti pak Pit bu kalau ada soal. Tapi kemarin 
menggunakan seperti bentuk-bentuk itu ya bu?  
R : Iya. Pakai Story Pyramid strategi. Kamu saat pelajaran Bahasa Inggris kemudian ada 
teks-teks begitu ada kesulitan tidak? 
S : Kesulitan pasti ada bu. Seperti tidak tahu artinya begitu. 
R : sebelumnya pernah diajarkan tidak oleh guru menggunakan strategi-strategi 
semacamnya saat mengajar? 
S : lupa bu kalau tentang strategi-strategi seperti itu. Biasanya hanya diajarkan 
menggunakan rumus, kemudian mengerjakan soal, Bu.  
R : Waktu pelajaran pernah bertanya dengan guru tidak kalau ada yang susah? Atau 
malah takut kemudian bertanya dengan teman saja? 
S : ya kalau takut tidak bu. Tapi biasanya bertanya dengan teman dulu jika tidak tahu 
jawabannya baru bertanya. 
R : Pernah diadakan semacam diskusi dengan teman yang lain tidak waktu dikelas? 
S : hmm lupa  bu. Sepertinya hanya saat mengkoreksi bersama, Bu. 
R : Kemarin setelah Ibu mengajarkan tentang Story Pyramid, bagaimana respon kamu? 
S : bagus, bu. Kita semacam merangkum yang ada di teks tapi ada batasan kata.  
R : berarti apakah membantu kamu  untuk mengerjakan soal? 
S : membantu Bu kalau ada soal, yang jawabannya ada di Story Pyramid. 
R :  kemarin mencoba membuat Story Pyramid, kamu ingat tidak informasi yang ditulis?  
S : Ingat, Bu.  
R : kemudian yang terakhir, menurut kamu strategi ini cocok tidak untuk pembelajaran 
reading selanjutnya? 
S : Cocok, Bu. Tapi contohnya harus banyak jadi nanti pas mengerjakan tidak kesulitan.  
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Interview 4 
Nama : Fatimah C N 
Nomor : 29 
 
R : Fatimah, boleh wawancara sebentar? 
S : Iya, Bu 
R : Ingin wawancara tentang Story Pyramid yang kemarin. Bagaimana respon kamu.  
Bagaimana pembelajaran reading di kelas Kemarin? 
S : bosen, Bu. Baca terus, soal terus. Tapi biasanya juga begitu, Bu. Soal terus. 
R :  seperti itu reading.  Apakah mengalami kesulitan dalam memahami teks Bahasa 
Inggris? 
S : Iya, Bu. Susah menurut saya. Tapi saya tidak tahu jika yang lain bagaimana. 
R : pernah diajarkan strategi-strategi saat mengerjakan soal? 
S : seingat saya belum bu.  
R : Kalau seupama soalnya susah kamu bertanya dengan bu guru atau pak guru tidak? 
S : Jarang bu kalau bertanya. 
R : Pak guru atau bu gurunya pernah mebuat seperti sesi diskusi begitu tidak dengan 
teman yang lain?  
S : sepertinya sekedar saat mengkoreksi  bersama bu. Kalau tukar pendapat seperrti itu 
Bu. 
R : Menurut kamu tentang Story Pyramid yang kemarin itu bagaimana?  
S : Bagus bu. Semacam kita merangkum yang ada di teks. Jadi nanti saat mengerjakan 
soal tau jawabannya. Tapi saya tetap bingung jadi tidak begitu paham. 
R : menurut kamu sebenarnya strategi ini membantu natau tidak untuk memahami teks 
kemudian menjawab soalnya?  
S : membantu bu menurut saya. 
R : untuk kedepannya, menurut kamu bisa tidak diterapkan pada pelajran Bahasa 
Inggris? 
S : Bisa bu. Biar semakin mudah jika mengerjakan soal. Karena kita mencari informas i 
yang penting saja di bacaan. 
 
 
 
  
 
 
 
 
 
 
